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The comprehensive plan for special education in the 
public^ schools of the District of Columbia explains program goals, 
objectives of an outreach program designed to aid in the 
identification of preschool and school age populations requiring 
special services, the organizational structure of special educational 
programs and services, and procedural steps and due process connected 
with any alteration of the basic instructional program which is 
regularly provided for the majority of students. Also considered are 
departmental responsibilities and coordination, interagency 
responsibilities and coordination,, and departmental relationships 
with, colleges and universities. Short- and long-range objectives, 
staff development priorities, personnel assignments, costs, and 
services delivered are discussed. The summary of departmental 
programs: and services, which comprises the bulk of the document, 
describes an organizational structure involving levels of service 
determined by the nature of the setting in which the service is 
offered., it is noted that programs at all levels are designed to 
maintain a large percentage of children with special needs in regular 
classrooms, and to allow for partial integration and ongoing 
reassessment of the remaining children with. the intention of 
returning them to the educational mainstream as soon as possible. 
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INTRODUCTION 



The comprehensive Plan for Special Education ir the Public 
Schools of the District of Columbia represents far more than just 
a statement of reform and renewal in the area of special education. 
The plan speaks to the fundamental right of every child to equal 
educational opportunity. This goes beyond the provision of special 
education and special educational -services . A rationale is presented 
that seeks to provide a foundation for efforts by the school system 
to bring into reality the concept of ' equal educational opportunity. 
Thus, the emphasis is repeatedly focused on the need for a systeniatic • 
approach to the provision of instructional services as well as those 
critical non-instructional services without which formal instructional 
processes would be rendered inadequate. 

Special education is being presented .with a new thrust.' llo 
longer can. we justify the massive and sometimes arbitrary isolation 
from the regular educational setting of youngsters who may have major 
or minor intellectual handicaps or who are impeded in their growth 
and development by either permanent or temporary psychological, physical 
or sociological factors. The new thrust presented here stresses con- 
tinuity and appropriateness of educational programs in the determination 
•as to whether or not the school system is meeting its responsibility 
111 fulfilling each, child's fundamental right to equality of educational 
opportunity. The school system is, in effect, committing itself tn 
the premise that its function is to provide appropriate instructiona] 
experiences for all youngsters of school age in a manner that is con- 
sistent with their gen-ral and individual needs. 

Certain practices with regard to students who have been labeled 
as mentally or physically handicapped illustrate vividly the fact that 
the school system has ignored or failed to put into practice a very 
basic principle: All children are entitled to the hest possible 
pub] J cly supported education which is appropriately responsive to th'- ir 
individual needs and which vigorously seeks to maximize the drvclor.:--,;- 
or tiienr innate poten; iltles. This plan seeks to offer a moi-p re- 
levant philosophical i .adation for our endeavors as educators and 
to nrc-'scnt a programmatic effort that integrates special education 
into the system and, brings into actuality the tenets of eqraal educations! 
opportunity and due process. ■ ' 
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CONCEPTITAL THR UST 



Whether the exhibited abilities of students are close to 
the norm or vary widely from it. they are entitled "to the best 
• possible publicly supported education ~ an education that is 
appropriately responsive to individual needs and that vigorously 
seeks to provide opportunities for each child to develop to his 
maximum potential. The Public Schools of the District of Columbia 
are committed to the policy that no child, because of physical 
psychological, sociological or intellectual impediments, shall* 
be denied equality of educational opportunity.- 

The various factors which may serve as impediments to 
educational progress-be they of a temporary or permanent nature 
or major or minor in severity— shall not be permitted to prevent 
a child from receiving a publicly supported program of instruction 
designed to enhance to the fullest the development of his potenti- 
alities. The quality, quantity and intensity of services and 
resources supplied by the school system should be provided to chil- 
dren according to their individual special educational needs. Le- 
gitimacy is only established in the provision of eqr.al educational 
opportunity when it can clearly be demonstrated that each child 
given every possible opportunity to develop his potentialities to" 
the tullest. Anything less than this represents a denial of full 
access to equality of educational opportunity. 

Educators in the 70 's are being forced to take a close look 
at special education and the practices", policies and relationships 
which affect the well-being and fullest development of children who 
deviate significantly enough from their peers to require specia] 
educational services. The major thrust in special education shall " 
be one allowing the student to be maintained in the mainstream of 
educarion by providing him with Sufficient educational support; 

C.)rr:^.nlly, however, there is. a prevailing tendency to place- 
cai.> ^.or u:;ij labels on children, labels which carry negative conPo- 
tations. Tliis labeling has placed too great an emphasis on inipair- 
mcnl-w, h.'T.dicaps and disabilities. Emphasizing those condition-. ■ 
and j:ac.torr.-, which have an impact on the efficacy of instruction 
serve to limit a child's educational progress is more appropriate" 
than r.ntcf.'.orically labeling individuals as problems . 
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The recent focus on the vast needs In the area of special 
.education has led to increased funding but has done little to 
improve many of the attitudes toward It. Increased funding for 
special education has been accompanied by an increased tendency 
to remove from the regular classroom children who require special 
services. Far too many educators and lay persons remain Convinced 
that these students requiring special education are "abnormal" and 
should be, separated from "normal" children for extended periods 
or -permanently. 

Special education services are defined as those services pro- 
vided to students and teachers when the individual learning needs 
of the students in affective, cognitive or psychomotor areas are 
exceptional enough to require professional assistance above and 
beyond that which can be provided by the regular classroom teacher 
if the learner is to progress at his optimum rate. Thus, special 
education consists of' a continuum of services that are offered to the 
excertional child directly or to the teacher who will assist the 
child in rectifying or compensating for various psychological, 
sociological, physical or intellectual factors which may dictate a 
need for temporary or continuing assistance. The term "exceptional" 
is used in this document to refer to the class of students described. 

Special education services shall take into account accomodation 
of the individual educational needs of each student as exhibited in 
his learning behavior and style. VThen appropriate , services will be 
provided to the child at his regular school unit, preferably in his 
classroom. An effective delivery system of specialized services at 
the local school level should sharply reduce the necessity for the 
removal of a child from his regular school unit in order to secure 
the needed special educational support. If the school system pre- 
sently had the capacity to deliver specialized services in a manner 
consistent with sound educational methodology, only a small percentage 
of those students who are now labeled as "physically handicapped," 
'^'raentally retarded" or "emotionally disturbed" would require placement 
in an educational setting other than that of the local' school unit. 
Coritc--spor':'ry education should have long since 'passed the period when 
it cousider'ed acceptable to isolate children who need eltlier 
l;e.n-j;,-.i-;.!ry or continuous special educational assistance. 

The school system shall not make placement determinations con- 
sistent with the premise that being different or in need of special 
assjsf.oncc is, in and of itself , justifica tion for the transfer of ;.;-ie 
student from the regular classroom setting. Furthermore, when partial 
or fuXl--fxme services can only be provided in a special educatiovi2l 
environment outside of the regular classroom,, such arrangements shall 
be approached as temporary, and the goal shall be to return the child 
to the mainstream of education as soon as possible. 
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OUTREACH OBJECTIVES AND APPROACHES ■ 

The school system has initiataci a more coordinated and inclusive 
program of internal and external outreach identification ThL illrved 
program xs deaigned to provide a.more accurate and proB^pt identification 
of both the potential pre-school age population tha? wiU reqSe special 
educational services and the existing school age population Jhat is or L 

C^^^fi ^'^'T '""'''^ nL-public f^ciuJierw h- 

xn the District of Columbia. Such a program will enable the school system 
to plan more effectively the scope and direction of its services" as len 

?h\n%r;;.°H,s^-L-r-^ mstitutio^s^^tL" 

for dSec?inr't?r' f ^^P^-V^^^^"^"^! Services has the overall responsibilitv 
tor directing the outreach efforts with other appropriate units within the 
school system providing the necessary assistance! ?he outreach effort of the 
school system will primarily be incorporated into the following apprLlhes: 

1. Spot announcements will be broadcast on major radio and 
television stations requesting that . citizens assist in 
the system s outreach effort by contacting the attendance . 
section of :he Department of Pupil Personnel Services 
If they are aware of any children, including those of 
pre-scnool age, who may need special educational services 
and are .not at the present time receiving them. This 
plea for public assistance will also be placed in the 
form of classified ads in the two local daily newspapers 
and the semi-weekly newspaper. The Afro. 

This effort will be conducted on a quarterly basis 
beginning in November,, 1972. ' 
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All agencies of the District Government that provide 
nnstruction for school-age children shall submit bi- 
cnir;-.,::.;! xy a report: of those children for whom they are 
providing both regular and special educational services 
This list shall include the name of the child date of 
birth, address and telephone number, name of parents 
ana Rcrvicns rendered. . ' 

All ncn-public schools and other non-public units which 
provide tipecial educational services for school age 
children who are i-Gsident.? of the District of Columbia 
shall submit a bi-annual report providing the names of 
such children and other appropriate data as indicated 
in Number 2 above. 
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Outreach Objectives and Appraaches (continuatioii) 

4. All schools, agencies and/or institutions both public 
and private shall be required to inform the Attendance 
Section of Pupil Personnel Services of the D.C. Public 
Schools of any change in the enrollment status of 
students in their charge who are residents of the 
District of Columbia. This notification is to be 
processed within ten days of the change. 

5. The Attendance Section of the Department of Pupil 
Personnel Services shall have the responsibility for 
conducting an annual city-wide census of all children 
between the ages of 3 and 18 years residing in the 

■District of Columbia. Funds will be requested of the 
Congress to cover the expenses associated with the 
conduct of such a census. 

6. In accordance with the quarterly outreach effort of the 
school system conducted via the various news media ar.c^ 
In support of the daily referral processes of the school 
system, the Department of Pupil Personnel Services shall 
intensify its efforts in the identification of children 
enrolled in the public schools who are not receiving 
appropriate special educational services. P-incipals 
teachers, counselors and other personnel, shall erpand 
their referral efforts during the quarterly outreach " 
periods to -lose further gaps in needed services to 
exceptional children. 

The Department of Special Education shall submit quarter] 
reports that provide a comprehensive presentation of the 
number and kinds of exceptional children receiving spec-: a 
educational services, full-time or part-time in all 
regular and special facilities of the public school^- 
These quarterly reports shall be submitted to the Dcorvr... 
ment of Pupil Personnel Services, Deputy Superintendent 
for Educational Programs, Associate Superintendent frv 
Planning, Research and Evaluation, and Superintendent 
Schools. These comprehensive reports shall be^in 
October 1, 1972. ^ 
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SPECIAL EDUCATION: PROGRAMiVATIC SERVICES 

This section is addressed to an art icu I a-f 'on of the spectrum of 
Special Programs and Services offered in the Department of Special 
Education consistent with the philosophical and conceptual thrust of 
the Department. (See Part I). The organizational structure and the 
operational models are designed to place an emphasis on the nature 
and quality of the delivery systems of programs and services rather 

than categorizing and labsling types of children. Thjs conceptual and 

I ■ , , 

organizational structure is consonant with contemporafy Special Educa- 
. tion theory in ihe field. as v;ol I as being the >no£t a[^proprIate special 
education strategy to meet the needs of the children in the District of 
Col.umbia Public Schools. - 

In order for one to understand clearly the contemporary conceptu^ I 
basis for this spectrum of special programs and ser^vices they must be 
cast, in the light of traditional Special Education theory and practices 
Hirrirv-ic::! ly^ Specie I . Education has been addressed, by professionals or. 
laynv^n olikO; to a highly spec if i c popu I Dt ion of ch i Idren bei ng served 
. iii hicjh ly visiiu! and eas i I y odmi n 1 stratab I e. educat iona I units knov/n ar, 
spociij! classics or, special' contors. The specific popu I at Ion ' of childrc 
to be served was identified through the use of a d iagnos.t ic rtode T v/h i cli 
was essentially mod ica I and para-mod ica I in nature. The diagnosis fol- 
lowed a "discase/diSrjbi nty model" which led to. the categorizai-ion and 

Part I I I 
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labeling of children in a classification system which had little or no 
relevance in respect to the educational needs of children. Thus, the 
assignment of a diagnostic label to s child (i.e., "mentally retarded" 
"emotionally disturbed", "physically handicapped", etc.) in no way 
speaks meaningful ly to the question of how that child should be educated 
or from which program he should receive, service. The professional 
■educator is still faced with questions such as^ "How do I go about 
teaching this child?" "How do j structure the curriculum for this 
child?" "By what modalities does he best' learn ?" "What are the educa - 
tional medio that, can be utili2ed to raise the probability that he will 
attend to the educational task?" 

The kind of traditional diagnosfic services, which has led to the 
categori^^ing and iabeling of children, has also led to the systematic 
esieb ! i shment of specialeducational programs organized around the 
traditioniil label or c| ass if i caf ion . Thus, most school systems have had 
special oducotlonal programs for "the mentally retarded" or for the 
"emotion., i ly disturbed", etc.; most often these programs consisted solely 
of the special class or special center designed. Even in those cases in 
".visicii Ml,-. .':choo I system offered other .programs designs (for example,, 

' vicei; ) such programs were organized around the otolog ic:; ! 

label rather than structured with' the framework of the nature of edixe- 
lX£'ll}lL £fLCV..L^iu rendered. Such diagnostic practices and such subs-cquoivi- 
-pro^rct;:; .•>.:'. ic:i 15 hold the child responsible for whatever school diffici;!- 
tiea or fniiuro he may oxpor ionco;, that is, a school problem occurs be- 
cause 1tie_ clijjjr is "mental ly rptarded" or "crnotionolly disturbed", etc. 
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Subsequent placement in the special class or special center program 
■ design has been, in fact, a confirmation of the attitude and belief, 
that the educational needs of- like-kinded children, on one dimension 
or another, can be met best by grouping them together. Such program 
designed grouping has resulted in the extrusion of significant numbers 
of children from the mainstream of educational processes, in some 
instances, this Special Education practice has led to thu total ex- 
clusion of children from pub I ic I y supported education; for if a school 
s'ystem did not have a special class or special center program for a 
particular "category of child" it was deemed necessary that the child 
remain out of school al| together. 

Contemporory professional literature in ihe field -- of both a 
polemic and research nature - has been increasingly intensive in its 
criticis,- of the historical Special Education theory end practice sun:- 
rnarii:ed above. In addition to contemporary legal consideration for the 
bG5;.ic civil rights for all children, the professional community has beccme 
incrcasingly concerned with several issues. For example, what happens 
to tiio r.clf-concept of a child who is subjected .to the dehumanizing and 
stcrcc-.tyj, ; ng effects of the labeling and categorization process? Likc- 
v.'!;;o,;t>; ofcL.sional educators ere bGcoming Increasingly more sensitive 
to in,--; phonor^onon'.of the "se I f -f u | f i I I i ng prophesy" in which the labeled 
ch i id iol'.cs- on all. the characteristics usual ly associated with that 

iiv .-.pi ;c of iiic fact that he may not have, possessed them prev iou:, i y . 
Increos i ng 1 prof ess iona I oducefors are becorni ng aware of the peer group 
probloms wh id). are created when respons ibie adults attach a stigmatizing ' 
IcJbel -to a child. Nfost irnportai.i- 1 y, professional special educators ere 



becoming increasingly aware of the fact that we can no longer allow such 
•traditional diagnostic processes to serve as the basis for the determina- 
tion of the nature of the educational service to be rendered. 

Throughout this self-critical process the Special Education pro- 

tnlr;'^'?^' has maintained its acute awareness that chi I dren with 

bpBciai .educational needs do exist, in public schools. The problem facing 
•/special educators throughout this country is the estabi i shment of creat ive 

•innovative del ivery systems (program designs) which wi || meet specia I 
: needs of Chi I dren in public schools without invoking the debilitating 
effects of the traditional practices of Special Education. We believe 
that the spectrum of the Special Education Prograln and Services, as 
detailed in this section of the Comprehensive Plan, represents the at- 
tainment of a major intermed late objective: in our long-range goal of 
providing exhaustive services for all children with special educational 
needs within the D. C. Public Schools. We are fully aware of. the fact 
that- there remains a very small percentage of children whose educational 
needs will have to be met through our Tu ition Grant Program. The Board 
of Education has a I loivGd for an increased allotment for this budget item ' 
to insure that allchildron are included who need this service. However, 
we are fully convioccd that ilia program des ign deta i led in the following 
pages will this yo;.jf provide for ci great majority of children with 
special needs in the schools. In addition, whore gaps do exist, the 
conceptual design and orneni^'atjono I structure of our program allows for 
the convenient addition of program -as monies, personnel, and leadership 
becomes available for the implementation of such programs. 

We arc acutoly awaro of tiic problems encountered when a, major urban 
school system attempts to. change its philosophical basis and operational 
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procedures from an historical approach to a contemporary system. Such 
efforts do indeed demand massive re-tr^in I ng for the Special Education 
staff, regular classroom teachers and administrators, parents and the 
community at large. L i kewise, we are cogn izant of the need f or 
continual recruitment of qualified staff and leadership personnel 
throughout all levels of programs. F Ina II y, we recognize the need for 
reprogramming and re-allocations of budget priorities. However, the 
Board of Education and the administration of the D.C. Public Schools 
are cornmitted to the accomplishment of all long-range objectives. (It 
is interesting to not^ that in a similar attempt to change the total 
thrust of Special Education services, the State of Maryland has allowed' 
for a time frame of approximately ten years). 

A considerable concern r.elat(£ to providing compensatory educational 
experiences for those ch i I dren who may have been excluded from school 
for a length of time. The entire spectrum of Special Education Pro- 
grams and Services is available to these children as well as to all 
other Chi I dren with special educational needs. However, it is anticipate 
that such children wi I I have needs for special educational assessment 
and evniuation procedures to determine appropriate program placement. 
CoriGcquantCy, the initial placement for such children will be in the 
ijon^jMpgoricaiaearninq Cent^ Subsequent placement of these children 
will bo mode solely on the basis of their educational needs and the 
dctunninafio!! of how these needs can be met in other Special Education/ 
programs or in the regular classroom setting. 

An additional aspect of Special Education programming is our concern 
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■ "with medir screening and health services specifically for Special 
Educal.on ar as these services related to andare dove-tailed with 
those provided for general education. The details of this health 
plan for all children and for students in special education are given 
in Appendix E of this Comprehensive Plan. 

A summary of departmental programs and services "is given in the 
following three pages. The organization structure reflects program 
■ grouping in levels of service -ranging from ievel I through Level |0. 
These represent programs and services offered grouped around the nature 
of the setting in which the ch i I d rece i ves the service arranged o;i the 
criteria of the "distance" of the program of fer I ng from the mainstream 
or regular classroom. (The s i ng'.i ! ar exception Is Level A, High Impact 
Pre-School, a federal ly funded program.) Thus, iLevel I represents a 
■: program offering of mild supportive help to the child in the regular 
classroom. Level VI represents programs for children in special self- 
contained classes or stations contained in regular schools. Level IX 
represents tuition grant services provided in private schools for child- 
ren who have handicapping conditions for which the D.C. Pub I i c Schoo I s 
have no programs at the present time. This schematic design, then, 
provides speciaT educational services for all children in the D.C. ' 
Public Schools with special educational needs. 

Of particular importance is the observation that Programs in Levels 
I. II, and III are all des igned to of f er servi ces to the child for ihc 
SBecJlicLjyrpose of mail n tain. I ng a hiohiv sionificant numhn r of child ren' 
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Likewise, a high priority position is made in subsequent program levels 
Mai integration in the mainstream and for on-going reassessment 
procedures for purposes of returning- children to the mainstream from 
segregated programs when such return is in the best interest of the. child, 
based upon his educational needs. 

A statement of general teacher competencies required 
for professional performance in all levels of programs 
is given on pages 4a a^d 4b. Following each program • 
is a statement of the te-^cher competencies expected 
of persons working in that specific program in order 
to actualize the conceptual thrust outlined here. 
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COMPETENCIES REQUIRED OF ALL SPECIAL EDUCATION TEACHERS 

In order to effectively carry out the stated goals and objectives 
of the Department of Special Education each teacher should demonstrate 
the knowledge, attitudes and skills necessary to: 

Communicate verbally the conceptual thmst, goals and objectives 
of the Department of Special Education as spelled out in the Comprehensive 
Plan of Special Education 

Describe the organizational structure of the Department of Special 
Education including the names and responsfbi] ities of each supervisor 
and administrator within the specific chain of authority to the. teacher. 

Explain the objectives of his/her program of service 

Give in his/her own words an accurate definition of each of the 
educational strategies applicable to his class or student assignments 

Create an environment in the classroom or Resource Room in such a 
flianner as to stimulate end motivate learning in the students attending 
the room 

Assess the pupils strengths and limitations in cognitive, perceptual, . 
m^.^or, <snd social areas to specif ical ly prescribe the necessary curriculu.n 
ofii' ii'>,_iri.'c.tiorial experiences necessary to remediate and advance th-3 

Hak(-: affective honte visits and conduct counseling sessions with parents 
of «xcopfion;sl children to obtain and impart the data necessary for effect ive 
teaching of these students ' ' 

Evaluate each student's progress in academic, social and physical 
development and to be able to report this progres? meaningfully to the 
student, other teachers, the parent and the administration 

' ... ' . ' . Part ICII ■ 



Competencies Required of AH Specfal Education Teachers- 9cont5nued) 

Be sufficiently familiar with the D. C. school laws, regulations 

and policies to Insure the safety, personal Integrity and maximum 
benefits for the pupils and their parents and the school program or 
service 

Establish rapport and interact with the total school staff guided 
by the knowledge and theory of Interpersonal dyr^amics 

Locate, select, order and utilize the books, instructional aids 
and supplies as well as the audio-visual hardware which have been 
found to be effective In teaching students who have learning and/or 
behavior problems 

Facilitate the return of students to the mainstream 
Understand the cultural and historical roots of all students 
Utilize curriculum, methods and materials specif leal ly aval labje 
according to the nature and needs of the population. 



LEVEL 



SPECIAL EDUCATION SETTING 



Non-categori cal Pre-schobl program 
for exceptional children v/i II pro- 
vide early identi fi cation and early 
integration of ch i I drien 1 nto the 
mainstream. 



1. Hi -Impact Pre-School 
(Federal Funds). 



Students in regular classes, their 
teachers and other relevant personnel 
will receive general support from the 
joi nt efforts of Speci al Education 
and Pupil Personnel Services. 



Educational 
Team. 



Assessmeni 



II 



— 



< 



Students in regular classes; their 
teachers and other rel evant personnel 
will receive sped fie support from 
school based specialist. 



2. 



School based Program 
(Elem. &. Jr. High). 

Crisis Resource 
Program (Jr.High). 



3. Guided Group Inter- 
action (Sr. High ). 
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,Students in regular classes; their 1 
teachers and other relevant per- 
sonnel wi I I recei ve sped f i c support 
from an I ti nerant teacher and di ag- 2 
nostic speci a lists. (During the . 
initial nx>nths of the 1972-73 school 
year the Mob i le Diagnostic Team will 3, 
focus its service:^ on children in 
sped u\ .otcjt!ori3;/d asses for appro- 
priatG p ! c)ce:r:CMii end educational 
progrsmmi og; iho! ef? fter . such diagnostic 
effortr; will be re-directed "I'O children 
in regular classrooms needing this 
servi ce, ) 



Mobi le Diagnostic 
Team. 

Mobi le Cri sis Team 
(Elem. )• 

I ti nerant Vi sion 

(Elem. / Jr. I, Sr. High). 



IV 
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students i n i ni er^.Gd i ate ':poc i a I 
educational program of instruciion 
homo or i n iiie hosp i ia I setting, 
a, A student who is out of school 
for physical reasons, 
A student who is out of school 
di.,sci pline as d i rccted by 1'he 
Super I niondont. 



2 



b. 



at 



for 



Vi si t i ng I nstrutr 
Corps (Elem., Jr. 
High), 



"ion 
i Sr 
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1 



LEVEL SPEl;iML IDUCA'I ION :.lTTING PROGRAM TITLE ^_ 

V Students; in part-time special 1. Learning Centers 

classes/ • (Federal Funds 

Title I ) at Mi I itot^^ 
Road i Simon Schools^ 



»1 



Students i n fu 1 1 -time spec! a I 
classes in regular elementary 
schools (integration into the 
mainstream of education on a 
continuing basis according to 
individual; needsK 



K Special itations 
(Visual ly Impaired, 
Retarded). 



Studefjrts in fuLI'-time special 
c I asises i n. Speci a1 Educati on 
Centers. 



1, Webster School for G^-Ss. 



2, Center for the Visu: 
Impaired (Jackson). 




3. .Sharpe Health. Schoo!]., 

Center for the Phy- 
sical ly Handicapped* 

4. Profoundly Retarded 
(Sharpe School ) . 

5. Morse Crisis Inter- 
vention Center. 

6. Pi erce School Job 
Development and 

' Evaluation Cenior- 

7. Centers for 'il 
Trai nab le Hcr^iri-F ( !v 

■ Retarded (Loo:, 
Ri chardson, Lin. ox ) . 

8. Center for ine l^or^rU-z 
Impai ned (Grcn i ) , 

9. Blair Sheltered V.'ork- 
shop Center, 
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LEVEL 



SPECIAL EDUCATION SETTING 



PROGRAM TITLE 



Vi ! i 



Students in full-time classes 
in Day Care and Treatment 
faci I i ti es. 



1. Mental Health Station. 



IX 



Students whose educational needs 
cannot be met, at this time, by 

.public school speci a! educational 

, programs, 

a. Provision of special teachers. 

b. Provision of direct tuition 
grant to the facility. 



.1. Tuition Program 



Exceptional students in Human 
Resources, Private, State 
faci I i ti es. 



1. To be developed 
during the 1972-73 
school year, D.C, 
Pub I i c School , Dept, 
of Speci a! Education 
Program Evaluation 
CommitteG; 



a. Teacher Certification. 

b. Program Certification. 



Part 



PROGRAM TITLE : HfGH IMPACT PRE-SCHOOL FOR CHILDREN WITH 

SPECIAL PROBLEMS 
(A federally funded program) 

PROGRAM LEVEL ! A 



PURPOSE: To provide !nd?vidualfzed Instruction and 

experiences to pre-r>chooj aged ch?idren who are 
I percefved to need special educational asststance 

?n general cocmHini cat Ion, emot ional , . perceptual , 
JnteUectual, social and physical development. 

OBJECTIVES; ' To create an educational program Involving 

strategics which v/i!l provide a max? mum of 
Individualized instruction in specific areas 
such as music and body Errovempnt,; 

To provide a series of Learning Settings, based 
In neighborhood schools and designed to meet the 
learning and behavioral needs of the children. 

To stimulate the Interest and skills of parents 
in understanding and aiding in the developrrient * 
of the! r children. 

To disseminate inforntatlorv regarding procedures 
and results of the project to the ccMrsTiunity in 
3n effort to seek better coordination of services^ 
■ greater Intercr-t on the part of laymen, as well 
as prcfesslonals, and financial support for future 
services. 

To facilitate the integration of handicapped pre- 
school children into regiular schools. 

TARCiET GROUP O F PUPI LS i r'rf^^i;'vJioo! ag^ children perceived^ to have ■/-.rfoui; 

hefndi capping conditions but who are ambulatory. 

CRITERIA FOR PUPIL SERViCE: Ambinatory children 5ge;.;3-5 ,wl th developmental ' 

probfcr.vi;. Problems rnay-be intellectual , Grni^ory, 
or oiKi=tlonol r Additioncil manifestations nioy 
c:xii[>t in arc<)s, of beh^tvloral , adapt ive, co.;.r;ur;i - 
Ctihtivc.p 2^nd pcrcoptua? disabt I itics. 
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fltcjh lmj>f^ct Pre-^school for ChMdren wfth Special 
r-roblero!?, - page 2 



NUMBER OF PUPILS SERVED ; 
PROG PxAM_ OPE RATI OH ; 



PROGRAM ADHIHtST RATIQN 
AND SUPERVISION: 

FUTURE PI RECTI ON OF 

THE PR OGnAr-i : 

PROGRAM LOCATION; 
PERSOK^^ 



No more than thirty children, ages 3-5 years 
old, distributed among four learning settings 
designed to bring the child to the level where 
he can function In the mainstream of normal 
activity when he enters regular schcx)!. 

The special education learning setting will be 
located in a neighborhood school with a pre- 
school program. Children will move from learning 
setting according to their needs and wJ?) eventually 
enter the regular pre-school classroom as thei r 
learning problems are met and overcome. 

The special education special ist wl 11 work closely 
with parents to assist them In assuming the role 
of Intervention agents In the child's education. 

Joint administration shared with Anacostia 
Community School Project and the Department of 
Special Education/ 

To become fully operational based on the rr)ode1 
developed during planning and operational stage - 
December, 1972 to January 3! V 1973. 

Anacostia ComsTiunlty School 
Old Congress Heights 

Three other sites to_be identified, 

<■ . ■'■ ...... 

I Project Coordinator 

k Classroom Teachers 

I Resource Teacher : 

1 Clerk-Typist 

5 GS-^ Educational Aides „ 



$75,000 

(This program is operated on. special federcjl funds, 
consequently, the cost of the program t.ot 
reflected in the regular Special Educatioii btiik^c^t,) 
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HI-IMPACT PRE-SCHOOL PROGRAM 



Teacher Competencies 

Teachers in the preschool program should demonstrate the knowledge^ 
attitudes and skills v^hich are necessary to: 

Plan an individualized program based on contemporary trends proven 
successful in early childhood education • 

Create a classroom environment which evidences activities related 
to developmental expectations of preschool children. 

Identify the social and educational needs of each student and to 
prescribe specific learning strategies to ameliorate these il^efi cits, 

. Develop a program of teacher /parent partnership designed to generate 
home reinforcement of social and educational skills. 
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PROGR AM TIT Lh; 



EDUCATIOHAL ASSESSMENT TEAM 



PROGfV.M LEVEL: 



PURPOSE; 



To provide, in cooperation with the Department 
of Pupl r Personnel Services Child and Youth 
Study Center Teams, direct, immediate special 
education counsultation and support for those 
referred pupils who need support i ye special 
educationai services but can and should be 
maintained In full-time regular classrooms. 



OBJECTIVES: 



To d is cover and define those educational 
techniques and materials which wi 1 1 best serve 
to assist children who are seen as having 
problems in learning and/or behavior. 

To determine the learning environment best 
suited to their needs. 



To develop specific practical educational 
prescriptions for use In the regular classroom. 



PROGRAM LOCATION; 



Reno Administrat ion Annex (Home Base) 



TARGET GROUP OF PUPILS: 



Those exceptional children in regular elementary 
school s ituations , referred by the Department 
of Pupi I Personnel Services/who experience 
difficulty in the regular classroom environment 
because of behavior and/or learning problems, 
but v;ha require no majo£ modifications in the 
regular school 's classroom instructional offering 



CRITERIA FOR PUPIL 
SERVICES: 



Those children referred by the Department of 
Pupi 1 Personnel Services as needl ng essessnK;nt 
datu for appropriate educat ional prograiraing 
at the local school leveL * 



NUMBER OF PUPILS SEFUTJ) ; Number will be dependent on the total nunib(:r of 

children referrcrd by the Department of Pupil 
- Personnel; The teams will have the capacity to , 

serve approximately 256 children. 



>/uc;rH one T AssessiYient Team -page 2 



PROGRAM OPERATION : Four, two member Teams win be assigned to the 

Department of pupi] Personnel Services' Child 
and Youth Study Center Teams, Four of these 
teachers will be trained as Behavior Modi fi 
Assessment Special ists and four will be trained 
to pirovide educat lonal assessments and Instruct I onaj 
assessments and Instructional prescriptions. 

Teams will be deployed to the local schools at the 
request of the Individual Pupi 1 Personnel Ceiiter 
Oirectors but will remain under the supervision 
of the Department of Special Education. 



PROGRAH AOM I H t STRAT I OM 
AMD SUPERVISION: 



To come d i rect 1 y f rom the Depa rtmen t 
Educat Ion work I ng cooperat i vel y wi th 
of Pupil Personnel Services. 



of Special 
the Department 



FU TURE DIRECT r OK OF THE 
PROGRAM: 



Will be determined by the eyaluation of the 
effect i veness of this type of special educat ion 
service in upgrading the competencies of regular 
class room t ea c he r s i n p I a n n I ng , I mp \ emen t i ng a n d 
ma i nta I n I ng successful f u 11 - 1 1 me regu I a r c 1 a s s 
p rog r a ms f o r c h i I d r cn w ho ma n i f e s t m 1 1 d s ymp t onr;s 
of behavior and/or learning probleirtS,. 



PROGRAM LOCATION: 



Reno Administration Annex (Home Base) . 



PERSONNEL BREAKDOWN: 



10 Teachers 1 TSA- 15 at each of the Pup H 
Personnel Centers. (5 of these teachers are 
ass igned f rovt) the Mobi le Cr is is Team prog rom 
and 5 from the Hobi le Diagnostic Team). 



OF paor:v\H: 



Cost of this program Is accounted for as a t 
of the Crisis Mobno Team Program and s ?;r;ri 
the Diagnostic Team Program* ($129»^«70)* 



rt 
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EDUCATIONAL ASSESSMENT TEAM . 

Teacher Competencies 

Teachers In the Educational Assessment Team Service should 
demonstrate the knowledge, attitudes and skills necessary to: 

Serve as a Special Education Consultant to regular classroom 
teachers on an itinerant basis. 

Establish interpersonal relations with admin istrators , f el low 
teachers, parents, and other agency personnel and the general 
public which will enhance the educational plan for the population 
served. 

Develop educational and/or behavior tnodlficatlon assessments 
for pupils In the cognitive, language, psycho-motor and social areas 

Plan, develop and Jmplcrnent educational strategces In close 
cooperation wi th the regular classroom teacher to maintain pupils 
In the regular class on a full-time basis. 

Identify through demonstrated evidence those pupils in the 
regular class rooais for who<n son>e rrtodif icat Ion of the Instructional 
program is necessary r 
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PROGRAM T tTi.r: 
PROGRAM LI^Vl-Lt 



SCHOOL RASrn SPECIAL EDUCATIONAL SERVICE 



PURPOSE: 



OBJECTIVES; 



TARGET GROUP OF F-UriLS: 



CRITERIA FO R PUP IL 
SERViCES: 



HIJMSER OF PU PJJJS^ 
SF.RVEO: 



To serve as a school based preventative agent 
in those educational practices which result In 
children being extruded from the mainstream. 

To pf^ovide supportive and Intervention educational 
assistance to students perceived to have special 
needs. 

To give on-going consultative service to regular 
classroom teachers in programming for children 
perceived to have special needs. 

To eliminate the emphasis on placement according 
to categorical label or etiology of disabi 1 ? ty. 

To serve as a channel through which pass referrals 
for other Special Education services and other 
resource departments and agencies within and out- 
side of the school system; included Is the objective 
of maintaining and increasing corrmuni cat f on between 
and aoKing departnients and agencies delivering 
differential services to the individual child with 
special needs in the context of his regular school 
placeiTient, 

Any student v:ho meets criteria of the Department 
of Special Education according to assessment by 
Pupil PersormcT Services. 

Any identified except ional student in the regular 
class who needs support Ive special cducat ion 
services because of mfld to nvoderate phys ica 1 , 
academic or behavioral disabilities. 

Any student v;ho because of temporary situational 
cotidftSons fn his life exhibits learning t}nd/or 
behr^vior problen^jS in his regular classrcoru 

Idcfftifred r^tudents viith special learning i^coHs 
v-/hose educational needs cannot be totally rnjl fn 
a regular cfossroom without supportive end tnter^ 
vent ion service. 

Approximaloly fifteen hundred students on t'ltJ 
e!e;f;if.;rft.':iry t ever and one thousand studt-;rvt& on 
the secondary J evcl* 



ERIC 



-; 9 - 



Part I I I 



T-chool Based Special Educational Service page 2 



PROGRAM OPERATION: 



ElefDentary - studerrts assigned to a rr-egu]^;^ 
classroom mW] receive individualized educational 
intervent iom f rem the School Based Special Edu cat ion 
member accOT:ding to their particular needs;.. 

Individualized instruction may range from thirty 
minutes a day for help in a specific area to a 
half-day service covering a variety of academic 
and behavioral areas. 

At the Secondary level the school based services 
will consist of two specialists, working together 
as a team to provide for prevention, intervention, 
assessment and follow-up of suggested teaching- 
learning methods and rnaterials for rcgu1<jr class roonn 
teachers. 



This team will work closely v/ith the regular 
classroom teachers as well as directly v/ith the 
students In order to improve the total school 
mi 1 ieu. 

The Special Education Department will provide 
appropriate on-going staff development experiences 
for its staff members and other school personnel. 



PR OG RAM ADM I f j ! S T H AT ! 0 N 
AND. SUPERVISION: 



To come directly from the Department of Special 
Education working cooperat i vel y wi th local school 
personnel . 



FUTURE Dl RECTtOM O F 
PROGRAM: 



The programs, procedures and policies described 
in this report are being implemented for the first 
time on September 25, 1972. 

During the 1972-73 school year assessment: of the* 
efficiency of the school based program:, v. i 5 1 be 
on-going. On the basis of evaluation data vjathctred 
during this year future dl rect i ons wi 11 be dctorjMined. 



PROGRAM LOCATIOf^*: 



Programs v^i I V be placed in every elcment^iry and 
junior high school having a population of children 
Identified and perceived as having special learning 
needs in the regular class rooiru ' 
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School Based Special Educational Service - page 3 



PERSOMNEL BREASOWNt 



COST OF PRQGRAHr 



138 Elementary Teachers 
42 Secondary Teachers 

1 Supervisor 

2 Resource Teachers 



$2,234,950 
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SCHOOL BASED SPECIAL EDUCATIONAL 'SERV I CE 



;B^cacher SaSropetenc les 

Teaidiers In the School Based Special Educational Service should 
xiifemonstrst^ the knowledge, attitudes and skills necessary to; 

Serve^^as a SpecJa I Educat ion Consultant to the local school staff. 

Provide educational assessments for pupils In cognitive, language, 
psycho-inotor and social areas. 

Plan, develop and implement educational strategies In close 
cooperation vnth the regular classroom teacher 

Arrange learning oriented sub-groupings of a class for each subject 
activity fn harmony with the differing needs^ abilities and current 
levels of achievement and the learning styles of each of the students 

Serve as a member of a team of local school staff, Pupil Personnel 
staff/ Human Resources staff and the parent to insure a cohesive con- 
tinuum of special education services and curriculum for students with 
learning and/or behavior problems 

Plan and utilize a resource setting with appropriate educational 
materials and equipment to meet the individual needs of students 
who require part«>tirne fipecial education services in the local school 

Make recoinrnendat iont^ to the Placement Office, based on systemat ica r ly 
gathered data and demonst ni2tcd evidence^ for changes in pupil placciricnt 
(on t^tre special educat lono I servilms continuiam or to the matns.t:aeam • . - 
aton a ilffiul l-t In^e bas>is) 

A^cticulate and demonstrate to regular classroom teachers those' 
suppo'nrt i ve and intervont ion technTrques nccossary to maintain 
fn the. regular class room chi ] dren ^vho are perceived to have spec? c^l 



PROGRAM TITLE; 



CRISIS-RESOURCE TEACHER PROGRAM 



PROGRAM LEVEL : 
PURPOSE:. 



OBJECTIVES! 



I i 



To maintain Increasing numbers of students with 
behavior and/or learning problems in the main- 
stream of public education at the Junior High 
School level • ^ 

To Insure appropriate referral for students 
needing services and programs outside of regular 
classroom placerrrent. 

To provide intervention services in the educational 
lives of children experiencing difficulty (acaderraic 
and/or behavioral) in his regular classroom. 

To provide such service on an Irmiediate, tenrporary, 
periodic basis determined solely by the demonstrate: 
needs of the child. 



TARGET GROUP OF PUPILS: 



Any student who is perceived by the regulrnr school 
staff and who are identified by Pupil Personnel 
Services as needing intervention and supportive 
services to rriaintasn the student in the mainstream 
of pubHc school experience. 



CRITEIUA FOjj^PUPIL 
services': 



Students who have been Identified by the Pupil 
Pesonnel Service'^ Department. 

Students v/ho present behavioral , academic/ and 
interpersonal problems in their regular cIgsg roofTts, 



mmi.R OF PUPILS SERVED: 



Approximately 3,000. (30 Crisis-Resource YcGchers 
in 30 junior high schools each giving scrvt;:,:, co 
approximately 100 students). 



V^OQRr<j\ aPEKATiOH: 



The CrIsls-'Resource Teacher provides direct 
service to children, on an iriKticdiate refavva] frorf. 
a regular cl£ss«irocm teacher^ at those t Er^ii:-^ i Ir e 
school dsy when a child needs 1 rtterventic^n envl rjjr^^ 
partlve help, . Such service viiU iakG a wide v.^ritit 
of formfi, the choice of whi ch 1 1 be detennlned 
by the needs of the chlU? at that tT>orfx^nt in tifT^e: 
intensive ons-to«cne instructfan in the material 
being covered in the cht |d> s regular classroofn. 
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Crisis-Resources Teacher Program - page 2 



PROGR AM ADMtKMSTATJOM 
AND SUPERVtSIQN ! 

£»I!jilOIP<^^TI0rj OF 

PROGRAM LOCATIOfI ; 

P_ER$0_NNi:L BREAl^DOWK; 

COSX^Oj^RO^ 



Life Space Interviewing, ^'Umpire service** in 
diff leu 1 ties: between children, a "cooling off" 
service when the child may be too upset or con- 
fused to continue his school procjrc^m for a brief 
period of time, an intervention service at times 
of interpersonal difficulty between the child and 
his teacher, etc. 

The Crisis-Resource Teacher 'will also engage 

in on-going consultation with the child'si regular 

classroom teacher in regard to educational rnethods, 

materials, interpersoani style, grouping, etc., 

in reference to the children servied by the program. 

The Crisis-Resource Teacher will also provide a 
channeling and coowHJnication service for referrals 
of children v^hose needs cannot be met In the 
regular class roo?n or who have need of other services 
so that he can be maintained in the regular class- 
rocKt!. 



Department of Special Education* 



This program is being ir^jp^loTnented for the first 
tlfT^s during the IS72-73 school year. Asseii&rr^nt 
of the progrorn during the year wi 11 deterrnine- 
futurc direction. In additicnp rcsee^rch on the 
efficiency of this program design Is being carried 
oniby a local university; findings of this research 
project will be consulted by the Department of 
Special Education. 



One program wi n be located in the thirty junior 
high sclioolfv In the school system, 

30 Te^ichers, TSA-i5 

2 Supervisora, TSA-10 (^^0% tlrrte each) 

I Secretary, GS-5 (1/3 time) 



$^21,835 
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CRISIS RESOUfiCE TEACHER PROGRAM 

Teachers ,„ R...„,,, " 

SKHls necessary to- 
staff. . school 

carry out a program of behavfor mcdif fr^.- 
'^eet the assessed needs, "^d'f.cat.on to 

Demonstrate effective ;.nw 

rectfve and approprfate teachinq t^rhn- 
"•aterlals to cH.c techniques and 

c,ass™« t«c.or. Base. „„ 

a„.,or .e.av,o. p.oMe^. .hr„.e„. 
Demonstrate aid utiUze h^h.. - 

P ojects deal Fng with behavfor modfffr,.- 

school staff. techniques for the 

Evaluate students' proqre-s 
tostucW ' ^°^-""'-te these findings 

tostudents.schc^r staff and porents. ^ 

Apprh^e school- ^ifr.rf -r^^ 

'^.-Wces available for 
Pup'-s with behavior probte. ,„ th. p„M. h , 
P"b,lc a,e.cUs. = . pr.vate a„a 

""terlals and eou- ^'^'"^ ''"■™P-«''^*catfo„a, 

-<f e,u:,pn,ent to meet the .„.,v,,„a, 
rewire Dsrf ' students >;ho 



PURPOSE: 



GUIDED GROUP 11,'TERAGTIOW PRCX5R/J.: 



OBJECTIVKS : 



II 

.ou.g .duu= .t ^LJ"? xtet' 

learning .ntuaUon L vMeh^hr^ d"''/ ^^^^ 
the social slcllis th,t -iV student can learn 

variety of l5rsif^^t." ''"^""^ "^""1^ « 
J i -liie situations successfully. 

«„bers' underEtandiPK' ? i!° ""'"r^f " Croup 
"orHn. With peer^ J. ttt^ ^^o,^ 

in its approach, the vroce^Z' . 5 Preventive 
studert to provide a .L, 1'"^ "^^ura tion of the 

^f,infor.u.tlonL1:3sStor^'^^ 

assistance m decision maJcir.g. 

omotioLlly dlstSdlb hfnc'Srf ''"S^" "'^ 
adiats. "^"''"orally probleised young 

-cessary tc' thf "ucc1 :S p" ra'iSt'lb^^^"'^^^ 
group interaction prograji; "P'^'^ati""' °' the gudde^ 

that will serve to help th^fu'"^^'^^^^^ ^roup roles 
their individual ppSk^^ :^^^^^ B^ore aware of . . 

solve them. . ; ^^^"'^ '^"'^ ^ov to succesp^^^^ 
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GUIDED GROUP INTERACTICK PROGRAM 



-2- 



c^trl P^^^^^^f ^^f '-^ill ^^iew the positive peer 
"f^^^ a helping rather than 



a 
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pimitive or threatening attitude, 
Student participants will: 

SudP^f°"-'\^^ other 
students an the group in the areas of ' 

attending all group sessions:, b^ing open' 

and honest about discussions of each group 

^eniber problerr^s, keeping the conf^denfe of 

all other students m the gi^oup, entering 

new members that need the services of the 

group, discharging those members who are no 

eS^M-^J!-"'''^ of services, and setting and' ■ 
establishing agendas for all sessions. 

the?f atle to successfully communicate 
their Ideas verbally to other people. ' 

be able to understand the decision making 
process as it relates to them in society 

non^!"''i\'"'^ P^^^^Ptive to verbal and 
non-verbal coj^muni cation and communicated 
expecta-cion from. others. 

: o? X'r:!"''"' '° ""'^'^ ^-^--^^ ■ 

be aware of as well as formulate a more 
positive self^uorth i..age and be cognizant of ' 
their strengths and weakness as individuals! 

rolS°fhn?''';;'^'5 capabilities in the various 
roles that individuals 4can play in society rlu^ 
gain insights into how *o a?ri?e at1heL'r.S: 

r'Sos'?n >\T''^ ^'"''^^^P' various other ■ 
roj.es m thfe group as armember. 

standing ol styles of leadordtt*,, -V'liat dt nfan- to ^ 



GUIDED GROUP IKTERACTIOK PRCGR/J-I 
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TARGET GROUP 
OF PUPILS: 



CRITERIA FOR 
PUPILS SKPA'ICES: 



m SER OF PU PILS 
SERVED: . 



'FROGR/u\' OPER/.TI 01 
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Students initially recominended for services 
will be those identified who are now on the 
vaiting lict, 

Future referrals will be made by school adminis- 
trators, final acceptance will be determined by 
group njei?^bers. 

Services will be available to students who exhibit 
behavioral, social or emotional problems as follows: 

Possible sjTnptomatic manifestations: 

a failure of learning to take place 
which cannot be explained by ordinary 
examination and tests or reference to 
intellectual potential. 

behavior ■ inappropriate to the normal 
classroom situation in keeping with 
his age as contrasted to the behavior 
of his peers, (i.e., withdrawal, 
bizarre, sadistic, hyperactive, 
destructiveness, cruelty, undue 
apathy, etc). 

a general prevailing mood of unhappiness 
or depression. 

manifesting a tendency to develop illness, 
pains, or fears associated v;ith personal or 
school problems. 

lack of any . assertiveness-fearful withdrawal 
from games, . contests and absence of emotional 
responsiveness to most situations. 

Groups v/ill contain 8-12 pupils. . 

Each snbool will serve a. minimum of 35 pupils 
during the 1972-73 school year. 

The group- clyn^xrlcs,. the role of the leader, the 
selection of tectaiques, and the responsibilities. ' 
of members will vary considerably according to the 
size of the group. ■ 

Each school will px^ovide one dassi^oom for the 
.Guided Group Interaction Program. There will be 
from 8 to 12 Gtudents i.n each group. 
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GUIDED GROUP IliTERAGTION PROGRAM 



' PROGRy>I OPFRATICK: The groups will meet at least three times a week, 
(continued) 

Participants in the peer groups depending upon 
their expressed needs and corjnitment, will acquire 
an understanding of the principles and skills 
associated with individual and group counseling. 
They ^••iH possess awareness of verbal and non- 
verbal coinnuni cations, and will possess a personal 
standard for communication (inter-personal). The 
group participants will become farailiar and experienc^-d 
/ with the principles of group counseling', confidentiality, 
and the means for assisting peer students in personal 
growth. Each group participant will successfully 
complete the following tasks during the initial group 
sessions period: 

give a short explanation of his/her personal 
definition of a group, 

describe the basic concepts of group inter- 
action which deals v;ith the "Here and Kow": 

1. Behavior and attitude change 

2. Needs — worth, love 

3. I OK - You OK 

U* Loneliness and Isolation 

cJevelop personal standards for functional 
interpersonal coRinimi cat ions, and describe 
them to the participant group; account for 
both verbal and non-verbal skills. Parti- 
cipants inay "act-out" exajnples of "good" and 
"poor" communication. 

demonstrate personal awareness of trust and 
openess in group relationships by participr./tii"r: ^ 
in group exercises, using and pointing out thi"' 
elen;.onts of support, feedback, confrontation. ' " 

and maintenance. Critique the group in terms 
of observable instances of the above elementf?. 

: write brief description of five group techniques. 

PHQCRAi>i AI;^::^l;Js;rHATIOH 

. of Special Education. • 

The future; direction of the Guided Group Interabtion ^ 

. AiilL^ — : Program will be determined priri^irily by the eiTf active- 

, t^He prognim^^ year of operation 

; (1972-1973 )• 
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GUIDED GROUP INTER/..CTION PROGR.AM 

-5- 

^^i^ There wall be a. Guided Group Interaction iv 

at each of the thirteen fll? 0"^^ u f^°^^^ 
in the D. C. PubHc sSools: "'^"^ 

^ 2 Supe,rvasors, TSA-10, 20^ time each 

13 Teachers, TSA-I5 
1 Secretary, Ga-5, I/3 time ' 



GUIDED GROUP INTERACTION 



Teacher Competenc ies 

Teachers in the Guided Group Interaction Program should 
demonstrate the knov/ledge, attitudes, and ski I Is necessary to: 

Interact with the school staff in a manner consonant with 
good interpersonal and group dynamics 

Initiate a positive peer relationship program which 
stimulates students to participate and generates total school 
staff interest 

Develop a system for observi ng students/ record i ng information 
and translating behavioral changes into meaningful teaching 
strategies to relevant school personnel. 

Create a c I assroom atmosphere designed to promote humanistic 
education generated by both teachers and students 



PROGRAM TITLE; 



Mobi I e Diagnostic Team 



PROGRAM LEVEL; 



PURPOSE; 



To reassess chi idren receiving special 
education services in ful l-+ime special 
classes, stations or school's in order 
to modi fy i nstruction and/or recommend 
more appropriate placement. 



OBJECTIVES; 



To identi fy strengths and weaknesses; 
determine both the level of performance 
and the manner of performance; the nature 
of the prob l em and a poi nt of attack to 
be translated into an educational pres- 
cription to be used i n instructional 
programofti ng. 

To devise techniques and teacher-made 
instructional aids to be used in the imple- 
mentation of an effective and realistic 
Individualized instructional program. 

To provide support to teachers through 

fol low-up on implementation of prescriptions. 

To provide educational ly relevant data 
required for Placement Conferences when the 
need i s i ndi cated. 

To initiate referral for re-p I acement of the 
chi Id who needs such program change on the 
basis of the assessment of his educational 
needs. 



TARGET GROUP OF PUPILS; 



During the initial months of the 1972-73 
school year services will be focused on 
those chi Idren in fu I I -time special education 
classes, stations or schools who; (a) are 
not appropriately placed and have not re- 
ceived a proper educational evaluation; 
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MobI le Diagnostic Team - page 2 



. ' / (b) are placed biit who are not receivi ng 

ttie services described by the result of 
their evaluation* 

Subsequent to this period, services will 
be re-directed to children In regular 
classrooms needing this service. 

CRITERIA FO R PUPIL SERVICE : Those chi I dren identified by special 

education classroom teachers as being 
inappropriately placed or needing assess- 
ment data for appropriate educational 
programming; (during the initi al months 
of the 1972-73 school year). 

Those chi Idren i n regu I ar classrooms 
needing this type of educational diagnostic 
. service (during I atter ha I f of 1972-73' school 

, ■ ■ , . year). , 

mMBER OF PUPILS SERVED; Number wi II be dependent on the .total number 

of identi f led chi Idren. The Team wi I I have- 
the capacity to serve approximately 480 
chi Idren. 

PROGRAM OPERATION: Five, three member htobli^^ 

. - wM I be assigned the task of providi ng assess- 
ment data and educational prescriptipns for 
^children receiving full-time special education 
services. Those Teams will be* deployed to 
the various schools and special stations 
where these services are provided. 

Six days wi M be schedu led for each identified 
child. Four of the six days wi II I ncludo: 
classroom observation, consultation with the 
classroom teacher and other related personno I; 
educational assessment;: writing of prescription 
and deve Topment of ■ re rated teachGr--made 
instructional aids; delivery of prescriptions 
wi th nece53sary exp I anati ons for; the cl assroorn , 
teacher and parent conferences as needed. 
Two of the schedu led six days will be used for 
fol low-up/ approximately four weeks after 
delivery of the prescription/ and forend of 
the, year evaluation. 



- 20 - 



Part I I I 



MobI I e D) agnostic Teem - page 3 



PROGRAM ADMINISTRATION AND 



SUPERVISION: 



Depar+meh+ of Special Education 



RJTIJRE DIRECTION OF 
PROGRAM: 



PROGRAI-'I LOCATION; 



To expand services to v/ork di recti y v/ith 
the Special Education PI acement Office to 
provide educational prescriptions for each 
chi Id recommended for pi acement i n a special 
education service t 

Reno Administration Annex (Home Base) 



PERSONNEL BREAKDOWN: 



1 Supervisor, TSA-10 
20 Teachers, TSA-15 



COST 0^ PROGRAM : $462,891 for' program operation including 

an additional $200,000 - Medical Screening. 
Program al location. 
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. HOBIU DIAGNOSTIC TEAM 

Teacher Competenciffg 

Teachers >„ the.Hob,U Diagnostic Service shouM .^nstr.te- 
the knowledge, attitudes and skills necessary to: 

P^vlde for pupUs. cognitive. Ung„age. psycho-«,tor and social 
assessment 

Establish Interpersonal relations with administrators, fe„ow 
teachers, parents, other agency personnel and the general pub, Ic 
vhlch will enhance the educational plan 

Plan, devolop.and I™p,e«nt educational strategies In close 
cooperation with the special education and regular Cassroo^ teacher 

Make -co™,endatlons to the Wace^ent Office, based on system- 
atica, ly gathered ^=ta,. to ,„ve^pl,s within the cpntlnuu™ Of specie, 
education or back to the „«,i„stre.™ on a ful,-tl« basis. 
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PROGRAM TriTLE: 



MOBILE CRISIS TEAH 



PROGRAM LEVEL: 



III 



PURPOSE; 



To provide a mobfje team of personnel, avsflable 
On an Inynedlacy basis, to provide Intervention 
service for students Identified as needing such 
service beyond the scope of the School Cased 
Prograrvi personnel (Level 1 1 program) in regard to 
providing intensive assessment , consultation to 
the regular school personnel (teaching methods, 
ma ter I a I s , g roup I ng , I n te rpersona 1 I nteract I on , 
etc. ) , fol Iw-up,. and any necessary re-prog rafwnfng 
as a result of follovv-up assessment* 



OBJECTIVES: 



To engage tn nx)b Me team/task^' force activities 
which wi n provide whatever services, on an 
frmedlacy basis, to n^axtmlze the probablltty of 
matntaintng the children served In the mainstreem 
of public education. These services w{ If be given 
dl rect ly to the target chi Id tjnd to -the regular 
schoc?! personnel responsilbte forithB child in the 
mainstream regular school program. 

To ^Derve: as ait^hanner .of referrals., In conjunct ion 
wl tihr the School: Based ^Pi^g ram pe^icsoiane I ;(Level 1 1 
prog^am)^ to call Into qperationuvth&isemices 
needed, If an^v^of any ^department o.r ^ageisrcy w! thin 
or outside of ^l^erschadi system* 



TARG ET GRQ»- 
.iEiPUPILS:; 



H I g h es^t p r I o rf ty will be g I ven s t udemt: < 'Id on 1 1 f I ed 
by Pup? I Perspasiel Services as needlrvg such Inter- 
ventifen servlcetto be successful ly mslrit-i nied In 
the regular school program. 

Other chi Idren perceived to need this livccnsive 
Intervention service by regular school p^^rsonnel . 



CRITERIA FOR 
PUPin^ffRxVICES: 



tdentlficatloni by Pupil Personnel Servlc-s c?s 
being children needing thi^ service* Such children 
v/i IJ mani fest a variety of learning/ belu^vlor, and 
Interpersonal problems which ' result fn lowered 
school performance. 
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Mobile Crisis Team - page 2 

NUHBER OF CHILDREN 
SERVED; 



PROGRAM OPERATION: 



Tihe on'^golng identification process will result 
In approxinv>tely 250 students to receive this 
service during the 1372-73 school year. 

Five rrtcmbers of the Crisis Mobile Team wM 1 be 
assigned to the Department of Pup i I Personnel 
Service Chi Id and Youth Study Center TIeams to 
provide elementary school based therap:euti:c 
behci V i or nx>d i f i ca 1 1 on , d I agnos i s , consii 1 tait 1 on 
and Identification educational services. 

Six two-niember teams and one three-member team 
v^ill be assigned to elementary school clusteirs 
throughout the city. These; teams willkproyide 
service to the regular classroom teacher in 
Itientlfying and documenting deviant behav^!or„ 
[and I n des l gn i ng^^^and Jmp I emen t i ng succes sf u 1 
ieducat i ona I prog rams :cwt 1 1 1 z i ng the pr fnc I pa 1 s 
of behavior modification and In instituting <and 
maintaining programs. . 

Six twor-member teams and one threermcmber team 
A^^J\i;i' be assigned to el ementa ry schoo lac lusters 
throughout the ciity. These; teems ^^willJi pr^ 
s e rv i ce to t he regu 1 air c 1 ass rcom tea cKe r: i n 
Iden 1 1 f y i n 0 nd document i ng? dev i an t behave i o r , 
fand in ides Ignlng end Implement i ng suaacs^stf ul 
educat icoHBl programsxiut i 1 1 2] ng the pniincipal s / 
of behavJor modrfi cation and in instlftutlng 
and nialnitaining programs. 

TfiG Cr fels MobUlc Team wi M provide Itbe: 
:fona??iifng servlfces:: 

I , Observation and evaluat Ion of 

tihe student's classroofT) behavior, 

7,] Conferences with the teacher and 
other school personnel, 

3. Conferences v;i th parents where 
Indies: ted J 

Information on classroom management 
techniques p 

Ihtervlcv^s with the child indicated, 

6, Referrols to the Diagnostic Hobi Ic ^ 
Team, psychological services > other 
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7» Planning atlernate schoor programming^ 

8. Designing (with the classroom teoch» 

and other school personnel) an educ^Iona I 
plan and behavioral objectives for tisB 
student. 

Supplying copies of the above plan to the 
teacher/ counselor, principal and supervisor/ 



10; 

12. 



Conference with above regarding pIaKs« 

Evaluating and reassessing the plan ^after 
a two week period. 



Providing Insight^ skills, rnethods, techniques 
andleducatlonairrtateBlal references to the 
classroom teacher. 

Evaluating the maintenance of the pilran after 
four weeks. 



1%, Providing **on cal Wcrisiis services^. 

ISw. Consul taltion:t to School Based ?Rrogr^ssi:i 
personnel (Level 1 1 prqgrram*^ 



PRffiSiRAH ADM I HlSTRAT t^H 



iSepartment of Special Education, 



RifURE DtRECTiON, 
Dp: PROG RAH: 



PROGRAM {.GCATIOf^: 



To Incorporate the services of this prspsrara 
(ilevel III) Into the School Based Progifism 
(Level II), 

Five of the Crisis Moblle7Team personnrtr v^] U be 
located with in the Department of Pup IT "^-^^ vh onne 1 
Services as a membar of the assessment t<:u:f»;> 
These persons (Behavior Kodtflcatton AssT^ssjri'iint 
Specialists) will report to one of thc^^^f^^^ 
centers located throughout the District of 
Columbia Public Schools • 

The other fifteen members of the team wi II he 
assigned to elementary school clusters to render 
services* Crisis Mobile Team members wll I service 
at least two of the assigned school bul Id lags each 
dayc. Services v^i 11 be provided to every 
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elementary school In the District of Golumbfa 
Public Schools. One Crisis Mobile Team member 
win serve the parochial schools. Tl^ home 
''^^^ ^^of team personnel and supervisors wi 1 1 be 
the Magruder Bunding, 1619 J1 Street, N.W. 

.PERSONNEL BREAICO OWN; - Two Supervisors, i40% time each, TSA-ilfc (who ■ 

also have supervisory responslbl I I t lite for 
the Cr Is is -Resource Programs at the J&jnlor 
Hlghiiever an^ 

grams at the High School level:, bothlLevel If 
programs) , 

20 Crlsls-Mobne teachers, TSA-IS 
1 Secretary, GS-5 (1/3 time). 
COST OF PROGRAM; $288.,:228 
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PROGRAM TITLE; 



:TiriNERaHT~ PROGRAM FQR THE VISUALLY IMPAIRED 



PROGRAM LEVEjg 
PURPOSEj 

OBJECTIVES^:: 



TARGET^ G ROU P O'F: PBIP I L S : 
CRITERIA FOR PUlRiECS SER^'ICE: 



To:5pn3avffide suppor.ti ve servi ce to vi sua! 1 y 
differmlt students enrol 1 ed i n regular 
el emeneairjr and secondary school s who have 
provenir^BpabTe opfunctioning at a relatively 
tndepawHtlent levei;^* 

fe>pr©vm&-f and monitoring 

■^'■^ogp:!i2ss- of ::blirnd and pari ally si ghted 
r^is^tufieirtte vvh o necd^ of iti rier- 

^am± ispecTalist contact, 

Tb-jprm^i dHi ^f;^ consultation and, training 
whem^j{^:c£^s3ry to iregular school teachers 
who^toe-:B:lTnd or partially sighted students 
in ti&e3r ^<^:l asses. 

Tfose^wsual 1y different students who have 
:rea;e&iesSTan; academ'v^^ and social level to 
!war»iffli:^:educati onal programming with their 

■, seeTtrngjjpeer s , ■ 

Bl:i!nrdne:s:s - 20/200 or less in the better eye 
wrffi^^the i best possi b1 e correcti on or a 
re5±r;irti:;n in fiei'd of vision to an angle/ 
subtending an arc of 20 degrees or less. 
Blind children include those who have so littl 
remaining useful vision that they must use , 
Braille as their reading median. 

Partial Si ght"Rernaining visual acuity be- 
' tv^een 20/200 and "20/70 in the better' eye with 
the best possible correction* Partial ly 
seei ng chi 1 dren are those VNfhp retai n rel a- 
tivcTy lo'u' degree of vision and con read only 
enTorcjed pr int under very special condi ti ens . 
The partial ly seeing clii I'd is one who retains 
limited but useful vi si on f or acqui ri ng an 
educati on but whoso vi sua! impai rrr^ent^ after 
needed treatment or correcti on or both re- 
duced school progress to such an extent that 
special educati onal provisions are necessary* 
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ITIMRAMT PROGRAM FOR THE VISUALLY IMPAIRED - P.a.cjs:-2, 



Sery'^ ce-cont ' d 



Students who ane Kci^lfey trained to a 
degree of inde:p.enti^t^!« 

Studen ts who; f ^ ^ s^^* ^ 

easil y ' 1n th£^:.isi,#^%- world. , 

Students ablfettfeoiflufiaiei^n academically 
and soci al ly/. '^itfilv »Efrr::svghted peers. 



NUMBER PUPIL S SERVED ; 



P"R 0 G R AM_OPEn£n Oj|: 



45 



The itinerant mmm: ^o^ram operates - for 
blind and partiSiil-sSsJnted Chi Idre^ who 
have demonstra^^^-^^il i ty., to achi eve 
academi cal ly wiiSfetMir si ghted peer s ^ plus 
support from a::simri?^ir :teache.r.,^ The ,VtinL.r- 
vision ,tBa^«^ with the class- 
room teacher -aboaasl&iteaching/yearrn 0 9 
en V-: r onmen t of ■ Sfe^-f&aa 1 1 y i mpa i r ed cm 1 o 
/with respect to:::^^ ^ 
brai 1 ie techniqi^ -i&aki ng book^machyn^ 
or tope cassette «s special i st /f. I V . 
assume 'the respW«3ty for,;.ssi ftrng he 
b.] i nd chi 1 d in .s©Ei3.^ig taped, brai 1 i e, o. 
personal readersferiase in school o'^l 
heme and wi 11 monfctr^he chi Id • s academe 

achievement in tterejular 

?ermine whether :or.n^ support efro,.. a^^^ 

adequate. The need Tor P'-°9''^^'Vchansv w vll 

be determined jointly by the regular .cache, 

and itinerant teachfiKr. 



P 15 n G n A'M AOMWISTRATTlH 



Department of ;Spe:ciSei; iEd u ca t i on 



Ilo change in future;«ecti on o1 
i s pi anned. 



PROGRAM LOCATTOU; 



Jackson School:: tee base - _^ 
All schools in lSe:iD'i strict of Coluiubia/ 
/,i li receive thfe:s:er:vicG based upon _ the 
needs of vi suaTfe^tapai red chi Idren in any 
■parti cular schoailL, , 



PERSOMNEL.BREAKDOJT^ 



Personnel breaiUfem i s included in that; for 
the Center f or 'the Vi suaUy Irnpai red ^ y 

(Jackson School,) ; v:; , ; . :':r'i. 



Itinerant Program for the Visually Impaired- Page 3 



COST OF PROGRAM : Cost included in that for the Center for 

the Visual 1y Impai red (Jackson School) 
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ITINERANT VISION PROGRAM 



Teacher Cc^mpetencles 

Teachers In the Itinerant Vision Program should demonstrate the 
knowledge, attitudes, and skills which are necessary to: 

Understand and articulate the blind child's social and emotional 
needs and to translate these needs to the regular school staff."" 

Understand eye diseases and how these effect the blind child's 
abl llty to perceive his envi ronmental surroundings. 

Utilize the services of the Library of Congress, Lighthouse for 
the Blind, and other con^unity resources which provide services to the 
blind.- 

Plan a progranv of regular school adjustment for blind students 
including methods cf transcribing wrl tten materials and uti I Izlng 
readers for the bl ind. 
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visirn^G iNSTRUCTia^ ccrps 



HlOGPvAN IJ5VEL: 



PURPOSE: 



OBJECTmS : 



OF PUPILS: 



The Visiting Instruction Corps vill provide 

a program of instruction designed to meet 

the specific needs of children^ vho: (1) 

because of physical disability or health 

impairment; are unable to attend regular or specie! 

school. These children willbe taught in 

their homes and in hospitals, at the bedside • 

and in groups; (2) are unable to attend 

school for any other reason as specified 

by the Superintendent* 

Given an adequate teaching staff, a battery 
of assessment materials and supportive 
services the Visiting Instruction Corps will: 

Assess the educational needs of homebound^ 
hospitalized children • 

Develop educational prescriptions based on 
the assessed needs in keeping mth individual 
learning styles ; performance levels and \d,thin 
the limits of the impairment of disability • 

Evaluate and record the progress; of each 
pupil to determine the degree to which the 
stated objectives have been met. . . 

Recommend proper placement in the regular 
school for each pupil based upon assessment, 
diagnosis, academic growth and evaluation c . 

The Visiting Instruction Corps will provide 
instructional services to pupils in grades 
kindergarten through twelve who are: . 

(1) physically, and/or health impaired 
pupils who are haaebound or hospitali?.r-d 

(2) unable to attend school for any other^ 
reason as specified by the Superintendent 

(3) pregnant girls residing in their homes or 
maternity homes. 



erIc 
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2 - 



CRITERIA FOR 
PUPIL SERVICES 1 



NU>!BER OF PUPILS 
SERVED; 

FROCEAM OPK?_A.TI0!<I : 



PROCRAK ADKII^ ISTP.ATION 
A1'!D SUPERVISIOM: ' \ 



FUTlilRfV DIP. ^; :CTIONS 
OF PROCaAl-f: 



Referrals are made directly to the Visiting 
Instruction Corps* office by anyone who 
knows of a student in need of the service, 
Howeverj tVie requirement for placement is 
written certification from the attending 
physician, statinjj the diagnosis: and indicating 
that the child is physically unable to attend 
regular school. Certification by the Super- 
intendent is required in all other cases. 

Ii20 (approximate number of children served ■ 
on a yearly basis) 

Students on home j.nstruction are assigned to 
teachers by geographic area to minimize travel 
time, and by level, elementary and secondary'- . 
The elementary teacher instructs students froii 
grades kindergarten through six snd the secondaiT > 
teacher must teach; each student in four major 
content areas. The visiting teacher visits the 
schdolvto get the student's pro[^ram of courses and 
an outline of the materials; that will be, covered 
■ during his; absence from class. ; Instruction is 
./prcividt-d on aia ■individualised: basis or. in small 
groups in hospitals at least twice per week. 

mily :instructional: service is provi.ded; to; 
Children ' s Hospital,, D .; C . General; '(Crj-ppled 
Children Unit) i l'^reedmenVs: Hospital, V/alter 
' Reed Army ;Hospi till and ;the Hospital for Sick 
Children. For other hospitals, where the ' • 
school age patient population is not constant, 
teacher assignments are made upon request . 

To corae directly from the Dspartment of SpeciAl 
Education, v7orking cooperatively ^■ri.th; school 
personnel. ; The Visitii-ig Instruction Corps ' : 
supei-vis or serves as a liaison person between 
hospital and institxxtion staffs. 

Write.a proposal for. a tele-teaching progx^am . . 
for homeboujad students. 

Introduce a cooperative teaching progrfun for : ■ 
secondary Visiting Instruction Corps' students. 
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■ COS? CF mCRAK ? 



Given sufficient personnel training in the 
content areas of reading, mathematics, 
social studies, spience, English, business 
and foreign languages; a batter}'- of assess- 
ment materials and supportive services, the 
Visiting Instruction Corps will: 

Organize an experiiriental instructional 
■program on the secondary level so that 
each of four Visiting Instruction Corps' 
teachers will teach the subject areas (s) 
in v/hich he has the niost expertise* 

Provide each of a selected number of students 
>jith more then one teacher, each of vriiom 
speciali7.es in a particular subject field • 

Provide staff conferencing of each student 
based upon assessment of his needs • 

Increase the sjnount of instructional time a 
student receives. 

Present the subject matter to each student in 
more depth thoja is : cui'-rently possible* 

Provide Jiiore tiiae for remedial instruction in 
needed areas than is currently possible o 

The program is adjninistered from the Mag:ruder 
Building, Students are instructed in their 
homes, in hospitals and matei^nity homes. 

1 TSA --10 Supervisor 

26 T5A-1^ Teachers' (Average pupil/teacher 
ratio per v:eck is 7 to 1) 

:i 0S^«) I Glev]^ ^typist 
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VISITING INSTRUCTION CORPS 

Teachgr Competencies 

Teachers., in thp Visiting Instruction Corps should 
demonstrate the knowledge, attitudes and skills necessary to; 

Understand the various comp I exit ies associated with 
physical disability or health impairment whi le confined to 
the honie or hospital 

: Understand and be sensitive to the medical iactors related 
• to the student's disability or health irnpairment 

Provide an individual ized program related to the student's 

v/ork in his home school 

Note: Visiting Instruction Corps teachers are required to 
.' meGtVegular school certification, not special education 
■ requirements . > . ■; , ...^ • 



PROGRAM TITLE; j 

Non-Categorical Compensatory Learning. Centers 
PROGRAM LEVEL ;" V 
P URPOSE ; 

"^0 provide a specialized comprehensive instructional program in 
mathematics, percept ion and language through Title I for mild to 
moderate exceptional students between the ages of 7 and 10 years and 
for any other student who has been without educational experiences in 
a formal school setting. 



OBJECTIVES: 




1. ' To provide a learning center approach which wi I I i nvo I ve the 
establishment of a variety of 1 earn i ng seti' i ngs i n which a 
• student is placed according to his specific needs. . . 

2< To provide regu I er classroom teachers of participating 

students wi.th specialized curriculum and management i*ech- 
niques and opportunities to observe activities in the 
Learn i ny Center in order to modify teacher pf;rcept ions of 
children and enhance the instructional program. 

3. To identify and develop techniques and mater iai s wh ich wi II 
improve 1 he junction i ng of children in the area or areas 
where they exh i b i t spec i f ic def ic iencies based on continuous 
.. asisessmeni 5 • 

TARGET GROUP OF PUP I LS : ■ ' 

T\ i\e I exceptional students between, the ages of 7-10 years who 
meet the criteria of the Departnient of Spec ia 1 Education accord- 
irig tO; assessment by Pupi I Personnel Servic any other 

: student who has bet:n without educations I exper iences i n a fornio l 
school setting,; . " - 

CRITERIA FOR PUPIL SERVICES : ; ' / ^ ; ' ' . ; 

Title 1 students ident if ied by ;ihe Department of Pupi I . Personnei 
Services whosve : needs cannot Be met in a regular /classroom even 
with other support ive services and other students' who have been ■ . 
without, educai ional services in a formal school setting. : ..: 
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NUiMBER OF PUPILS SERVED: 



Approximately 160-200 Title 1 students and other children in need 
of compensatory education, 

PROGRAM OPERATION : 

Each center will consist of three settings, each of v/hich serves 
a specific function. The centers wi II service students, assigned 
to. regular classes in their home schools, on a daily, basis in tv/o 
half-day sessions. 

; Each Learning Center will serve a number of specified Title I 
schools in a given geographical area. Each center will provide 
compensatory learning services. for children meeting criteria above. 

Students will be assigned to regular classes in their home schools 
and attend the Learning Center on a half-day basis. 

Teachers v/i I I schedule one afternoon a week for conferences with 
parents and regular school staff in host and feeder : schools, They 
will make home visits, plan and develop mater ia I s, and assist the 
regular class teacher in her planning: for the students. 

PROGRAM A0:/> \1<\S TR AT I ON : 

To cc'ie directly from, the Department of Special Education working 
cooper at i vel y with the Department of Federal Prograins and with 
local school personnel. 

F UTURE D I RECT I ON OF PROGRAM : 

: The Department of Spec ia T Educat ion recognizes the inability of the 
Title I program for Hand icapped Chi I dren to provide services for 
all identif ied Title I students in its five learning centers. 
Cogn izant of the expressed need for services, the department wi II 
provide additional services for identif led Title. I handicapped 
.. . students by: (a) est at-. I ishing, with existing staff and departrnc.ntGl 
resources/ two loarni ng centers which wi 11 serve Title I schools 
according to the placement priorities, as set forth : (b), cons i der i ng 

.those Title i schook> not inci udsd in this year ^s program as iiigh 
priority for expansion of the Title r and ac) feeding 

:,into Title I schcoh-^ other on-going special education services. 

Other centers wi t 1 be osiabl ished' in other Title T schools <2S , 
, funds become available, 

PROGRAM LOCATION: - ^ ^ : , 

Title;' I EJementciry Schools : Lewis, Sea;l*6ny V/atk ins, Draper, 
.Richardson.-' ■ 



PERSONNEL RREAKDOWN : 



15 ISA- 15 Teachers (3 teachers per center) 

1 TSA-15 Psychologist 
15 GS - 4 Educational Aides 

Total project will be served by: 

1 TSA-15 Resource Teacher 

1 GS - 5 Secretary 

1 TSA- 10 Project Director 

■ COST OF PROGRAM- 

$364,885 - 
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NON-CATEGORICAL LEARNING CENTERS 



Teacher Competenc ies 

Teachers in the Non-Categorical Learning Centers should 
demonstrate the knowledge, attitudes and skills necessary to: 

Function as a member of a team of specialists in a 
specialized learning setting 

Manage the classroom behavior of the pupils enrolled in 
such a manner as to provide a positive learning climate 

Plan with the center team to write and implement a daily, 
weekly and monthly schedule of learning activities and/or 
subjects which include class units, groupings, objectives and 
evD I uat ion 

Provide regular c I assroom teachers with techniques^ ski lis 
and materials for meeting the needs of students perceived to 
have special needs. , 



Part 1 1 1 
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PROGRAM TITLE: 



SPECIAL STATIONS FOR THE VISUALLY IMPAIRED 



VI 



To provide an educational program In a regular 
school setting for visually different children 
who are ready for integration into the mainstream 
of education/ 

To provl<le a program of gradual Integration of 
blind and partially sighted youngsters Into the 
educational mainstream* 

To provide an opportunity for the regular school 
staff and students to becoiite aware and accepting 
of the blind and their needs. 

To provide the visually different child an opportunity 
to becoTfa familiar with the seeing worlds yet remain 
In contact with the vision specialist for as rrtuch 
time as needed. 

TARGET GROUP OF PUPjU ; Those visually different students who are ready for 

, ^ more flexible educational environment in a regular 

school while remaining in a special class with a 
vis ton teacher. 

CRITERIA FOR PUPIL ■ . ' 

■ SERVICE ;~~ ^ Blindness - 20/200 or less In the better eye with 

^ the best possible correction or a restriction in 

field of vision to an angle subtending an arc of 
20 dege^s or less. Blind children Includr: those 
who have so Utile remaining useful vision tha^ 
they must use BraE lie as their reading median. 

Partial Sight-Remaining visual acuity bet^^^^^^ 
20/200 and 20/70 in the better eye with the best 
possjbSe correction. Partially seeing chHdr'^n ; 
are ttose who retain relatively low deg^^ 
vision and can read only enlarged {Sprint er tno3 
who hcive rt^rnalning vision making It posslb?^ 
them to read iim?tcd anx>unt5 of regular print 
under very spc:clal conditions. The partl<5l!y 
seeing child If^ one who retains limited but us^^^ 
- vision for acqurHng ^an education but w 

impalment after needed treatment or correction^ 
or both reduced school progress to such an e>cttnt ; 
that special educational provisions ire necessary. 



PROGRAM LEVEL : 
PURPOSE ; 

OBJECTIVES: 
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Special Stations for the Visually Impaired - page 2 



Students who are ready academical ly to function 
In an. educational environment with their sighted 
peers. 

Students who are ready for a specific program of 
mobility training, social acceptance and regular 
contact with the seeing world. 

Students who require the on-going contact with 
a specialist for the visually Impaired. 



NUMBER OF PUPILS SERVED: 



18 



PROG RAK OPERATION; 



Students are provided a comprehensive program In 
a special class environment located in regular 
clemntary schools. They are taught by specialists 
trained to teach visual ly different children. 
Students are provided braille instruction, large 
print Instruction, and other specif Ic services as 
needed. Location of the program In a regular 
school allows for the Integration of students Into 
the mainstream of education. Specialists will vfork 
with the total school population to Insure a sn-kooth 
Integration process. As soon as a student shov;s 
an ability to function full-time In the fnsfnstresm 
of education, he/she is placed in a regular school 
setting and will receive the services of an 
itinerant teacher. 



Department of Special Education. 



FUTURE PI RECT I ON OF THE 



PROGRAH; 



Maintain and Increase Integration 1;^ Jo rr^ I ns't ream 
activities. 



PnoCRAIi LpCATiOH; 



Tyler Elementary School, 10th & G Street, 5,E., 
Washington, D.C. 



^=f*ER50NNEL BREAKDOWN:: 



Included In Center for the Visually tnrpaireJ 
(Jackson School) 



COST OF PROGRAK: 



Included in Center for the Visually Imparled, 
(Jackson School). 
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SPECIAL STATIONS (VISUALLY IMPAIRED) 

Teache r Ccxnpetenci gs 

Teachers In th?^ Sp^^tii llation for the msualiy impaired should 
demonstrate the knowledge, attitude and skills necessary to: 

Instruct blind children in BralUe, thei ut i 1 f zation of talking 
books, tspe recording equipment and other communication tools as the 
need indicates. 

Instruct blind children In the ut i I S zat ion of the abacus and in 
the understanding of the Braille math codes. 

Understand and articulate the blind child's social and emotional 
needs and tc^ adjust the school program to include skill development 
and sensitivity training for relevant school personnel. 

Understand eye diseases and how these effect the blind child's 
abilfty to perceive his environmental surroundings. 

Know the basic techniques for orientation and mobility. 

Translate the adjustment needs of blind children into the regular 
school and to prepare the school staff for this event. 

Utilize the services of the Library of Congress, Lighthouse. for the 
Blind, and other convnuni ty resources which provide services to the bfincJ. 



Part III 



PKOGRA^M imE: 



SEECliAL STATIIONS Tf€ iTOmSLE MENTALLY 
iftm-ED (TMR) 



PROGRAM LEVEL: 



VI 



PURPOSE: 



To provjde fWsighh^rhoo^f fe6isHf# -special classes 
Ifetr Lthe tratoabfe mentally elementary 
iag© student in regUilar as 
on alternative to the Sp^e^^^ ^hool . Whenever 
possible^ the retarded student will be integrated 
into the rr»ainstream of school life* 



OBJECTIVES: 



Wo |»re~tesft a|trs^tuden^/|^r?^ to determine 

^^tUtfents edxicatfanal wtre^ &f^\f subsequent 
strategies to be used v-/tth?n the class room. 

To develop and irnptement individual programs for 
each student which wi 11 Include the following: 

a* Adapt ive .Behavior 

b. Langui^ge Developj^^nt 

c» Personal •* Social Skills 

d. Psycho - rrtotor Sills 

e« Occupational Orientstion 



TARGET GROUP OF PUPILS: 



Pupils assesi«ed c<s trainable mentally retarded 
by pjzpll Personnel Services, 



CRITERIA FOR PUPIL SERVICE; 



This group of students should deinonst rate an 
inab! I f ty to learn academfc skills above the 
readiness level. In ©ddltioHp these students 
are usually retarded in the ccKT^mfnicat i ve, and 
adaptive behavior areas, if th& JBtudent * 5 
sklHi^ improve through ind ivt dualized, intciii^fve 
trcivlrVtng^ they will be placed tn higher level 
progriim^ " 



NUMBER OF PUPILS SERVEfi: 



1 80 



PROGRAM OPERATIOii: 



The prt{..:>ry function of this program Is to provide 
for eaciv student a cc-oiprehens i ve program of 
pract ical - Hfo - ski 1 1 dcvc I ?>p;:^ent that enables 
the chi Id to attfiln a con^fortabie Jevel of socio- 
econofnic f-emidcpendcnce ^5nd v.'hen feasible, indie-' 
.■pondencer,',,. 



Sprecia? Stcitilons for the Trainable 
f^ntaUy Retarded (THR) - page 2 



PROGRAM ADH tNMSTRATtOH 

AN'ffi Sli.PBKVIS!ON: 



FUTURE DIRE CTION OF 
PROGRAM; 



PROGRAM LOCATiOH: 



PERSONNEL BREAKOOWN; 



COST OF PROGKAH: 



These special stations opercte a special class 
with the assigned teacher providing the leadership 
and support to the students. This year with the 
trend toward placing the n)ore hendic«pped students 
In better equipped schco] fsciJities, there will 
be an opportunity for Interaction betv/een regular 
school population and the Speclol Stcteon population 



This will be provided by the Department of Special 
Education In cooperation with the local school. 



Careful consideration will be given to the questions 
of whether the regular school based. or special 
school arrangement of placen^nt for the TMR student 
Is preferrable based upon the educational needs of 
the student. 



Element ctry schools; 



Armstrong 
Bruce 

GIddings (2) 
Thomas (2) 



Grimke 
Houston (2) 
Stanton 
Tyler 



Stevens (2) 
River Terrace 
Rudolph 
Van Ness (2) 



18 - TSA-15 Teachers 
8 - GSA-^ Aides 

2 - part-time TSA-10 Supervisors 
I - TSA-15 Resource Teachers 
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SPECIAL STATIONS FOR THE TRAINABLE MENTALLY 
RETARDED CTMR) 



Teacher Competencies 

Teachers in the Special Stations for the Trainable Mentally 
Retarded should demonstrate the knowledge, attitudes and skj I Is 
necessary to: 

Understand the nature and needs of the intellectually 
def ic lent student 

Assemble, document and write a case study for each pupil 
containing an assessi-ient of his strengths and weaknesses in 
cognitive, perceptua I , motor , social and personal care areas 

Prepare anC imp! err.ent an instructional prescription based 
on th is data , ^ 

Initiate and maintain effective parent-teochcr'.counse I i ng 
sess i ons 

Integrate the WR student in the mainstream in non - 
academic areas. 
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PROGRAM TITLE! 



WEBSTER GIRLS' JUNIOR-SENIOR HIGH SCHOOL 



PROGRAM LEVEL! 



PURPOSE; 



To provide comprehensive educational services to 
pregnant, unwed, adolescent girls with special 
guidance needs. 



OBJECTIVES! 



To promote continuance In school of unwed 
girls. 



pregnant 



To provide a program of health and mental health 
education including the various nuances associated 
with pregnancy. 



To reduce the chances of reoccuring pregnane 



les. 



TARGET GR OUP OF PUPILS; 



School age pregnant girls enrolled in grades 7 
through 12. 



.CRITERIA FOR PUPIL SERVIC E: 

NUMBER OF P''P n_^ SF£Vni- 
PROG RAM OPERATION: 



AMtrsUPERVISiOM!' 



Pregnancy confirnifed by a physician. 
D.C. resident. 

Projected ifOO for 1972-1973 school year. 

Girls are referred from a variety of sources : 
school , parents, self , Department of Hunan Resources, 
other. After an initial interview with a staff 
social worker a girl obtains transfer to Webster. 
Regular secondary school subjects are taught. A* 
Maternity Clinic Is in operation allowing" students 
assigned to Webster to receive clinic services on 
site. Students are a 1 laved to return to Websicr 
for &tx weeks after del ivai-y. 



Webster School is administered by a principjV, ' 
Supervision of the acodemic programs is prtV/lded 
by supe rv t s 5 ng d i rectors of the va r i ous s choo i 
..departrncnts / Heo 1 1 h Services a re supcrv i scd l.y 
the : D^pdrtrr/ent of Human Resources.. The |5rOvjr.-.-:m 
i nc 1 uder. gu i dance servi ces i n the f ol lawi ng 
categories : heel th owsrGncss , i nterpefsona ] 
relationships, self-concept development, personal 
social care and devfefopment, medical orientation 
and ' CO re. 



erJc 



30 - 



Part III 



fUTURE DIR FCTinM 
OF PROGRAM; 



Webster Programs will beca-ne the training center 
for piiblfc school personnel ln the area of con- 
tinuing education in medical and affective 
problems associated with pregnancy. 



PROGRAM LOCATinM' 



Webster School, Tenth and H Streets, N.W. 



PERSONNEL BREAKDOWN: 



T Priiicipal 
9 Teachers 
2 Soda I Workers 
r Counselor 
1 Nurse 

'( Administrative Clerk 
1 Educational Aide 



CO S T_0FJ>R0G RA H : 



. WEBSTER SCHOOL FOR OIRLS 

Teache r Competencies, 

. , reachers at the : Webster School , for Girls should demonstrate 
the knowledge, atttitudes and skills necessary "to: , , 
■ . Understand the various; complexities associated vath pre- 

marital .pregnane:^ and plan an individualized program of 
affective education 

Understand mid, be sensitive to -^the; medical factors related 
to pregnancy: and .motherhood 

.. . Provide an individualized, flexible instructional program. , ■ ,■, 
which vria.1 facilitate return to the reg^aar^^s 

: ... Mote: Webster School teachers are required to meet ' : 
regular ^ school teacher; certification, notspecial education ' : 



requirements. 
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PROGRAM TtTLE! 



CENTER FOR JKE VISUALLY IMPAIRED (JACKSON) 



PROGRAM LEVEL V 



VI 



PURPOSE; 



OP.JECTIVHS; 



TARGET GROU P OF PUPI LS : 



tor visually different children and youth. 

ae;,W^° v"^" program tO meet 1 1, e ' 

aeadem.c. social, vocatlonaf. and mobility needs 

of b indoor partially sighted students In a 
Sheltered environment. 

To^proyf de an on-going parent involvement program 

Jncluding counseling and home reinforcement. 

Blli,^^or partially sighted students who require 

a sheltered atn^sphareond/or on initial qntrance 
1ST "^^^ ' ' and t rai n I ng prog rsm spec i f i - 
*^^' fy oes(gncd for bnnd youngsters 



£RiatA_FOR PUP i L S ERV f CE : 



Blindness- 20/200 or Sess: in the better eye with 
the besc possible correction or a 
f^ed of vision to sno 
^^O^degrees or .le«.:. include those 

v^ho have so little remaining useful vision that 
they mus t ; use Bra i lie as the ir read i ng mad ian. 

on/Sn' ^on:5f ^^^^^ acuity between 

20/200^and 20//0 in the bettor eye with the best^^ 
possible correction. Part ially seeing children 
csrc those who reta in: relatively low degree of 
v»£;ion and can read only enlarged print or those 
w,!0: h5ve rci«iaining vision making it possiblo^ for 
th<^ to i-eed I f mi ted smunts of regular print 
unocr very specjal conditions. /The^^p 
seciiK) ch! Id is one who retains I imitod but u'-cful 
yi SI 0(1 for djcqul ring an educat ion but who5<:i v fiiu,, i 
ft?;[>r;lrri-eot Cifter needed treatment nr. corr<--^Hnri 
or both; reduced school progress to such ^.K<cHi ' 
!^P^=cio? educational provisions are necesiioiy. 

Students who requi re constant supervision and 
speci f ic academic and social deve I opmsnt in a 
sheltered environment. 



Center for the Visually Npaired {Jackson)-page 2 



jlUMBER OF PUPI LS SERVED- 



Those students (n the first stages of blindness or 
who can prof ft by special counsel ing 
and guidance at school and in the family setting 



15 



PROGaArf OPERATION; 



The^speclal class assfgnn>enr:f^^^^^^ 
slghted^children Is a temporary progran, of Instruc- 
t^on^and training basecf on the degree,^^ 
of sight loss. Self contained classes are provided 
, Fn a sheltered setting for a specif led period of 
time. As soon as the child demonstrates an abl I ity 
to function In a less cont rolled enviroiWi^nt he is 
moved to a sped a1 stat ton and to the icgula r c) ass 
situation with itinerant support. 

On-^go^Ing program of chl Id and fami ly counsel ing Is 
provided in resident and at the home-. Provision 
Is made for cont i nued contact with egencles and 
organization. ■;: ; 



OepartfTient Gf Special Education. 



FUTURE DIRECT! Ofj OF PROGRAM: 



Students now enrol led wl 1 1 be placed In the level 

1 1 1 visual program and Jackson wi 1 1 be developed 

Into a Resou rce Center to provi de comprehens i ve 

servjces to visually different chl fdren, youth 
■and adults. ■ ■ - ' ■ 



Sl^iliil^i. BREAKDOWN J 



J Assistant Principal, TSA-8 

7 Classroom Teachers, TSA- 15 

6 1 1 1 nerant V Is 1 on Teachers , TSA-1 5 

1 Counselor fTSA- 15 

I Phy si cat; Education Teacher, TSA- 1 5 

I Administrative Aide. GS-'6 

4 Educational Aides, t»S -4 / 

I Orientation and KoblMty Special 1st, TSA-I3 
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\CENTER FOR THE VimiiY II-IPAIRED (JACKSON SCHOOL) 

Teacher Competencies 

Teachers in ■ the : Center for the Visually Impaired should demonstrate 
the knowledge, attitudes arid skills necessary to: 

Instruct blind children in Braille, the utilizatj.on of talking 
books, tape recording equipment, and other communication tools as the ' 
need indicates. ■ 

Instruct blind children in the utilization of the abacus and in 
understanding the Braille Math codes. ■ 

■ Understand and articulate the^ blind child ' s social and emotional 
needs and 1 0 /adjust the :school program! to include sldll dsvelopiiient :/ 
and sensitivity training; ia^^^ 

■ . Understand eye diseases' and hovr these affect the blind "chil^^ 
.■■ability to perceive . his envirordTiental ' surroundings . ; 

■. ■■. Know the'basic techniques /for orientation; and mobility. 

■ , Utilize the services of the Libraay of Congress, : lighthouse for ' 
the .Blind, and other corar.iunity resources which provide services to tlie 
blind/. .' - ■ ' 



PROGRAM TITLE: 



PROGRAM LEVEL: 



PURPOSE 



OBJECTIVES: 



TARGET GROUP OF STUDENTS ; 



SHARPE HEALTH SCHOOL 

VII " : 

The purpose of the Sharpe Health School 
isto provide for the, education, protection 
and treatment of pupils with: health problems 
who are temporarily ; or permanently unable 
to attend regular" school. 

To provide a special, environment free of 
architectual barriers for those students 
with, physical or : health problems who are 
temporarily ror permanently unable to. attend 
regular school,. - ; 

To provide special services in a'teain : 
approach that-is^ inter-disciplinary and inter- 
agency (Education and Health). 

These serv5.ces include: 



1) A /health unit l with': a "registered nurse, 

■ health aide and male ^and female nursing ; 
assistants who supervise : and attend the 

■ : daily health .needs of ■ the. students , 

aided by :a Health Department pediatrician; 

2) A physical and occupational therapy 
program for developing/ restoring, and /or 
mintainin physical function;:: aided by 
consulting physician of physical 

: iiiediciney a\program:proyided b 
;;Bureau of Mater^^^ Health of: ■.; 

the Department of Public Health; : " : \ . 

3) A food sen^ice program under a trained ■ 
dietician to provide nourishing school ■ 

' , lunches and diet therapy -where necessary. ; 

Students served by- the pro physically; 
handicapped or health impaired. to ; a degree ■ 
requiring spci-ialized (Educational and thera-^ 
peutlc services : in a facilit^ to 
handle wheelchairs and other such /equipireiit, ' 
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Sharpe Health School - Page 2 



TARGET GROUP OF STUDENTS: 



CRITERIA FOR PUPIL SERVICE : 



.NUMBER OF PUPILS SERVED : 
PROGRAM OPERATION.: 



Serve ages 5 -19 including kindergart 
through grade twelve. 



en 



Students with physical disabilities are 
placed in, Sharpe Health School upon 
recommendation : of School Health Services 
of the Department of Health and the 
Department of Pupil Personnel. 



240 



The program at Sharpe Health School eniphasiz 
independent living and provides each child t 
opportunity to develop intellectually and 
. physically to, his maximum as well. adjusted 
:individual. The . emphasis in: the ■ school ■ 
program is to teach, pupils to- becom^ as self 
sufficient as possible, , to foster maximun, • 
mental development, and help students develop 
skills, and attitu(3es; which will .make as .ranv 
as possible, potentially employable. The ' 
teacher is an integral part :of the team that 
includes doctor,:,nurse, , social worker, ■ 
psychologist ,./counseIor , 'physical and ^ 
occupational: therapist . . .Counseling; is an ■ 
on-going activity ;So, that the student' will 
. adjust to: his situation and return to , 
,:regular school when: ,he is physically able. 

The, students . in; the secondary :department 
follow a course of study geared to individual 
ability,: Including college preparatory course 
business .course, vocational education, and 
general . education courses . Some ..graduates ■ 
enter college; others are; prepared; for work . 
Two ;years prior to graduation, students c"va * . 
referred;: to D. .C ; Department of .Vocational - 
Rehabilitation for, evaluation and evcr;r^i,-.i 
placement. ■; The • maj ority of students have"' ' ' 
physical disabilities of an orthopedir or 
neurological nature. 

The program includes : an eleraeritary «-'->d 
secondary ;diyersified curriculum with teac-c-= 
:specially,:trained to meet the individual .^ \ 
learning needs of the students in a' setting , 
where the teacher-pupir ratio is 13 to 1; ^ 
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Sharpe Health School - page 3 



equipment adapted to needs of handicapped 
to facilitate learning and body development; 
a speech therapy program; a vocational 
evaluation and training program in cooperation 
with the Office of Vocational; Rehabilitation; ' 
a Career Development, department designed to 
prepare the non-college-bound high school 
graduate for job placement;" transportation . 
by school operated vehicles to and from 
school;' and a physical education program 
(including aquatics) which promotes 
development of gross motor skills and . 
increased enj o}Tnent of leisure time activities , 



PROGRAM ADMINI STRATI ON 
'AND SUPERVISION: 



a) Department of Special Education for 
Educational; Services . r 



b) Department of lIuiTian Resources for 
Health Services. 



FUTURE DIRE CTION 
OF PROGRAM: : 



A pre-school program for ; physically 
handicapped children that will include, 
early ; ideritif ication , parent involve- 
ment and wholesome attitude, development: 
throughout the coTranunity.' 



b) An Extended-Day Program for Handicapped 
Adults that will provide basic education 
and vocational training to all kinds of 
handicapped adults in the community on 
an ongoing basis . 



PROGRAM LOCATION: 



Sharpe Health School, 4300 Thirteenth St./N.W. 



PERSONNEL BREAKDOVJN ; 



1 Principal 

1 , Assistant Principal 
30 Classroom Teachers 

2 Counselors 

1 Social Worlcer 

2 Physical Education Teachers 
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ShaiT)e Health School - page 4 



1 



Psychologist 



1 Administrative Aide 

4 Educational Aides 

1 ■ Clerk : Typii3t - 

1 Cook 

2 Cook-Foreinan 

3 Food Service Workers 



COST OF PROGRAl^I: 



$618,616 
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CENTER FOR THE PHYS ICALLY H/V©ICAPPED 
(SHARPEHEALTH SCHOOL) 



Teacher Con^petcncies 

' . Teachers at Sharpe Health School should demonstrate the . 
knowledge, attitudes/ and. ski 11 5 necessary to: 

Instruct orthopedica I I y handicapped students inci uding 
those who may require spec i a 1 mater ia Is and adaptations in 
order to learn 

Understand and adjust to a specif ical ly designed' faci I ity 
which includes a variety of special equipment for the physically 
handicoppv^'d ' : 

Develop a p.'ogram which minimises the physical impairment- 
of . the student by stifnulating and motivating a, feel ing of 
achievement' , . ' 

Provide a flexible program of social skills development 
and personal acceptance ski I Is leading to' self-av/areness and 
self-sufficiency 

Develop a parent educatiorv Drogram which includes guidance 
c^nd counsel ing for parents and, sibl ings : 
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PROGRAM! TITLE: 



PROGRAM FOR THE PROFOUNDLY RETARDED 



PROGRAM LEVEL: 



VII 



PURPOSE: 



To provide a sheltered environment with 
medical support for identified school age 
profoundly retarded children. 



,OBJECTI\^S: 



To provide public school services for a 
selected number of profoundly mentally 
retarded students who would otherwise 
either remain at home or be placed in an 
institution, ~ 



To develop a teacher/parent partnership 
component for skill development and home 
reinforcement 



;To explore varied: approaches and develop an 
operationally feasible method to\teach pro- 
foundly retarded 'children in the public 
School setting, 

: To explore the impact of land and water 

■exercises on motor development, body strength 
and:body image. / 

• * To increase and/or teach developmental skills 

based on Gesell's four fields of behavior : 
motor behaviorV adaptive behavior, language 
behavior, personal social behavior. 

TARGET GROUP OF PUPILS ; = Pupils who have been identified as profoundly 

mentally retarded by the Department of Pupil 
Personnel Services and placed by the Tlacejnent 
Office Department of Special Education. 

CRITERIA FOR PUPIL SERVICE : , School exclusion . due to minimal or lack of 

development and/or training in: the f ollov^-'iTig 
■ 'area:' 

ambulation basic understand:? rig 

feeding speech 
awareness toileting 
dressing undressing 
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Students are prograTnmed into a specific 
schedule of school training and home 
reinforcement. Parents are taught to 
provide maximum and continuous activities 
centered around motor behavior, social 
behavior, language behavior, and adaptive 
behavior . . 



NTOIBER OF PUPILS SERVED: 



20 



PROGRAM OPERATION: 



The school staff team members will. conduct 
a needs assessment in the home of each child 
in the program to determine basic level of 
performance . 



This ■ team will plan an individual training 
program in motor behavior, adaptive behavior, 
language behavior and personal social behavior 
for each student according to his needs and 
including the followj.ng: 

specific behavioral objectives . 
school skill development training 
component 

home rei.nf orcement training component 
specific observation procedures 
specific recording procedures 
land and water exercises component 

Utilizing certain knowledge gained from 
observation of students and exploration 
with various approaches 5 team members v;ill 
begin to develop a curriculum guide for 
use with prof oundl}^ retarded students. 



PROGRAM . ADMI NISTRATION 
. Als^D SUPERVisioTv '/ 



Department of Special Education 



FUTURE ADMINISTPw MION 
OFrPROGRAM: 



/vfter a year of exploration and program 
developme.n t , the Department of . Sped a I 
Educfitiovi will determine the feasibility of 
program . ' 
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Part III 



Prograni For The Profoundly Retarded - page 3 



PROGPcAM LOCATION: 



Sharpe Health School, 4300 13th St., N,W. 



PERSONNEL BREAICDOUTli: 



COST OF PROGRAM: 



2 Teachers 
10 Educational Aides (Title I) 



Incorporated into Sharpe Health School Budget 



■ . §■ 




PROFOUNDLY RETARDED PROGRAM ,. • 
(Sharpe Health School.) 

TcachGr Cornpetonc ies \ 

. Teachers in ihe Profoundly Retarded Program shou I d 
demonstrate the knowledge, attitudes, and skills necessary: to: 
Develop a teecher/pCirent partnership program designed to . 
provide home roinforcernent techniques including a provision of 
home instruction ^ 

Plan and implement a program of land and vvaier exercises 
which focus on motor development,, body strength and body image 

Teach; developmental ski l is of psycho motor, adapture . 
behavior/ languige behavior, and personal social behavior ' 

V/ork effectively wi1h a number of professionals: and para 
professionals as a team and to provide a program of divers i.f ied 
sub-school training ski I Is, 



PROGRAM TITLE : 
PROGRAM "LEVEL! - 



MORSE CRISIS iHTERVEIfTlON CENTER 



VI 



PURPOSE; 



OOJECTIVES; 



TARGET GROUP OF PUPILS; 



CRITERIA TOR PUPIL SERVICEj 



Horse wt IV provfcle a temporary intervention 
program for junior higli school students who 
experlenca difficuUy in the regular ciessroom 
envl ronn^fint because of behaviorar problems and 
whose teachers are unable to provide an sppropriate 
educational program. 

To, provide 3 per semester Intervention program for 
boys and Sirls v;ho exhibit behavioral probicms severe- 
enough to cause management difficulties in the 
regular school Setting, 

To provide an fnd iyl duo Hzied program of behavior 
nianagoment end !ielf~cliscipl ine through achievement 
motivation. 

To provide 3 prograrrj of intervention, tre.nsitlon, 
and follo-r'-up for those students enroUed ct .'brse. 

Identified bchcsvioralfy probScincd junior high 
schcx)! studsrfts in the 8th or 9th grodc who present 
rnanagement difficulties rat the local school, 

Identifff.ation by the Department of Pupil Personnel 
Services in Che junior high school. 

Schoal history of aggressive or unacctiptsbie 
school beiiiivfCTr 

Evidence : that sending school has exhausted avcil able 
resource!; ^t the local school level. 

Studentii ^it-^ rccQtr„i:endcd by the Department c-f Pup 11 
Perr niv-^l ServtCGft es needing a detailed hrhav-inr 
m3i!ffcjc!ir;.-jrii f.nd adjastii-ent environment for ^ lirjitcd 
PAu^-;ir>t ij t'iu.:., Pf a cc nt services, Df['.-v-r; )( 
Specicfl Ed'.f<:;./i Fon, rcv!c"-s ossesswent infer - 
and nrreisfjos cm evci I'l'/i^; ion end plcceir.ont cor.. ;.i ^r.ce, 
Students 3Ccept£.^b', e to the progrorf arc sent to Morse 
on a semeStGr bssis. 
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Part 



Morse Crisis Intervention Center - page 2 



NUMBER OF PUPILS SERVED; A maximum of 60 students during any given semester. 



PR06RAM OPERATION? 



Morse will offer a per semester intervention pro- 
grdm* Students will be organized on the group 
management structure. That Is, groups will be 
formed for both academic and non-academic 
act i V I t ies as ref ! ec ted in ach i evemen t , soc i ome t r i c / 
and other information gathered. I ndlvidault zed 
behavior modi fi cat ion and gui ded group i nte ractlon 
will form the behavioral change and management 
program for the students . Since this is essentially 
a semester school, programrfted materials and indivi- 
dual achievement motivation plans, wi 11 be used 
extensively. Specific attention will be given to 
planning for the evaluation and return of students 
to the regular educational environment. 



PgOSRAM ADHINISTRATIOff AND 
SUPERVISIOM: 



An assistant principal. 

A resource teacher. 

Support from specialty supervisors. 



FUTURE DIRECTION O F 
THE PROGRAM: 



It is desirable that local schools develop successful 
behavior management techniques. Therefore, emphasis 
w1 1 1 be placed on the implementation of a concept of 
•'teachers for training teachers.'* The staff at 
Morse wM 1 work cooperatively with local school 
personnels i.e. , teachers, principals, counselors, 
to develop skills in pupil management at the local 
school. 



PROGRAM LOCATION; 



Morse School , ^430 R St reet , N. W. 



PERSONNEL BREAKDOWN: 



Assistant Principal 
Classroom Teachers (9) 
Counselor ^ 
Social Worker 
Administrative Aide 



COST OF PROGRAM: 



$172,53! 



MORSE CRISIS INTERVENTION CENTER 

Teacher Competenc i es 

Teachers at ftorse Crisis Intervention Center should demonstrate 
the knowledge, attitludes, and ski lis necessary . to: 

Provide en individualized intervention program for a prescribed 
period of time for. those students who exhibit severe behavioral problems 
which cause management difficulties in the regular school setting 

Develop educational strategies and behavior man(^gemsnt techniques 
which lead to the return of thr^ student to the ma ins t ream and fo] low 
up support to the receiving teacher 

Organize and nia int^i in a progr^itri v/hich provides for systematic 
observation^ recording anid I nterpretat ! on of informat Ion about student 
behavior which can be used by the; rcaular te^^chcr 

■A^ork cooperatively {?nd on a continuing f basis v;ith other depart" 
mcnts end; agencie which have an' Interest In behavioral ly problctn^ 
youth. .'; :'"/:, , 

; Provide an mterrelated educational and socJal ski lis develop- 
ment program on an Indrvldualixed student plan. 
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PROGRAM TITLE; 



PIERCE SCHOOL JOB OEVELOPMEm" AND EVALUATION CENTER 



PROGRAM LEVEL : 
PURPOSE:,. 



VI 



Jo provide for assessed ml Idly, retarded youth a 

career development-v^orkstudy program designed to 

meet the specif Ic needs of efich student prior to 
tr6de-ski)? training or employment. 



OBJECTIVES: 



' TARGET GROUP OF PUP ( LS : 



To develop and place into jobs re tarc^eti youth 
capable of corrtpct it Ive employment. 

Tu assist esslgned students to achieve their 
maximum acadtiiic plateau through diversified pro- 
grainmi ng. 

To provide a career development program emphas i zing 
pre-employcfsnt skills and enip?cyfT..ant foMow-UD 
services. • ^ 



Students sssessed by the Department of Pup 11 
Personnel Service;; and judged to need a vocational ly 
skewed controMed envtroninent. 



FOR PUPIL SERVICE' 



Mi !d to iiraderate I y retarded students who cannot 

f u n c t i on f uM " t i me . i n t he regu 1 a r s c hoo 1 set t i ng " 

with, supportive services. " ' 

Students v/ho could b.»-ief it from a career and job 
de v e 1 opmen t p rog ram 1 ead i n g to j ob p I a cer:^c:!-; t , " bu t 
who cannot, funct ion at the t me" in a reai; 1 a r ' 
voc^, t iona I s dioo 1 . Job p 1 acement , then "^bcco-nes • 
the ultimate means for students to leave thr pro- 
granv Howfiver, opportunfty is open for any r^tudent 
who can meet established criteria to be prcMr,-,v.:;cd 
into a' rccjular vocational school. 



NUMBER OF PUP I LS SERVED- 



80 



PROGRAM OPERATION: 



ERIC 



Studenlif. :/tcd to the program wt 1 1 be entered 
Into the job eva?uotton cind ciweor interc-st p\ios;e 
of the profiraiti, Aftf>r a survey period students 
will begin a r.econd phase cons I sL f ng of Job ex- 
plor^^tion cind job dcivcfoprnarit s' Us, In the 
thFrd phase students will be li ^vldiia]]y pro^r^rtt- 
uied Into Qcarimlc ^ad prevoc^t formal nK)dulos. Work ^ 



Pierce - page 2 



PROGRAH ADH I M I STRAT 1 OM 
AND SUPERVIS ION? 



FUTURE DIRECT t ON O F 
THE PROGRAM! 



study programs Uke the cooperative plan, and others 
wiM provide the final formal school phase of the 

oTriob fJn-?l:lr'^ '^^^ Pl.ace students 



PrfncFpal 

Job Developfnent Specialist, 

Support from Vocational Rehabilitat ron/ 

Support from Department of Career Development. 



To expand and Implement a Job development and 
evaluation center facility and services to 
operate on a non-categorical bas Is. 



PROGRA H LOCATION: 



Pferce Center, I367G Street, N.E, 



.PERSONNEL BREAKDOWN! 



1 Principal 

12 Teachers 

i CouHtielor (job) 

1 Job Ocvelopment Specialist 

1 Social Worker 

f Adm5iHStratf ve Aide 

2 Educational Aides 



COST OF PROGRAM 



$235. 13V 



PIERCE SCHOOL 'JOS DEVELOPMENT AND EVALUATION CENTER 

Teachor Compctenc ies 

. ToachGrs at Pierce should demonstrate the knowledge, 
attritudos^ and skills necessary to: 

Create an occupation development program which emphasizes 
pre-ernploymont skills training, skills dGvelopmsnt, and 
employmsnt 

. Understand the nature and needs of rotv-rded students and 
provide an individualized educational prcgrafn commensurate with 
...the var i cty of deve I opmo'nto 1 ne^^ds presented 

Plan an. occupation dovo I op^rieirr program designed ^t^ 
a;.system of vocational evaluation, vocationaJ:; i ntorest, and job 
sarnpl i no act i vi 1 i es . ' ' . 

Irnplemont and me i ntsi n a program of occupation ski l is de- 
velopfnoni organized, sequent i a 1 I y and rang ing .from, concrete to 
abstract " r 
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PROG HAM TITLJ: t 



CENTlMS for the trainable mentally .-^ETAi-^DED 



PROGRAM LEVEL: 



VII 



PUr^l'OSE: 



To provide educati ona1> pre-vocati ona 1 and 
vocational instruct! on on a city-v/ide basi s 
for: children and youth classi fied according 
to An^orican Associ cation of Menta 1 Dcf i ci en- 
cies (AAMD) standards as trainaf)lo mental 1y 
retardedc . . , . ' 



OBJECTI VES OF THE 



To provide a comprehensive proorc^i of 
personal social ski 1 ] s ;devel opmsnt, adapti ve 
behavior skills, languoge development, and 
psychoTiotor skills devoj] o}>irient . 

To provide a program of job awareness skills 
. training for specif ic adolescents capable 
of vocational training. 

The Portal . School Prograrri - Urban Teacher 
Corps In coopo.rati on -wi th Howard University 's 
Uepartment of Special Education is in resi « 
dence at the si te,<,; T!ii s. program prcv'dus 
spi?:cial training and staff devel opj^u^n t f or 
c^raduate students an^'i i^achers interested 
i n worki i^g wi th excepti onai chi'Idren assessed 
as trainable mental ly retardedo - Mamie O.Lee 
Schools 



TARGET G.^OUP OF PUPILS; 



Those assessed by the Dcpartrnent of Pupil 
Personnel Services and determined by the 
Placement: Of f ice/ Department of Special^ 
Fd?' ation as trainable students in/nec-d c 
a sltcltered envi r onav^ntc 



-CRITERTA rO ^^^^ !• : ' • 
S Lis VI Cli ; , 



Sub averac]e intellectual functi oni nr. ■ v^; 
cri Ciinc. tes dui^iiig tlie devel opmental i 
rr-^l i r. ai:soci a ted wi th impai rment i n ; 
t;ve bciMvior. : 



:yi.o->:v,t^> wi 1 !i. cornmuni cati on ski U s; .'i rri - 
^^-^^ '^iiL.^^ '^^'^-'^"^ i^'Kl v;i th thei r retards ci on » 
Students ;k;-s 3 to 21- ftamie D. Lee-, 1-i to 
21 Rich:ardson Annex and Lenox Annex.» . , . 



V/hen communi ccti'on and adaptive behavior : 
skills improve Uiroucih indi vi dua I i/ied^ in- 
ten:>ive traininq and the student 'bei.:o:nes 



Centers for the Trainable MentciHy Retarded 



Page 2 



amcinable to testing and has a greater ability 
to learn the basic academic skills^ he is 
placed- in a higher level program* This is 
determined by reassessment and recorrrr^ondati on 
by the Department of Special Education Place- 
ment Office. Job training and place-nant by 
the Vocationol Rehabilitation Administration 
is possible through a cooperation program 
wi th thi s agency ♦ 

Students are integrated into the educational 
mai nstream when possJfo^^ through coTimunity 
programming, inter-school activities, and' 
in'tra- departmental f uncti ons • 



221 - finmi e D , Lee 
^5," Richardson Annex 
oO - Leno?^ Annex 



The primary functi on- of this program is to 
train the mentally retarded chi 1 d and to pro- 
vide for that individual a compreliensive 
program of pmcti cal 1 i f e-ski 1 1 devel oprnerit 
that enable.?; him to .attain a, camf ortabl e 
l evel of soci-o-oconcmi c scrni -dep.::^nd-:'jncy rnd 
when feasible-independence*, This i :s :.ccan- "t 
plished through speciali^:ed instrucUon in 
specific educational facilities. 

Special cui'riculum is developed gcerod to 
the needs and abilities of the students 
serviced in this facility^ 

Specialized pes's^nnel provide for tnii i.^vi • ^je •. 
and parti ctH ar ..n^fcds, of , trainable me,:/! ^'1 1 \ 
retarded children^ An el anient ary and - riCvin- 
dary , di versi f ied curricul uni wi th teacK:r£, ; 
specially trained to meet the ,individ'JD.1 
learfn ng needs of the students i s pi*o-'^^-nn 
in ti; setting 'where the teacller-pupi 1 ; r-Lvo 
is 12 to'one» Special indivi dual scrvi./^ 
includinri gu i dance^, counsel i np^ or-u' ' .■ - 
pi oy.nent 1 l:i training src pro-zidr^', 'I'-i 
physical eciucati on; program emphar^i 7fzi 
lc»prj::-nt of gross motor s!n 11$ and iricrec?sec' 
enjoymei^t of loi sure time activities, 

Paromoiwil ic the progi'Cfm is tl^e pr^niint in- 
volvement progriM^^ Rarents are oncourrtred. 
to como to the scf)ool;: and v/ork di rectly wi th 
teacher^s r a teacher/parent cooperati vo: 
effort: to improve the learning envircsnnent* 



NUrtBEi? OF PUPILS: 
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PROGRA M AO/ VINI STRATI ON 
AND. 5UPE::*<wi5TO:i5 



FUTURi: DnE CTIOiJ 07 
THE PROr..rAM: 



PROGRAM 1.0CATI0!! 



COST or PP.OGRAM 



School, units are under the i-idrni ni slr'f-^ti on 
and supcrvi SI on of a Principal or Assistant 
Princi pal o 



Mamie Dc Lee vii 1 1 be developed into o Child 
Devel opnient Center with teacher trctiiving , as 
a major functions Sinaller school units^when 
possible^i'.'i 1 1 be merged vn th local school s 
for overall adrni ni strati on^and technical 
supervision v/i 11 be provided by specialists 
from the Departrrient of Speci a 1 Educati on ♦ . 



Marnie D. Lee- Fort Tottcn Drive and Gallatin 
Street, He V/, 

Ricfiardson Annex- 53i'd and Blaine StreetSjIUEc 

Leno;: Annex- ^J-th and M StrcetS;^ Sr Ee 

Mgriiie !,ce 

Princi p;:^' • ' . ■ 

Assi stant Pri nci pal . 

29 teacliers 
1 Psychol oei st • 
1 : Soci al Viorker 

1 Cour»se1 or 

2 Vocati on£\l Educati.on Teach^irs . ' 
1 Li brari ari 

10 Educational Ai dec. 
1 Adrni ni str at We Aide 

1 Clerk . . : ■ 

3 Teachers,^ , 

1 Counselor ' 

2 Educati ona] Ai dcs \ y - ■ 

Assii^tant Principal 
?. Tcocher s 

1 Counsel ors : . 

l. AdfirIni strati \'c Ai de , 

Mamie Do Lee $57B^955 ' • V - 

Richardson Annex 133/J-S4 



CENTER FOR THE TRAINABLE RETARDED 
(Lec, Richardson and Lenox) 

Teacher Con-ipetenc ies ■ 

Teachers in the Centers for the Trainable Retarded should 
demonstrate the knowledge, attitudes and skills necessary to; 

Understand the nature -and needs of. tlie intei lectual ly 
def icient student . . 

Assemble, docuiDGnt and write a case study for each pupit 
containing an assessmen-i of his strengths , and weakness in' 
cognitive, p^jrce-ptuai , niotor;, social and persona I -care areas 

Prepare and- implement an i nsti^uct iona I prescription based 
on th is daia ' " ' 

initiate and mo i nta i n .ef t ect i ve parent-teacher counsel ing 
sess ions . 
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PROGr^-.M TITLE: 



PROGRAM Lt'V'EL: 



CEHTER FOR THE HEAHII^G IMPAIRED 
Grant .School 

VTI 



PUJ?POSE: 



To provide a leariring envi ronment co:-.'i;>lete 
vn'i:h audi onctri c equipment for speci f i Ccil ly, 
identT f 1 ed chi Idren who need the constcnt 
services cjnd supervision of a specialist 
trained in deaf education* Program i's 
operated bh K-12 bosi s » 



0'*JFCTIV^S: 



To provide a cor;!prohc:n5'.i vo cducati o 'u^. 1 pro- 
grani for those horiring in*pdi red and dc:of 
students v.'iho require the use of speciol 
audi o:rietri c erjui piVtcnt * 

To intcgr^rte the older hiearing *'i rnp;»i red 
students into a progre!:r{ of port-tir/-; non* -r 
r-fideii-i c ectivitiei^ v/TtlV their liearin:; reers 



TARGrr r;^eup oF PUPILS 



Identified students vvho are; funct i onr.1 ly 
denf ^nd diard of heari nfj "vho reqi st: r be- 
low; the doei;be1 requirement for suerossfu' 
sclioo" .e:ttci e^^-ntc, . . ' . 



^ - ' "^f ^ \- - J"^ ^> I-r- ' ^tudontv; who regi ster , 30-70 decibels on a 
' ^ standard audi or.^etri e test e 

■ ~ Studcints \'/ho exhibi t speci f 'ic behav' . r ". 

wh^ch indicate hearing difficultyv 

Students esser;sed c^s need-ii'ig and/or 
. - constantly use amp] > f i cat i on instr:/-i 

"". After ^sn* initial program in n shelterv 
V an^/i ronVnent vr! th speci a T techni qucs ■ j 
• ' trpi ni ny speci f i c students are nioye-' -''-y 
a: refjU!:ir school;, Fol low-L,ip servic:. • 
.:./"':■' super\i si.on; and equi piK-i-it d1 strj L^u i. 

. ' . are provided by the Cent^ri^ M.e^f ^i'" - ' 

01 der heari iie irrj:c;ired £;;.uc}er{ts ai :^cr . 
duled into the re(:]u1,j:;r junker high seized 
for .contuCt ond e>:;>c;surr> to their hearitvj 
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NUMBER Or PUPILS SERVED ; 57 

PROGRAM OPERATION; Emphasis is on language and communi ca ti on skills 

development. Pupils are encouraged to learn to- 
to finger spell, and/or lip read. Teachers are 
required to have specific knowledge of how to 
teach deaf and hard, of hearing chi Idren • Both 
the Simultaneous and Oral techniques 'wi 1 1 be 
utilized depending on the student's degre of 

_ ' hearing loss and response to treatment. Specific 

concern is taken to develop and coordinate a 
parent involvement and home reinforcement program, 
Teacher/Parent teaching and reinforcement are vital 
and necessary components of the program. 

Students of secondary school age are integrated 
into mainstream non-academic selected activities 
.at Francis Junior High School while receiving their 
academic instruction at the Grant School Center, 

PROGRAM AD ^^^ "TST .^ATIOM 

AND SUPc loiu Program Director -Assistant Princi pal • 

Support from the Speech and Hearing Clinic/, 

Support from outside agencies concerned v»;i th 
deaf education* 



Plans are to develop a language development and 
crvamuni cati ons demonstration center designed to 
provide school/home, teacher/parent, and community 
agencies wi th i nstant and accurate i nf orm^ti on and 
materials concerning the deaf^ hard of hearing, 
and other cfTOfiuni cation disorders. As chi I dren 
are; ready they wrd be moved to regulai- schools for 
Level V services, ■■' 

Grant School (For el emen tary school aged children) 
22nd and G Sts./ NeW, ; 
V/ashington^ DoC,- 

Francis Junior High School 
2^fth;''and M Street^ .N,Wa ; 
Washington/ D,C, 



■ FUTU f ! E 0 1 R E C T 1 0 0 THE 



PROGR AM I.OC/'^.TIplj: 



Center for the Hearing Impaired 
Program Location*>(cont 'd,,) 



PERSONNEL BREAKDOV/M : 



COST OF PROGRAM: 
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Other regular elementary schools to 
be utilized as space avai labil i ty 
becomes knavn for special class/station 
programs (Level VI program desi gn) . 

Assistant Principal 
10 Teachers 

1 Art Teacher 

1 Counselor 

k Educational Aides 

1 Administrative Aide 



$21/*, 525 



CENTER FOR THE HEARING I MPA» RED 
(GRANT SCHOOL) 

Teacher Competencies 

Teachers of the Hearing Impaired should deinonst rate the knowledge, 
attitudes, and skills which are necessary to: 

Utilize sociological, audlological , and psychological Information 
In educational planning and counsel ing for both hearing impaired children 
and their parents. 

Understand the structure of the English language (linguistics) and 
the aquisition and use of language (psycholinguist I cs), and the Implications 
of these areas for the education of hearing Impaired children. 

Instruct hearing impaired children in language and communication 
skills development. 

- Understand either the Simultaneous or Oral technique to conwunicate 
with the hearing impaired. 

Develop a parent Involvement program including home reinforcement 
activities, parent Volunteers, and parent and f ami ly counsel Ing. 



.PROGRAM TITLE ; 
PROGRAM LEVEL : 
PURPOSE ; 

OBJECTIVES: 



TARGET GROUP OF PUPILS: 



CRITERIA FOR PUPIL SERVICE ; 



NUMBER OF PUPILS SERVED : 
PROGRAM OPERATION: : " 



BLAIR SHELTERED WORKSHOP CENTER 
VII 

Blair Center is a pre-employment training 
program in a sheltered workshop atmosphere 
•leading to dependent employment . 

To -develop and maintain personal care and 
social adequacy skills in a non-academic 
setting according to the individual needs of 
students . 

To provide a vocational training program in 
a sheltered workshop atmosphere/ 

To provide a program of job sampling and task 
development skills prior to placement in 
she:?.tered eiriployTnent. 

Severely retarded youth ages 14 to 21 who 
are unable to profit ; in ; a special school 
/.■setting'; 

Youth are admitted to: the program who need 
a protective enviroriinent ; Severely retarded 
students who require constant supervision; : 
and students capable of tcsk orientation. 

■"35-40/"■:::^■^„..,■/ / ■ • ' 'W^M 

The program operates on an individual basis . 
Students will be given an opportunity to 
master i;ingle; or double; sequential tasks in 
a simulation atmosphere. 

vThe developinent and , maintenance of personal 
i care and social: a^^^ be a 

regular part of the instructional program. 
Movement of specif ic students into a special 
school setting or special class in a regular 
school is possible through the reassessment 
■ process V^s^' -/.^ '^ 
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An attempt will be made to place specific 
students in cooperative sheltered employment 
positions. 



PROGRAM ADMINISTRATION 
AND SUPERVISION: 



FUTURE DIRECTION 
OF PROGRAM: 



PROGRAM LOCATION: 



PERSONNEL BREAKDOW: 



Principal part-time supervisory support from 
the Department of Career Development. 



To provide a sheltered workshop training 
facility in cooperation with vocational 
education for students with specific needs 
vrithout regard to disability. 

Blair Center, Six Eleven Eye St., N. E. 

1 Counselor 

4 Educational Aides 
X Clerk-Typist 

2 Teachers (Provided by the Department 

Career Development) 



COST OF PROGRAM: 



$55,267 
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_ BLAIR SHELTERED' WORKSHOP CENTER 

Teacher Competencies 

■ Teachers at Blair should demonstrate the knowledge, attitudes 
and skills necessary to: 

Understand the nature and needs of severely retarded young 
adults who need a sheltered environment 

Provide a social skills and personal care development 
program on an individual student plan basis 

Develop a program of parent education, parent .counsel ing, 
and home teaching to maximize the training period and training 
i nput ' 

. Develop and naintain a program wh ich provides for the 
development of sequential tasks in a simulation atmosphere. 



Pcirt 1 1 1 



PROGRAM TITLE ; 
PROGRAM LEVEL !' 
PURPOSE: 



MENTAL HEALTH SPECIAL STATIONS 



OBJECTIVES; 



TARGET GROUP OF PHPn<;» 



VI 



To provide a re-education and Instructional 
maintenance service to District of Columbia 
Public School students, who because of severity 
of diagnosed emotional problems, have been 
placed In a day care psychotherapeutic treatment 
program in an Area Mental Health facility. 



To clearly define the role of the public school 
teacher In a therapeutic milieu. 



Students who have been placed, conmttted or 
accepted for therapeutic treatment within each 
agency. 



CRITERIA FOR PUPIL SERVICE; 



Criteria for admission to the Mental Health Stc^tlon 
IS currently controlled by each agency. 



NUMBER OF PUP IIS SFRVFn- 



It Is estimated that 120 pupils will be served 
with an 8 to I pupil/teacher ratio. 



PROGRAM OPERATION; 



Students are provided therapeutic and academic 
services. Therapy related to the psychosocial 
development of the students is provided by a staff 
trained In various therapeutic areas by the Depart- 
ment of Human Resources. 

The Department of Special Education provides 
teachers who assign and Implement the necessary 
instructional program designed to meet the, needs 
of each student. The time a student spends In 
the therapeutic portion of this program is 
determined by the severity of psycho-socuil proble^^s, 

When a student shows sufficient Improvement In his 
psycho-social development to be able to manage a 
regu 1 a r schoo 1 s 1 tua 1 1 on w 1 th p r j ma r i 1 y educa 1 1 ona 1 
support, he will then be referred to the Department 
of Special Education for recommended placement. 
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Mental Health Stations - page 2 



PROGRAM ADMINISTRATION 
AND SUPERVISION? 




FUTURE DIRECTION OF 
THE PROGRAM; 




1 be determined by the evaluation of the 
ectlveness of this type of therapeutic servl 
children manifesting severe psycho-sociat 



problems. 



PROGRAM LOCATION? 



Area A 
Area B 



Community Mental Health Center 
Conanunity Mental Health Center" 
(to be established during 72-73). 



Area C - Community Mental Health Center 
(D.C. General Hospital) 

Area D - Community Mental Health Center 
(St. Elizabeth's Hospital) 

Ocrup^tiona'i Training Center 

Developmenta} Services Center 

(O.C. General Hospital) 



Area D - 2 teachers 

Occupational Training Center - 1 teacher 
Developmental Services Center - 2 teache 
(Children's i^rogram, D.C. General Hospit; 
1 Resource Teacher 



PERSONNEL BREAKDOWN: 



Area A - /+ teachers 
Area C - 6 teachers 



COST OF. PROGR AM! 



$225,53'^ 
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MENTAL HEALTH STATIONS 

Teacher Competencies 

Teachers in Mental Health Stations should demonstrate 
the knowledge^ attitudes and skills necessary to; 

Provide a therapeutic and academic skills development 
program for severely behaviorally disturbed children in a 
health care f aci I ity 

Develop an instructional program based on a psychosocial 
and^ psychoeducat iona 1 model in conjunction v/ith Human Resources 
services in the specific setting 

Plan and- implefnent an individualized program designed to 
initiate behavioral change, stabi I ize desirable behavior, and 
return students to the educational mainstream with follow up 
services 

Develop a program v/hich v/ill increase the student's tolerance 
for education and provide for" his movement along the continuum 
of services toward integration intc the mainstream. 
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PROGRAM TITLE: 



TUITION GRA^IT PROGRAM 



PR.OGRAM. LEVEL,; 
PURPOSE; 



OBJEUTIVK'ii: 



-TARGET GROUP OF 
PUPILS: 



CRITERIA FOR 
PUPIL SERVICES: 



l^MBER OF 



PUPILS SERVED; 



PROGMH OPE^npil : 
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To provide public funds to private agencies for 
the purpose of educating, handicapped children 
whose educational needs cannot be met by public 
school Special Education Programs. 

To arrange contracts with all private facilities 
necessary in order to provide 'appropriate educational 
placement for all children in need of a tuition grant. 

To notify those parents whose childrtjn have been 
recommended for a tuition grant. 

To assist parents in securing an appropriate 
placement for their child. 

To guarantee, by continuing follow-up, that quality 
servient? are givc^n to all students in private 
facilities on G. Public School Tuition funds. 

To establish criteria for standards of acceptability 
for private facilities. 

Those studenty aiagno&ea as blind; Deaf /Hearing 
Iir.paired; EmotionalJy Disturbed; Mentally Retarded; 
Health Impairy^; Keurologically Impaired; and 
Multiply Handicapped v;hose needs cannot be adequately 
met by B. (J. Public School Special Educational Program. 

Child is determined in need of special education 
service by the Departi::ent of Pupil Personnel, then 
determined by Special Education Piacemcnt Office in 
need of a private facility placement. 

Last year this program served 381 pupils. This year 
we are projecting approximately 590 student to De 
served by the program. 

Recommendation for. tuition comes to. this office 
through the Special Education Placement Office, 
Parents are notified that tuition has been granted 
and are sent an application to be returnea to th^:; 
Tuition Office. If assistance is needed in locating . 
a proper facility, the parents are given a list of 
schools vdth which v/e have contractual agreementb. 
.The parent then selects the school v/hich he finds 
most appropriate, informs our office, then the child; 
is processed for attendance to that facility* 
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PRGGRAy: OPmTION;. 
(continued) 



At the end of the year the schools are requested 
to send a complete evaluation and progress report 
which is used to determine if tuition is necessary 
for the the following year. 



PROGR AM ADMINISTRATION Department of Special Education 
AJ^D SUPKRVISIOii: 



FUTURE DIRi^iCTION 
OF PRCGR/u-1: 



PROGPJil^i LOCATTOK*: 



PERSOKH'JiiiL B?d!:AKI)OWN: 



COST OF FROGRM: 



To significantly reduce the number of children 
receiving service under this program through: 

Development of new quality programs within 
the Department of Special Hiaucation to meet 
the educational needs of these children 

Reassessment of the eaucational needs of 
children currently receiving tuition grants 
to determine if their educational needs can 
be met through existing programs ana services / 
within the Department of Special Education. 

To develop criteria to form the basis for certification 
of private facilities to -which children are referred 
under this program. 

Tuition Grant Program 
Room 602 

AI5 12th Street, N. W. 
Washington, D. G. 

1 Supervisor, TSA^-IO 

1 Administrative Aide, GS-6 

1 Tuition Assistant, GS-6 

1 Administrative Clerk, GS-.5 
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TUITION GRANT PROGRAM 



Teacher Competencie s 

Bp to the present time, before a tuition grant was 
given, programs were investigated for suitability to a 
child's needs, but teacher qualifications and competencies 
were not a specific part of the investigation. It is 
the intent of the Board of Education to assume this 
responsibility as delineated in Part VI of this report. 
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PROCEDURAL STEPS AND DUE PROCESS 

The right of a child to equal educational opportunity 
becomes the responsibility of all school personnel. It is 
essential that a systematic approach to fulfilling this res- 
ponsibility be established by the school syste:n Any alter- . 
atlon of the basic program of instruction which is regularly 
provided for the majority of students must be carried out by 

^f^^^ •^ . ^^"^"^"^ ^^^^ ""^^'^^ keeping with the concept 
of equality of educational opportunity. The public school 
system of the District of Columbia represents a governmental 

"^jSc^r^elf ^'1h'°^ °^ instructional 

services as well as those non-instructional supportive services 
which cannot logically be separated from the deUvery of ins ruct- 
lonal services without imposing undue handicaps and constraints 
on students. Thus the flow of services provided studentfby the 
school system must be continuous and consistent with the req- 
uisites of educational opportunity. ' 

IDENTIFICATION PROCEDURES 

1. Students requiring intensive educational assistance 
assessment, and follow-up services can be referred tn 
the Department of Pupil Personnel Services through 
principals. .The basic procedure for initial special 
service placenent should begin with: the classroom 

u nl' interested in having an assessment of 

a child made should contact the child's classroom 
teacher. The classroom teacher will then f onward all 
relevant information to the principal. A staff member 
• of a Pupir Personnel Services Area Center consults with 
the referring party (principal) about the child for 
whoni assistance is desired. This contact can be imple- 
mented through the school,, home c;r community agency 
A.ter this initial conference and subsequent review of 
existing school records and previous reports, a decision 
is made whether or not to generate a building level 
Pupil Personnel Center-School Staff Conference. At this 
level of intervention, three forms of educational strategy 

■ : can evolve. They are as follows: 

(a) A written report by the school psychologist or 
: school social worker outlining a cooperative 
^PP^°3ch towards assisting- the teacher in the 
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Procedural Steps' and Due Prorpss (continuationT ' ' 

areas of diagnostic teaching, prescriptive 
programs, or behavior tnodification and class- 
room management. This is considered a regular 
classroom service, therefore not falling within 
the purview of an alternative educational program 
for the child requiring'' the. due process procedure 
outlined in the Court Order . In this "situation 
the parent will, be informed, in writing, by the 
principal of the supportive service that will be 
provided the child. If the parent objects to 
this proposed service, the principal will be noti- 
fied, and in turn will send a request to Pupil 
Personnel Services for a more through assessment. 

(b) A school building conference is planned by Pupil 
Personnel staff as a follow-up support to the 
Initial referral contact .. , This could involve 

Child and Youth staff , school personnel, parents, 
and the disciplines in identifying, screening, 
and planning a more intensive educational program 
for the child. A copy of this report is for- 
warded to the Department of Special Education for 
placement of the child in a suitable and appropriate- 
educational program, 

(c) Written reports' are prepared to make' appropriate 
referrals to and coordinate services v;ith com- 
munity resources available within and outside of 
the Pupil Personnel Center area. 

The procedure described above can only be initiated by the 
classroom teacher. If the child is not enrolledin school, then 
he should be enrolled in the appropriate neighborhood school, and 
tne procedure described herein initiated. ' 

HEARING AIv^D APPEAL PROCESS ' _ ' 

Prior to placement, and immediately following assessment, the 
proposed alternative educational program designed for the child 
IS foraarded to his parent or guardian. At this point, the 
parent is notified of his right to object to the proposed 
placement and the right to a hearing before a hearing officer 
• ^2^? notification will be routinely handled by the Placement 

Officer within the Department of Special Education. A specimen 
. of this letter, entitled "Rights and Procedures," is attached 
m , tlie appendix. 
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Procedural Steps and Due Process (continuation) 



PLACEMENT PROCESS 



Once the Department of Pupil Personnel Services has completed 
a full assessment, their findings and recommendations are 
forwarded to the Department of Special Education for placement 
of the child. At this point educational and medical data are 
reviewed to determine if the" child is educationally exceptional. 
The placement officer may then make an iramedikte decision 
specifying the appropriate educational setting and /or schedule 
a case conference. The parent or guardian is informed of his 
right to object to the proposed placement as in "B" above. 

If a case conference is required, it will Include all individuals 
with information relevant to an educational placement decision, 
including among others parents, guardians, the child, and 
teachers . 

Once a placement decision is finalized, appropriate educational 
assessment data is reproduced for transmittal to the receiving 
school and teacher. Wliere necessary, transportation is scheduled 

An intake conference at the facility is scheduled for the 
parent, receiving teacher, principal, educational specialist 
or program coordinator and others. This conference is designed 
to : 

Acquaint parents with the facilities and introduce 
parents, teachers, and principal to one another. 

Familiarize the parents with the short-terra and long-term 
goals of their child's educational program. 

Periodic reassessment of the child will be conducted to monitor 
his progress. Changes in the program placement will be deter- 
mined by the attainment of specific goals delineated and 
designed for each child. Decisions for discharge to full-time 
regular programs will be based on recommendations from the 
Department of Pupil Personnel Services and/or School Health 
Services. 
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DISCIPLINARY ACTIONS 



The District of Columbia .Public School System shall not, 
on grounds of discipline, cause the expulsion, exclusion, suspension, 
postponement, interschool transfer, or any other denial of access 
to regular instruction in the public s,chools to any child for more 
than two (2) days without due process as outlined in the decree. In 
essence the child and his parent or guardian must be notified of the 
proposed disciplinary action, the reasons therefor, and of a right 
to a hearing before a hearing officer. 

1. Procedure 

a. Whenever a disciplinary action becomes necessary, 
the teacher must report, in writing, this necessity 
to the principal. At this -point, the principal 
either moves to suspend the student or return him 
to his classroom. If the principal decides to re- 
turn the child to his regular classroom it is. 
suggested that a conference be held with all con- 
cerned parties in attendance i.e., student, teacher, 
principal etc. 

b. If it is u<i:'.ciGed by the principal th .-.t the child 
is to be suspended in excess of two (2) days, a 
letter. of notification describing the proposed 
action, the reasons therefor, and of a right to 

a hearing before a Hearing Officer, shall be mailed 
to parents by registered mail or hand delivered. 
During the interim period the child must be main- 
tained in his regular classroom or furnished ■ appro- 
priate alternative educational. placement. 

c. If the parent objects to the proposed action, then" 
within two (2) days, the principal should be in- 
formed of such objection (in writing) • 

d. The principal should .then contact the Sepcial 
Assistant to the Superintendent for the Waddy 
Decree so that a time, date, and location of a 
hearing can be established. ' The initial contact ; 

• to establish a reasonable time, date and location 
for the hearing will be done by telephone contact 
with the parent and mutually decided. 
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e. The Special Assistant to the Superintendent 
for the Waddy Decree will inform the parents 
by mail of the time, date and location of 
hearing. 

f. The Hearing Officer who is to sit for the 
hearing, will be informed of the time, date 
and location of the hearing by the Special 
Assistant to the Superintendent for the Waddy 
Decree. 
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The fundamental right of every child to equality of educational 
opportunity shall be implemented through the appropriate efforts of ; 
all school personnel as a concomitant. non-negotiable responsibility 
of employment. The effective delivery of instructional cervices and 
those essential non-instructional support services to students shall 
be required. In order that this responsibility may be implemented 
with continuity and effectiveness, it is critical that there be a 
systematic approach to the provision of such services. This system- 
atic approach should delineate adequately its core elements and the 
key, personnel responsible for ensuring that it is implemented. 

The following are the key elements of a systematic approach to 
the provision of essential instructional and non-instructional services 
to exceptional students: 

1. External Outreach Identification of Potential Clientele 

2. Internal Identification of Clientele 

3. Assessment of General Needs of Clientele 

4. Establishment of System Goals, Objectives, and Priorities 

5. Prescribing Programmatic Placement 
■ 6. Application of Due Process Factors 

7 . • Implementation of Programmatic Placement Determinations 

8. Operation of Instructional Programs 

9. Follow-up Review of Placements 

]0. Evaluation of Systematic Approaches 

Because exceptionality is not necessarily a continuous condition • 
in a child's school life, the elements listed above are not absolutely 
sequential in their operation. Two factors, i.e., when the exceptidi- 
ality develops, and when the exceptionality is identified by school 
personnel, will determine when the appropriate elements are to be 
applied in the svs tern's provision of services. The more effectively 
the delivery ..ervices is systematized the better will be response 
time betvreen the identification of need and the delivery of services 
to meet the need . 

The Board of Education by virtue of its vested authority has the 
responsibility for effecting policies to ensure compliance with the 
mandate to provide equality of educational opportunity as a fundamental 
right. For those parents or guardians who send their children to non- 
public educational institutions, the Board of Education also has the 
responsibility to make certain that such institutions do, in fact, 
provide equal educational opportunity. The primary responsibilities 
of the Board of Education are in the following areas: 
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1. Estab- islmie. certification standards which must be 
met by nil ichers and/or ancillary personnel according 
to applicable regulations. 

2. Establishment of minimal curricular guidelines for in- 
struction and assurance of their use, 

3. Periodic review of the programs and services which are " 
provided for students. 

4. Ensure that the compulsory school attendance law is 
enforced and that pupil accounting procedures and regu- 
lations are followed by all agencies and institutions 

, which enroll school age children. 

The Superintendent of Schools is directly responsible to the . 
Board of Education for the implementation of its policies. As the 
officer responsible for the overall administration of public education 
in the District' of Columbia, the Superintendent is responsible for 
insuring that within the available resources:, equal access to equa- 
lity of educational opportunity is established. The Board of Education 
and the Superintendent of Schools constitute the mechanisms by which 
basic decisions related to the provision of educational services to 
exceptional students are established . In-adequacies of educational 
services to students which cannot be traced to the inadequacy of 
available resources are the ultimate responsibility of the Board of 
Education and the Superintendent of Schools, 

The following are concise statements of the roles of \ey school 
personnel in the application of the essential elements of the syste-- 
matic provision of services to exceptional students: 

A: External Outreach Identification of Potential Clientele 

The Department of Pupil Personnel Services in conjunction 
with the Public Information Office shall conduct quarterly 
outreach efforts through . the various public media, 

Bi-Annual reports identifying clientele served will be 
submitted to the public schools by all non-public and 
public agencies and institutions that provide services ' 
for exceptional students within the District of Columbia. 

■Tlie Department of Pupil Personnel Services will conduct • 
an annual population census of residents of the District 
of Columbia betwecm the ages of 3 to ]8 years. (This 
census is dependent on Congressional appropriation of 
funds*) 

The principal of each school shall send an annual "out- ' 
reach" letter to each family represented in the school 
community. 
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Internal Identification of Clientele 

.pc/: -iachers, counselors, and other appropriate 
t>*.oit2ssionai school-based personnel shall be responsible 
for observing and studying students and making the appro- 
priate referrals for those students who may seem to be in 
need of special educational services. 

During the quarterly external outreach efforts, the De- 
partment of Pupil Personnel Services shall along with 
local school-based prof essionals intensify their efforts 
to identify exceptional students who are not receiving 
special educational services. 

The Department of Special Education shall submit quarterly 
reports that provide a comprehensive record of the appro- 
priate identifying data related to those students now 
receiving special educational services. . 

Assessment of General Needs of Clientele 

The Superintendent of Schools and appropriate members of 
the Superintendent's Executive Council are responsible 
for formulating budget requests that accurately reflect 
the needs of - exceptional children and for developing 
systeir.atic . programs and procedures to insure that appro- 
priate special educational services are provided. 

Principals, teachers, counselors, and other prof essional 
personnel v7ho provide direct local school services to 
students shall assess the individual needs of students 
and establish the appropriate programs within the school 
whenever these are considered preferable. They shall be 
responsible for making the necessary documented referrals 
of those students in need of services to be delivered out- 
side of the regular school setting. 

Establishment of Goals, Objectives, and Priorities 

General goals, objectives, and priorities shall be set by 
the Board of Education and the Superintendent of Schools. 

Each appropriate unit of the school system shall submit its 
commendations to the Superintendent for those goals, 
objectives, and priorities which it considers to be neces- 
sary for the fiscal year in the provision of services for 
students vith needs for special educational services. 
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The Department of Special Education and Pupil Personnel 
Services are responsible' for providing system-wide leader- 
ship in thn provision of services to exceptional students. 

Within the system-wide established goals, objectives, and 
priorities, each principal and classroom teacher is respon- 
sible for the establishment of operational programs 
and services to demonstrate that the system-wide goals, . 
objectives, and priorities are being implemented at the 
local school level. 

E: Prescribing Programmatic Placement 

The Department of Pupil Personnel Services has the res- 
pons;ibility for prescribing programmatic placement for 
students who have been identified as having exceptional 
needs. 

F: Application of Due Process Factors 

Teachers, principals, and the Department of Special Education 
and Pupil Personnel Services have a direct responsibility to 
insure that the due process factors and procedures outlined 
in his document are adhered to in total. No action or de- 
cision related to placement, either temporary or permanent, 
is to be made v;ithout complete adherence to _ due process. 
The rights of the child and parents are to be preserved with 
vigorous compliance to due process. 

G: Implementation of Programmatic Placement Determinations 

The Department of Special Education has the direct responsi- 
bility for effecting the placements of all children who are 
identified through due process procedures as having exceptional 
needs requiring special educational services. 

The responsibility for the placement of those students who 
require custodial care shall be jointly shared by the Depart-^ 
m^at of Special Education as the representive of the school 
system and the Department of Human Resources of the District 
Government . . . * 

The principal shall be held responsible for Insuring that 
placements within a regular school setting are effected in 
accordance with due process and equality of educational oppor- 
tunity once the exact placement determinations are made by the 
• Department of Special Education. 
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Operation of Instructional Programs 

The Department of Special Education is responsible for 
insuring that special educational services provided 
students are in compliance with provisions of equality 
of educax'tional opportunity. 

Each assistant superintendent has a direct responsibility 
for the overall quality and continuity of regular school 
programs for children with exceptional needs and for those 
Special educational services that come directly under his 
responsible administrative units. 

The principal in each school is responsible for the quality 
and continuity of regular school-based programs for students 
with exceptional needs, 

The classroom teacher is responsible for the quality of 
Instruction provided students within the classroom and for 
the establishment of cooperative professional relationships 
with those personnel who are giving supportive assistance 
to students with exceptional needs. 

Follox«7-Up Review of Placements - . 

The Department of Pupil Personnel Services is responsible 

for initiating reviews of all placements for special educational 

services within one year after the placement has been effected. 

The Department of Special Education is responsible for im- 
plementation of .periodic assessments of those students receiving 
special educational services to determine if such services 
need to be expanded, kept at present level, or discontinued. 

Evaluation of Systemmatic Approaches 

The Associate Superintendent for Planning, Research, and 
Evaluation shall be responsible for conducting an annual 
assessment of this system^s capacity and effectiveness in 
the delivery of special educational services, 

The Departments of Special Education and Pupil Personnel 
Services sHall submit annual reports providing a comprehensive 
assessment of their respective efforts in the delivery of 
special educational services. 
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The appropriate assistant superintendents in the 
development of their annual reports shall provide 
a section. that gives an assessment of special 
educational services. 

Each principal in his annual report shall provide a 
section that gives an assessment of special educa- 
tional services, needs, and an assessment of the 
programs and services delivered. In addition, his 
monthly report will supply immediate information. 
A copy of this report is in Appendix D. 
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IKTER-AGENCY RESPONSIBIITITY AND i: COORDINATION 



Unimpeded access to equality of ediucational opportunity must 
be ensured by the Govertement o¥ the Dis:t:rict of Columbia. The 
Boards- o3E Education and ^ti&e Departiiient of -Human Resources represent, 
the two governmental agscrcies ma.th prime responsihility for the provision 
of iiastructional services ^and tfifose critical support services which 
are esjuaiily essential to human growth andidevelopment. The formal 
proce^:S of education is laat one- of the key ; services that government 
must ;provide for its young people. Health; services— -both physical 
and mental — and social^ services- of many kinds 

serviiEies which are frequently essential , to - the ability to learn and 
develtj^v to the fullest ]pot^iitial... True: equality b:E educational oppor- 
tunity necessitates that tSaese and other: vxtall services be rendered 
toe assist the child who hiss^ exceptional 

A complete determilnatSon o^^responsSiility foa: the provision of 
instructional and non-instaructiaimal reso-nrces Ibetween the Department 
of Kuin^i Resources and the Pub-E^c Schoo^l^^^^ effected. Also, 

there lis. a need for be.t:ter; coori^n^nation: the delivery of those re- 
sources^^hich- are provi'Sed ©y ttii^ Presently, the school 

system .-Srectly administers sGr^icSices whlclr by tiieir nature are more 
appropriately the responsibilitgf of the .DiepartuHnt of Human Resources, 
and the. rconverse is also true. .An appropriate delineation of respon- " 
sibilitgr and coordination of effort is esstotial, to obtaining the full 
'^lue firom the delivery of sucbosre sources:. v 

Si:gnificant progress has b-efpm. made In thei^effort to resolve both 
the proMems of overlapping serraees and. jgapszain services . The public 
'schools and tf&e Department of Huiian Resources^ w^^^^ continue to meet 
ifor the purpose of developing 3:miore compatiKte comprehensive plan 
for the delineation and appliCTtti^on of resources . The date of November 
15, 1972 has been established Saar the finalization of a plan that will 
represent tixe best applieation. and coordination of services between 
£.he two agesacies. 

The faUlowing are some of |i|ier key questions for which resolution 
shall be sosuight In the November -iESith comprehensive plan to be submitted 
by the .public schools and the De^"H3^menit of Human Resources, 

1\ Ifliat are the nOJt^instrwt^nal sermccs currently 
provided by the l^zhools s^iSch should he provided 
(by the E)epartme3^t of Humaam .Resource-^^ 
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What instructional services currently provided by 
the Department of Human Resources should be pro- 
vided by the Public Schools? 



;3* What are the non- instructional service needs of 
students which are not now being met? 

4. How can the services that each agency offers to 

students be maximized through changes in relation- 
ships or establishment of clearer lines of communi- 
cation? . - 

The continued meetings between the Public Schools and the 
Department of Human Resources for the purpose of delineating the 
responsiibilities of the two agencies in the delivery of seirvices 
to exceptional students, will be guiced by the following agreements 
which have already been reached. " . * 

A. The Board of Education of the District of Columbia, in 
its function as a State Board of Education, has responsi- 
bilities in the conduct of all instructional programs 

in the District of Columbia for school-age children and 
in those situations where school-age children who are 
residents of the District of Columbia receive instruction 
through reimbursement from District funds in institutions 
not located in the District of Columbia, 

The primary responsibilities of the Board of Education are in 
the following areas: 

1. Establishment of certification standards which 
all teachers and/or ancillary personnel must 
meet according to the applicable regulations 

2. Establisliment of curriculum guidelines for all 
instruction and assurance of- their utilization 

3. Periodic review of the programs and educational 
, services which are available to students 

These responsibilities of the Board of Education • should remain 
intact in each of these areas, 

B, The education of youngsters, age 3-21, committed to ithe 
care of the Departwent of Human Resources, through Court 

^^der or as a result of mutual agreement with parents, 
and residing in 24-liour residential care in any institution 
at the ChildrWn^s Center Complex (Cedar. Knoll, Oak Hill, 
Maple Glen ami Forest Haven) , D, C, Receiving Home, or in 
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the 24-hour residential treatment facilities of the 
Mental Health Administration, will be the responsi- 
bility of the Board of Education. To insure maximum 
results from the rehabilitative processes, the Public 
Schools and the Department of Human Resources are 
committed to a thoroughly coordinated, cooperative 
effort. 

All other children who are wards of the Department of Human 
Resources within the District of Columbia, are entitled to and 
should be educated by the Public School system. If in the course 
of their educational life, children develop special educational 
needs requiring institutionalization, it becomes the responsibility 
of the public schools to undein^rite the portion; of the treatment 
program pertaining to education. The Department of Human Resources 
shall be responsible for the board and care payments in such instanc 

C. Diagnosis, placement decisions j and assignment of chil- 
dren to special educational services must involve parents 
and/or guardians within the process . Basic due process 
procedures shall be developed and as a minimum, shall 
include written notification about procedure, proper 
diagnostic testing, right to review placement recommen- 
dation and provisions for a hearing in case of disputes. 
These due process procedures shall be carried out when- 
ever a child is moved from one program to another. 

D. In the case of children placed in a community-based treat- 
ment program, the Department of Human Resources accepts 
the responsibility to work cooperatively with the public 
schools to provide a total program of . therapeutic services 
to the extent that resources will allow. Responsibility 
for education shall remain that of the public schools. The 
total program of therapeutic services will be, defined in 
future meetings of officials of the Department of Human 
Resources and the public schools. The Department of "Human 
Resources and the public schools will jointly review and 
assemble a list of acceptable community treatment programs. 

E. The Department of Human Resources will work cooperatively 
with the public schools to provide necessary services (types 
of services to be defined) to all other children with or 
without identifiable special educational needs. The pro- . 

^vision of services to those exceptional children who do 
not require the specialized services offered by the Depart- 
ment of Human Resources shall be the responsibility of the 
Public Schools . 
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F. The determination as to whether or not an exceptional 
child is in need of highly specialized rehabilitative 
or residential services shall be the responsibility 

of the joint screening team established by the Depart- 
ment of Human Resources and the public schools. In 
such situations, the team shall perform the more com- 
plex diagnostic assessment required. 

G. The Department of Human Resources and the public schools 
shall work cooperatively to establish a unitary set of 
standards for diagnosis and a definition of special re- 
habilitation, residential, and educational services. 

H. The Department of Human: Resources and the public schools 
are committed to the development of joint programs of an 
innovative nature to serve that universe oi: children 
identified by the joint screening team as not adjusting 
to the traditionalclassroom setting yet not requiring 
institutional care. To this; end, the Department of Human 
Resources is proposing the expansion of therapeutic day 
care programs and the development of joint innovative 
efforts in behalf of emotionally disturbed children and 
youth. - 
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Part VII 

RELATIONSHIPS WITH COLLEGES AND UNIVERSITIES 



Staff Development ' ' 

An expanded and innovative program of staff development 
will be needed as the school system follows its new thrust. 
Regular classroom teachers and those who deliver special educa- 
tional services will have needs, as will administrators and 
supervisors. Colleges and universities can be helpful in 
providing a variety of meetings and workships designed to sat- 
isfy their professional requirements. . 

Mutual planning will make it possible for the institutions 
of higher education to offer the courses most needed by District 
personnel. Modification and/or extension of courses and course 
sequences will be proposed by the school system to increase the 
relevancy of the training programs. 

Information about licensing requirements for special teachers 
in District of Columbia schools will be disseminated to local 
colleges and universities and meetings will be held to discuss 
their intent and purpose. 

Student Teachers 

The placement in District classes of students being trained 
' as special education teachers will be encouraged. This will 
develop a group of trained young people who are acquainted with 
Washington schools and the student population. The placement of 
student teachers in classes which have some children in need of 
special services, will help acquaint them with the natural and 
desirable diversity that should obtain in regular classes . 

In summary, the thrust of the cooperative working relation- 
ship of the public schools with the various universities and 
colleges V7ill be in the following areas: 

1. Securing the direct services of highly trained profes- 
sional personnel as consultants . 

2. Utilizing the school system as a resource center for 
training young people for attitudinal compatibility 
with the system's conceptual thrusts in the area of 
special education services. 

3. Initiating university course content and direction 
modifications consonant with the system's approaches. 
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Part VII 

Relationships With Colleges And Universities (continuation) 

4. Utilizing the resources of colleges and universities to 
improve the competencies of the system's existing 
personnel. 

5. Providing breadth and expertise on special education 
advisory committees. 
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SHORT AM) LONG RANGE OBJECTIVES 

The goals of the Public Schools of the District of Columbia with 
regard to District residents of school age who require special edu- 
cational services is to , provide these services in a manner appropriate 
to the fundamental right of equality of .educational opportunity regard- 
less of the degree of exceptionality. In the effort to attain this 
goal, short-temi and long-range objectives have been established. Short 
term objectives are viewed as those that can be accomplished during 
school year, "j972-73. Longe-range objectives are those which are: viewed 
as requiring more time than the school year 1972-73 to be achieved. 
Each of the objectives listed will receive the attention of school per- 
sonnel during this school year; but because of the scope and complexity; 
of certain objectives/ some will be accomplished before others. All 
objectives are compatible with the conceptual thrust of special edu- 
cational services advocated by the public schools . 

The following short-term objectives are established : 

Effective coordination of the services rendered by , the 
Departments of Special Education and Pupil Personnel 
Services. 

System-wide compliance with due process procedures as 
they relate to special educational services. 

Effective articulation and coordination between support 
service personnel and personnel assigned to local school 
units. 

Establishment of an effective program of outreach identi- 
fication of potential clientele for special educacional 
services . 

Periodic assessment of those,,s^tudents receiving special 
educa.tional services. 

Provision of a thorough assessment of students prior to 
placement for special educational services. 

Establlshement of a program of staff development consistent 
with the needs of school personnel. 

Significant improvement in the preparation of and services 
rendered by those teachers , supervisors, and administrators 
assigned l:o the Department of Special Education. 

Reorganization of the Department of Special Education in . 
accordance with the conceptual thrust of providing services 
first to the child's regular school setting. 



Establishment of a procesd for system-wide statistical 
identification of the various populations in the District 
of Columbia receiving Special Educational Services. 

Expansion of para-professional support services to students 
with excepLional needs. 

Establishment of a mutually acceptable rationale for the 
services rendered by the Department of Human Resources and 
the Public Schools for school age children with exceptional 
needs. . ^ 

Establishment of a cooperative and coordinated relationship 
between the Public Schools and the Department of Human Re- 
sources which results in the effective and appropriate de- 
livery of services to. school age youngsters with exceptional 
needs. 

Preparation of budget request for FY '74 that reflects not 
only adequacy in the funding level but also an appropriate 
programmatic presentation consistent with the conceptual ' 
thrust and the needs of students. 

The following long-range objectives are established: 

Establishment of an effective program of preventive inter- 
vention at the pre-school age level in order to correct 
or c<jn-Dr^osate for identifiable physical, psychological, 
sociological, and intellectual factors that can serve as 
impediments to human growth and development. 

Establishment of a system for the effective monitoring of 
all agencies and institutions , both public and private , 
within the District of Columbia which provide special edu- 
cational or supportive services for students with exceptional 
needs . 

Resolution of the recruitment and training needs relating to 
the staff ing of the Department of Special Education and the . 
in-service training required for regular classroom teachers. 

Construction and remodeling of school facilities in order 
that such facilities will more effectively complement, an 
educational program geared to maximizing the services that . 
a local school unit can provide to a population with di- 
versified needs. 
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Development of instructional materials and methodologies 
capable of responding effectively to the needs of those 
students who are identified as exceptional. 

Reorganization of those services that are. now adminstered 
exclusively by the Department of Special Education in order 
to establish an organizational structure system-wide that 
fully integrates the conduct and, administration of special 
educational services into the mainstream of school affairs. 

Establishment of highly effective child development centers 
combining the services of the Public Schools with those of 
the Department of Human Resources to permit an indepth assess 
ment and diagnosis of educational and other needs of children 

Development of a program of services in the various categori- 
cal areas of special educational needs in which each need 
area is responded to in a thoroughly qualitative manner. 
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Staff Development: Priori ties and Approaches (continuation) 

(3) Program to be developed with selected institutions 
of higher education in accordance with specific 
needs and objectives as determined by participants 
and the Administrative Council for Special Education. 

• (A) TIME FRAME: To be completed by August 31, 1973. 

4. Orientation and On-going Staff Development Planned and Implemented 
by Area Coordinators > Building Administrators, Discipline 
Supervisors, etc. ^ 

a. Objectives: 

(1) To provide in-house staff development for Special 
Education teachers, paraprof essionals , and other . 
personnel to meet the needs of specific disciplines, 
areas, or schools. 

(2) To provide orientation for new. teachers and aides or 
experienced teachers and aides assigned to new or 
redesigned programs. 

(3) To provide support for teachers and other personnel 
in areas where specific needs are identified, e.g., 
assessment, teaching techniques (reading, mathematics, 
classroom management , individualized instruction, etc.) 

b. Participants: 500 teachers, paraprof essionals , administrators 

c. Program: Individual program to be developed by area coor- 

dinators , supervisors, administrators , to meet 
individual needs. 

A. TIME FRAME: To be completed by June IS, 1973. 

5. Parent Education 
a. Objectives : 

(1) To establish and .maintain close communication betxi7een 



Part IX 

STAFF DEVELOPMENT: PRIORITIES AND APPROACHES 



INTRODUCTION 

Consistent with the conceptual statement regarding 
special education services in the District of Columbia, staff 
development must be planned to provide teachers, administrators 
and other personnel with the skills to deliver effective service 
to the exceptional children in their care. Further,, it is im- 
portant that the philosophy enunciated in the over-all plan as 
well a3 the nature and scope of services to implement the plan 
be interpreted to all regular school personnel in order to open 
lines 01 communication with all persons concerned with the edu- 
cation of exceptional children. 

NEEDS AND PRIORITIES 

The following are some of the more critical needs for staff 
development which will be resolved by effective programs of in- 
service training: 

1. There is a need for assistance to administrators, 
supervisors and teachers to increase their knowledge 
and expertise in the area of special education services, 

2. Qualified teachers in the various service areas of 
special education cannot be recruited in numbers suf- 
ficient to fill the staffing needs of the school system. 
Thus, the system must engage in a massive recruitment 
drive within the schools to select highly competent 
regular classroom teachers to staff those programs 
which require specialized services for students above 
those expected of the regular classroom teacher. Such 
teachers must be trained by the school system. 

3. Many principals have an inadequate concept of special 
education and understanding of their role in the imple- 
mentation of a program of specialized :s:ervices for stu- 
dents within the regular local school unit. Principals 
must be prepared to give effective leadership to teachers 
in the provision of services to those students who require 
specialized programs. 

4. Most teachers have had verj'll^^L^e r^^ 

accurate, educationail assessmenl-s^roEriffiose factors which 
serve to provide permanent or^itemporaTy impedimuents to 
learning. Also, when diffiicuillliies arise , most -tieachers 
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Staff Dev elagpmeiitii:: PxMerlties and Approaches (conitinuation) 

ad^O'ctt^Efe: the ts^aration of students from the regular; 
C'lan^Fyroxjm settiing of the local :school unit rather than 
prisgranmiing sjKecialized services for them. 

5. Tte.Department of Special Education has generally 
operated as a school system within a system. Thus, 

many of the key school of ficials do not have an adequate ^ 
understanding of the need to integrate special educa- 
tional services into the mainstream of regular educa- 
tional programs. Key school officials need staff 
development in order to comprehend appropriately their - 
collective and individual responsibilities to the total 
provision of special educational services to students 
in accordance with due process and the fundamental right 
of a student to equality of educational opportunity. 

6. New programs must be developed to provide appropriate 
service responses to needs of students,' and these new 
programs must be understood by teachers , supervisors , 
and administrators in order to enhance their acceptance 
and effectiveness. 

7. There is a need for all school personnel to be informed 
of the legal implications of the Mils Case. 

8. There is a need for written procedural, guidelines to be 
developed by the Board--Union Sub-Committee on Staff 
Development to spell out the process of planning and 
implementing in-service events within the framework of 
the Board-Union Contract, Article XXVII. 

BOARD-UNION' QUALITY' EDUCATION COMMITTEE 

It is recognized that there is in existence a Board of 
Education-Washington Teacher's Union Conunittee on Quality Educa- 
tion for the District of Columbia Public Schools, and that the 
indepth detaidaed staft development activities :for personnel a:n 
Special EaiLGM::^^ as^r-^well asxf or teachers ini-regaaLlar classes 
who have :<a3iafen wiMla special needs , will beicdeji?^^ in coop- 

eration wiStr^.taE^ . (Board-Union Cont3:act , Article XXVII) 

The BoardROiaikoi^ CCoiTiina^ shall take responsibitJirey for- setting 
up sub-coi!2«s?i£tttm^ to^l&nctio so that -plan- 

ning and iimgilien^itataiEm of programs: shall be a ccDcirperauivie^ on- 
going effcsQ^r:: tioEHmghoi^ the i^chool year;. ' 
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Staff Development; Priorities and Approaches (continuation) 



Proposed sub-committees are: 

* Advisory Committee for Staff Development in 
Special Education 

* -Advisory Committee for the Department of Staff 

Development 

* Advisory Committee for Curriculum Development in 
Special Education 

* Advisory Committee for General Curriculum Development. 



These should be continuing committees, with regularly 
scheduled meetings. The results of their deliberations and 
planning should be fed back to the over-all committee for action. 



OVERALL GOALS AS RELATED TO NEEDS - 1972 - 73 

The broad general goal is to provide a comprehensive program 
of staff development for representative personnel from the District 
of Columbia Public Schools as well as private and parochial schools 
to encourage growth in the knowledge, attitudes, and skills needed 
to educate exceptional children wherever they may be placed within 
the system. 

More specifically, the goals are: 

1* To ensure that all personnel are aware of the legal 

aspects of due process and the rights of children as 

defined in the Mlls Case. 

2. To improve the quality and scope of Special Education 
services by planning with area institutions of higher 
learning an on-going, comprehensive program of in- 
service courses designed to enable participants to enhance 
their competencies and meet certification requirements. 

3% To provide leadership training for Special Education 
administrators to increase competencies in both educa- 
tional and management techniques. 
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Staff Development: Priorities arid Approaches (continuation) 



4. To provide initial orientation and on-going staff • 
development for teachers, aides, and other personnel 
planned and conducted in-house by area coordinators, 
building administrators , or discipline supervisors, 
e.g.. Learning Centers, School Based Program, etc. 

5. To provide a cooperative training program with parents 
to ensure close cooperation between home and school in 
the education of exceptional children. 

OBJECTIVES OF SPECIFIC PROGRAMS RELATED TO GOALS - 1972 - 



1. Due Process and the Rights of Children 

a, » Objectives: 

(1) To provide information to operating officers, 
principals, and other administrators on the 
legal aspects of educational decisions with 
emphasis on the child-parent right to due 
process under the law and the responsibility 
of school personnel to guarantee a quality 
public school education to each exceptional 
child. 

(2) To orient operating off icers, principals, and 
other administrators to the implications of 
the Mills Case and the new thrust affecting 
their roles as educational leaders . 

(3) To orient all staff of local school units to 
the implications of the Mills Case and due 
process . ' 

b. Participants: 

Group One - Operating officers , principals , 
and other administrators of the 
D.Cv Public Schools. 

Group Two — All instructional personnel and 
other school staff. 
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Staff Development: Priorities and Approaches (continuation) 



c. TIME FRAME: 

September - October 1972 : Workshops to be held 
for all participants in Group One on a regional basis, 
and completed by the end of October. 

(1) Workshops to be held from 2:30 - 4:30 p.m., on 
days and dates to be determined. 

(2) Each participant to attend two workshops to 
copplete a total of 4 hours of instruction. 



December 15, 1972 ; Each local school administrator 
to present a plan for staff development for all profes- 
sional staff within his local school unit (Group Two) 
regarding due process and the rights- of children. 

A total of four hours of ■ Instruct ion to be pro- 
vided each staff member within a given local 
school unit . 

June I3 1973 : By this date every administrator, 
principal, and member of the instructional staff of 
the D.C. Public Schools will have participated in ■ 
orientation on the implications of the Mills Case. 

September, 1972 - June, 1973: Department of 
Special Education will provide orientation to regular 
school personnel on the specifics of all programs and 
services supporting exceptional children within the 
regular school unit and will cooperate in seeking 
optimum placement and service for each child. 



2. In-Service Training Program for Teachers 
ar Obj ectives : 



(1) To plan with local ins tivtxitions of higher learning 
a program of in-service courses .designed to 
improve- the technical, attitudinal , and pedigogical 
skills of special; education personnel. 

(2) To provide a; menu of offerings to enable selection 

in accordance with individualized needs of participants 
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Staff Development: Priorities and Approaches (continuation) 



b. Participants: Approximately 500 Special Education 

teachers 

c. TIME FRAME: On-going training to be completed by 

August 31, 1973. 

3. Staff Development for Specific .Special Education Personnel 
a. Educational Aides: 

(1) Objective: 

To provide expanded training for educational 
aides to enhance skills and knowledges for 
maximum performance of services to classroom 
teachers and, therefore, children. 

(2) Participants: 76 educational aides 

(3) Program being developed with area institutions by 
program coordinator for aides. 

(4) TIME FRAME: To be completed by June 1, 1973. 

b. Special Education Administrative Personnel: 
Objectives; 

(a) To provide administrators with basic techniques 
of public and business administration to increase 
supervisory "a^id administrative efficiency. 

(b) To develop a team approach to the identification 
and solution of problems confronting the Depart- 
ment of Special Education.. 

(c) To provide leadership training to increase 
administrative effectiveness. 

Participants: 50 Special Education administrators. 



(1) 



(2) 
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the parents of handicapped children and the Department 
of Special Education. 

(2) To educate parents to the needs of their children and 
to enlist their support in planning strategies to 
meet these needs. 

(3) To enable parents to participate In educational strat- 
egies planned for their children through training 
techniques and methods designed to provide carry-over 
into the home environment. 

(4) To involve parents in all- planning for, and implement- 
ation of, educational programming for their children... 



b* Participants: Parents of handicapped children 

c. Program: Parent involvement to emanate from specific areas 

or program (e.g., Learning Centers) ; supervisors. 
Special Education school principals and teache;rs 
to contribute on a regional basis planning to 
meet the unique needs of each situation. 

d. TIME FRAME: To be on-going throughout year- 



CONCLUSION 

The appendix also contains abstracts for the five training 
institutes conducted for Special Education and other school 
personnel at four local educational facilities during the summer 
of 1972. 

It also contains details of suggested staff development 
programs which may be . considered for implementation during the 
school year 1972-73. 

Particular^ attention is directed to the Institute on Educations 
of Mentally Retarded Children and Youth which began with a three- 
week summer workshop, and will be an on-going program throughout 
the school year, 1972-73, in the form of twenty-four additional 
sessions . 
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BREAKDOWN OF SPECIAL EDUCATtONAL SERVICES DELIVERED 

At the end of the school year 1971-1972, a total population of 
U,368 children and youth were being served In Special Educational programs 
In the local schools. An analysis of the population served is shown in 
the first column of the table below. Children then on the waiting list 
are shown In the second coluimi. All were provided program assignments 
for the coming school year. As of July 13, 1972, a population of 6|8 
additional children had been Identified as In need of special educational 
services and had been assigned to appropriate programs, as Indicated In 
the ithlrd column. 

. SERVED AS ASSIGNED ADDITtON- 

OF JUNE 19, AS OF JUNE ALLY ASSIGNED 
LEVEL PROGRAM TITLE 1972 19, 1972 JULY I3. 1972 

N School Based Program 2595 476 213 

Crisis Resource Program 97 ]05 

Guided Group Interaction 30 

IN Mobile Diagnostic Team 277 

Mobile Crisis Team 90 Qk 

Itinerant Vision 53 

IV Sfiisltlng Instruction Corps 161 

V Learning Center 2^ 

Military Road (Included In Special Stations) 5 

S Imon 10 

VI . Special Stations . h?M 

VM Jackson School Center for 

the Visual 1y Impa I red l8 5 2 



ERLC 
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SERVED AS ASSIGNED AODITION- 
OF JUNE 19, AS OF JUNE ALLY ASSIGNED 
LEVEL PROGRAM TITLE 1972 19. 1972 JULY 13. 1972_ 

Sha rpe Health Center for 

Physically handicapped 2^*0 ^9 70 

Intervention Center (Morse) ^5 53 

Pierce School Center 8 
Centers for the TMR 388 85 10 

Grant School for the 

Hearing Impaired 33 23 15 

Blair Sheltered 

Workshop Center ,3 

VIM Mental Health Stations 110 

IX Tuition Program 

all categories o3 

TOTALS 4368 m 618 
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COST ANALYSES 



The special education budget for 1972-1973 is organized 
according to programs offered in the department. Internal 
budget closure by individual programs is shown with the 
following information available: 

Personnel Costs (professional and nonprofessional) 

Ancillary Costs ( travel, supplies, materials, equip- 
ment, books) 

It is possible to gather budget information according to dis- 
ability categories also. That is, by combining costs for ^ 
Crisis Resource, Guided Group Interaction, and Mobile Crisis .. 
from page 6 with those for Mental Health Stations , page J4, 
•and Morse Crisis Intervention Center, page 15, the cost of the 
delivery of services for behaviorally problemed children can 
be determined. Additional costs by categories can be obtained 
in thfi Saiii£ m3.r*rLcr» 

Several factors have contributed to determination of 
areas for budget increases. Major increases are found m the 
following four areas: 

1. School based programs 

This year's thrust and administrative charge is to in- 
tegrate as many, special eduation children as possible into 
the mainstream of education. Special Education will provide 
support at the local school level rather than serve the stu- 
dent in 'an isolated setting. 

2. Webster Girls' School ^.i, • 
'Although girls who become pregnant may remain at their 

home school, increasing numbers of them elect to receive in- 
dividualized educational and medical attention in a specialized 
program. Webster provides pre-nata and follow-up adjustment 
services which include child care during the post-natal 

transition period. 

3. Medical screening- and health services , 

Plans are being developed in conjunction with the Depart 
ment of Human Resources to provide a program of early identi- 
fication and prevention for young children ^J^^^ .^^^f J^Jv 
■ This program will alert authorities to possible difficulties, 
trigger a plan of invidual assistance, and provide documentary 
information for follow-up services. The program Is included 



in the MoblLe Diagnostic Team budget on page 8 of Appendix F. 
See also Appendix E which delineates other school health 
services. 

4. Tuition program 

It is anticipated' that tuition requests will increase 
as a result of the recent court decree. For this reason tuition 
resources have been bolstered. 

The special education budget was not decreased this year. 
Specific programmatic changes occurred which required budget 
adjustments. And, for example, the shaving of forty (AO) 
positions from an original submission of one hundred sixty 
(160) positions necessitated retooling certain programs. 

Budget inadequacy will still be felt this year. Major 
concerns are in the areas of staff development, the tuition 
program, and student placement services. Although they are 
provided for to the extent possible, it is hoped to offer 
stronger support another year. 

The complete budget may be found in Appendix F. 
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A P P E N D I C E S 



Rights and Procedures 
(Communication to Parents) 

Abstract of Summer 1972 
Staff Development 
Activities and 
Suggested Outlines 



Certification Licenses 
for Teachers 
of ? ecial Education 



Monthly Report 
of Special Education Services 
Delivered to Schools 



APPENDIX A 
(SPECIAL EDUCATIONAL PLACEMENTS) 



RIGHTS AND PROCEDURES 



In order to secure the rights of due process established by the 
D.C. Board of Education, the following information is being provided, 

(1) You and your child have a right to a hearing before a 
Hearing Of ficer* 

(2) Your child is eligible to receive, at no charge, the 
services of a Federally or locally funded diagnostic 
center for an independent medical, psychological and 
education evaluation. We will inform you of such 
agencies . 

(3) As patent or guardian you have the right to be represented 
at the hearing by legal counsel; to examine the child's 
school records. before the hearing including any test reports 
upon which the proposed action may be based; to present 
evidence, incluaing expert medical, psychological and 
educational testimony; and to confront and cross-examine 

any school official, employee, or agent of the school district 
or public department who may have evidence upon which the 
proposed action was based. 

(4) The hearing shall be at a time and place that is reasonably 
convenient . 

(5) The hearing shall be scheduled not sooner than twenty (20): 
days waivable by parent or child, nor later than forty-five 
(45) days after receipt of a request from the parent or 

guardian . 

(6) The hearing shall be a closed hearing unless the parent or 
guardian requests an open hearing. 

. (7) The child shall have the right to a representative of his own 

choosing, including legal counsel. If a child is unable through 
financial inability to retain counsel, then attempts will be 
made to seek voluntary assistance from aigencies including the 
Neighborhood Legal Services organization, the Legal Aid 
Society, the Young Lawyers Section of the D»C» Bar Association, 
and any other available source. 
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(8) 



The decision of the hearing officer shall be based 
solely upon the evidence presented at the hearing. 



(9) A tape recording or other record of the hearing shall 
be.xaade and transcribed and, upon request, made 
available to the parent or guardian or his representative. 

(10) At a reasonable time prior to the hearing, the parent 
or guardian or his counsel shall be given access to all 
public school system and other public of f ice records 
pertaining to the child including any tests or records 
upon which the proposed action may be based. 

(11) . Tlie parent or guardian or his representative shall have 

the right to have the attendance of any official employee 
or agent of the public, school system or any public employee 
who may have evidence upon which the proposed action may 
be based and to confront and cross-examine any witness 
testifying for the Public School System/ 

(12) , The parent or guardian, or his representative, shall have " 

the right to present evidence an^ testimony including expert 
medical, psychological and/or educational testimony. 

(13) Within thirty (30) days after the hearings the hearing 
officer shall render a decision in writing. Such decision 
shall include findings of fact and conclusion of law and 
shall be filed with the; Board of Education and the 
Department of Human Resources and sent by registered mail 
to the parent or guardian and his counsel. - 

(14) Pending a determination by the hearing officer, no action 
will be taken in regard: to the proposed educational placement 
if the child's parent or guardir.n objects to such action. 
Such objection must be in writing and. postmarked within five 

■ (5) days of the date of receipt of notification. 



ERIC 
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RIGHTS AND PROCEDURES, 
(Disciplinary Actions) 

In order to secure the rights of due process established by the 
C, Board of Education, the following information is being provided: 

It You and your child have a right to a hearing befoxe a 
Hearing Officer. • 

2. If you feel that your child requires special education 
services, your child is eligible to receive, at no 
charge, the services of a public or private agency for 
a diagnostic medical, psychological or educational; 
evaluation* You will be informed of such agencies, 

3. As parent or guardian you have the right to be repre- 
sented at the hearing by legal counsel; to examine the 
child's school records before the hearing including 
any tests or reports upon which , the proposedvacti©n 
may be based; to present evidence; and to confronSt: 
and cross-exainine any witnesses ro any school offpcl 
employees or agents who may have evidence upon whSi3i- 
the proposed action may be based, 

A. The hearing shall be at; a time and place that is iMeason- 
. ably convenient. 

5, The hearing shall take place within four (A) sch^oi <lays 
of the date upon v;hich written notice is givern, and . 
may be postponed at the request of the child's parents 

; or guardian for no ^M^e than . five. (5) additional school 
days where necessary for preparation. 

6, The hearing shall be a closed hearing unless the parent 
or guardian requests an opeti hearing* 

7, Your child is guaranteed the right to a represenntative of 
his own choosing including legal counsel. If a^^£^^ is 
unable, through financial inability, to retain counsel, 

■ "then .attempts will be made to 'seek voluntary assistance 
frbm agencies including the Neighborhood Legal Services 
r organizationitlie Legal Aid Society, the Young Lawyers 
Section of the D. C. I5ar Association and any other 
available source. 



The decision of the Hearing Officer shall be based solely 
upon the evidence presented at the hearing. , 



9. The. Public School System shall bear the burden of proof 
as to all facts and as to the appropriateness of any 
disposition and of the alternative educational oppor- 
tunity to be provided during any suspension, 

10. A tape recording or other record of the hearing shall be made 
and transcribed, and upon request made available to 

you, or your representative. 

11. At a reasonable time prior to the hearing, you or your 
representative, shall be given access to all records 

of the Public School System and any other public office 
pertaining to the child, including any tests or reports 
upon which the proposed action may be based. 

12^ The parent or guardian or his representative shall have 
the right to have the attendance of any of ficial employee 
who may have evidence upon which t proposed action 
may be based: and to confruaoii^ and^; cross-examine: any ^wit- 
ness tcstif|^3~Dgrfor'^t 

13, The parent: aa2r:^^rdian, oir the childVs:^^^^^ 

shall haViB -^t^a^ridiglit to "t^^ and testimony, 

lA • Pending the^^fe^ing and .r^S!cc,eipt of notification^of the 
decision, tiil^te^^^ 

educationa^|i§gla£::einent unites- the principal (responsible 
to the Si^arimtendent) shaai: warrant that the continued 
presence ofii^e^^diild inilt^^ 

^endanger tSe rg^lssical weEL-rSeing of himself or others . 
In such exc^e^fiiSonal cases, ;:lr^ bier 
responsiblsS^inriinsuring thart the child rreceives-isoihe 
form of eSacaaional assistance and /or diagnostic: exam- 
"Hjiation durirsg: the interim period prior: to the; hearing. 

■■■ ' ■:: • ■ . . ■■- ■■ .' ■'- ■ ■ : 

15., No finda n ^ that disciplinary action is warranted shall 
be made u> 4 ess the Hearing Officer first finds, (by 
clear and co^ivinclnfz evidence4_) that the child committed ; 
a proliibited act-v^upon which the pronoRed dlscin ] inary 
action is based. Af;t:er this finding has been made, the 
Hearing Officer sliall'take such disciplinary action 
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as he shall deem appropriate. This action shall not be 
more severe than that recommended by the school official 
Initiating the suspension proceedings, 

16. No suspension shall continue for longer than ten (10) 
school days after the date of the hearing;; or until 
the end of the school year, whichever comes- first , . 
In such cases, the principal (responsible to the 
Superintendent) shall be responsible for insuring that; 
the child receives some form of educational assistance 
and/or diagnostic examination during the suspension 

• period, 

17. If the Hearing Officer determines that disciplinary 
action is not warranted, all school. records o^^^^^^^ 
proposed disciplinary action, inctuding those relating 
to the incidents upon which such ^proposed action was 
predicated, shall ..be destroyed. 

If the Hearing Officer ■determines that dis:clpia:nary/ 
action is warranted, he shall give vritteni:;T]to:tii£icat^ 
of his findings and: of the' child 's right tor^ appeal Ms ' 
decision to the Boaxditof EducatioB, to the^:^chiid , the 
parent or guardian, and the counsel or representative 
of the child, within three (3) days of such deterTninatlon, 

19. An appeal from the decision of the Hearing; Off leer shall 
be heard by the Student Life and GonLniunity rnvolveiTient' 
Committee of the Board of Education which shall proyxde 
the child and his parent or pgiardinn' with :tilic . oppoartaiTaitv 
for an oral hearing; ; at. \^^hich the child may: tee retsEresente^ 
by le^al counsel/ to review- the :f:indings ^v^^ Ifeax±nR 
Officer, : At the conclusion of such hearings, 'the Gbmmittee 
shall determine the appropriateness of andiimay modify such 
decision. However, in no' event may suclv ^Gomnittee impose 
.„ added or more severe restrictions on tiie . child > 
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( The Hearing Officer and Procedures) 



Qualifications 



• 1. The person. imust be anHeraployee of the District Gowrnment 
but: not ansamployee off the Public School; System.. 

2. The person must possess a high degree of professicmal 
competence in education generally, and .special edimiiation 
specifically, 

3. The person- .must be highly competent in contempeararsr 
theory and practice :«a£ special education. 

A, The zperson must. posseB's the quallities of honesi^^ 
• Integrity and objectivity in judgment. 

Joh Description • 
The Hearing Officer shallc 

1. deciide on the merits- d^^ on the 
evidiience presented afetthe hearing; 

2. determine the suitability of the proposed: e 
placement in the case ?of special ^^ e 

3. determine the coniraisston of the aMeged prohibitt^ actCs) 
in the case of suspensions based lion discipline,, :sid : 

the appropriateness the disciplinary action^ ^ 

4. determine :wliether disciplinary action isr warranted. If 
he determines that disciplinary action is warranted, he 
shall give written notification of his: fi ' 
the parents' right to appeal his decision to the Student 
Life and Community Involvement Committee of the Board of 
EducatiOiM-7ithin three (3) days of such determination. 
Such notification shall be given to the child, the parent 

or guardian, and the counsel or representative of the 
^ \ child. ; : 

5. make his determination within thirty (30) days of the 
completion of the hearing; 'and 

6. not recommeml disciplinary action that is more severe 

; than that recommended by the school of ficial initiating 
the suspension proceedings. 
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Compensation 



The Hearing Officer will be compensated at a rate of $100^00 
per cumulative eight hours or pro;/^rata part therof. His hours • 
shall be from 9 ;sEr.in. through - Q p.m. inclusive, based on each 
inffivldual; jihcaring , 

Eicocedures 

-To^i^estaMlsh.ia hearing the following steps or :proceHures shall 
fallowed: 

II. The parent will receive in detail^iithei proposed placement 

or proposed disciplinary action' and notifiication of a right. 
. to a hearing. 

2. If tfer.e is parental objection to: ^ithe: proposed pllacement . 
or .^aciplinary action , parents ::^'a:il mail, to the: Special 
AssiasEaat tD$ the Superintendent fnr the Waddy Dexrree, a 
lettKETof objection and a desire^ ^br. a 

3. ParemtESi will receive by mail, noSf ication, of theH::name 
andL:ioiiation of an independent as-sessment agency. 

4. In coBirdination with parents/ the Department of Ru 
Persoamnei Services and the Department of SpeciallZducation, 
the:!Spe:cxal Assistant to the Superintendent for Waddy 
Decree will establish a hearing date,, time V and location^ 

5. The Special Assistant to the Superintendent forr-:the 
Waddy Decree ;:will notify parents of the date, time and 
;ioca:tion for the hearing/ 

6. The iHearing Officer to sit for rthe hearing; will be 
notified by the Special Assistant: to the Superintendent 

' for the Waddy Decree of the date, time and location of 
the hearing. 
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PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA 

SUPERINTENDENT OF" SCHOOLS 
PRCSiDENTIAL BUIUDjm);? 
4ta^. I2TH !STREET;.imi. 'W- 
WASHSNGTON/ C: ^^Z&Sffm 



SPECIAL ASSISTANT TO THE SUEERINTENJ}£NT^WM)DY::dECREE 

• / . • r ^ ■ ■■ 

a. .result of the dec^ion Ig^^Iuclgps:!^^ Waddy iim.;1:Bae 
lfeter::^ill:s et al v. Board of: Educal3Him-tggtthe District-itf: 
Columbjja eit al . the position of Spe^tacaiLfesistant to^:^ 
'Superintesident for the Waddy Decree:"was>\(diSBated . Thissposi- 
■tiomi^dealis; ^mainly with the implemehtatlGmii^nd monitoring of 
^compliance d:n the above cited case* The-diities of this :po:si"^ 
ttioni are : 



:l) to serve as advisor to the Superdkitendent of 
schools for implementation of itaie^decree 

2) ; l:o coordinate service delivery'tbetween the 

lEublic Schools Department of ^pil Personnel 
Services, Department of SpeciaLiiEaucation 
and the District of Columbia Department of Human 
Resources 

3) to lend technical assistance to school personnel 
in interpreting and implementing the decree 

4) to serve as liaison to the Corporation Council 
Office 

5) to perform other duties as necessary . • 
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ABSTRACTS OF SUMMER 1972 TRAINING INSTITUTES 



INSTITUTE ONZrHElEDEEaTION OF MENTALLY RETARDED CHILDREN ANDimUIDi 

Dates: SuEnner Institute - July 10 to July 28, 1-9/7.2: 

(3 weeks) plus 24 sessions during the schoolL 
year 1972-73 

Contractor:* Howard University 

Department: of Special Education 
Washington, D.C. 

Participants: .100 teachers of the mentally retarded 



The program objectives for this institute focused on 9) the 
physiological, psyahological, and social aspects of growth and 
development of the retarded child 2) diagnosis and evaluati n ' 
3) teaching methodologies and techniques 4) problems and issues 
related to the education of ■ retardec children and youth. 

The three-week summer session will be followed by twenty-four 
2 1/2 hour sessions during the school year 1972-73 in v/hich 
groups of participants-will meet to consider their immediate and 
critical needs in the aay>-to-day education of their students. 

Each participant will receive 12 hours of graduate credit for the 
full year's work. To obtain credit, participants must attend 
one of the three-week summer sec'£:ions and the twenty-four 
sessions during the school year 1972-73, 

INSTITUTE ON PSYCHO-EDffi^lONAL INFORMATION ON EMOTIONALLY * 
DISTURBED CHILDREN 

Date: July 10 - August 4, 1972 (4 weeks) 

Contractor: Howard University 

Department of Special Education 
Washington, D.C. 

Participants: 24 principals, assistant principals, 
social workers, psychologists ; 
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The purpose of this institute was to provide educators with 
greater insight and understanding of the psycho-educational 
needs of emotionally disturbed children and how best to meet 
those needs in the educational setting of the urban community. 

The major objectives of the program were to 1) develop insight " 
and understanding of emotional disturbance and its effect on the 
child 2) instill fundamental knowledge of the psycho-educational 
needs of the emotionally disturbed child 3) provide an overview 
of pertinent educational principles relating to specific 
approaches 4) furnish experiences in educational evaluation and 
remediation 5) train professionals to assume responsibility for 
continuation , expansion , and; improvement of programs for the 
emotionally disturbed- child 6) provide a plan for^ dissemination 
of information. 

Each participant received 6 hours of graduate credit upon 
satisfactory completion of the institute, 

INSTITUTE ON PSYCHOEDUCATIONAL INFORMATION ON EMOTIONALLY 
DISTURBED CHILDREN 

Date: July 10 - August 4, 1972 

Contractor: Child Development Center 
Howard University 
Washington , D, C, 

Participants: 24 Teachers 



The institute provided opportunities for participating teachers tO; 
observe and interact with groups of emotionally disturbed children 
on a one-to-one adult-child relationship during morning sessions 
involving three classrooms of children ages 3 - 11 grouped according 
to age and functional ability • There was strong emphasis on 
psycho-educational assessment of emotionally disturbed children with 
opportunities provided for each participant to observe and' interact 
with a child who was being assessed by the Child Development Center 
specialist in terms of psycho-educational abilities. 

Afternoons were devoted to lecture-seminars with opportunities for, 
questions and discussion. Learnings concerning the disturbed child 
and the assessment of psycho-educational abilities and potentialities 
which he possesses were presented through a multidisciplinary 
approach.' , 
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INSTITUTE ON CHILDREN WITH LEARNING DISABILITIES 



Date: June 19 - July 28 , 1972 (6 weeks) 

Contractor: Kingsbury Lab School in cooperation with 
District of Columbia Teachers College 

Participants: 14 Teachers -■ divided in 2 groups as. follows: 

8 Novice Teachers 
6 Experienced Teachers 
5 Teacher Aides 

(Limited to Participants in Title I Schools) 



The operational plan for this institute was built ; around daily 
practical experience for participants who worked with students 
with learning disabilities in a variety of settings. They 
prepared materials and mastered techniques which can be put to 
isBmediate use, in their classrooms during the school year 1972-73. 
•Each group of participants worked in reading and mathematics skill 
areas specific to their needs. 

INSTITUTE ON EDUCATIONAL ASSESSMENT OF CHILDREN WITH SENSORY- 
DISORDERS: BLIND AND HEARING-IMPAIRED 

Date: June 19 - July 28, 1972 (6 weeks) 

Contractor:' Federal City College 

Department of Communication Sciences 
9th and G Place, N.W. 
Washington, D,C, 

Participants: 24 Teachers of the Visually and Hearing 
Impaired 



Through this institute, an effort was made to concentrate on 
updated' methodologies for the teaching of the^ visually and/or 
hearing impaired .child • General sessions of interest to both 
areas were held in the morning. . Such : topics as child develop- 
ment, nature and acquisition of language , language of the 
black community, psychological and educational appraisal were 
studied. Afternoon sessions were divided according to the area 
of participant specialization - vision or hearing - and 
concentrated on material specific to each area. 
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OUTLINE OF SUGGESTED STAFF .DEVELOPMENT ACTIVITIES 



Due Process and the Rights of Children * 

A. Objectives: " ' 

1. To provide information on the legal aspects of educational 
decisions with emphasis on the child-parent right to due 
process under the law and the responsibility of school 
personnel to guarantee a quality public school education 
to each handicapped child. 

To enable local school units to select a representative 
group to be responsible to that unit as a resource team 
in the area under study (e,g, legal processes) / 

Participants: 

■ 3 representatives from each elementary school 

6 representatives from each Junior High School 
10 representatives from each Senior High School 

3 representatives from each Vocational High School 

3 representatives from each Special School 

All special education personnel ^ 

Total number of participants by category: 



1. D.C. schools: 



Elementary 


135 


(schools) 


X 


3 


= 405 


Junior High 


30 


(schools) 


X 


6 


= 180 


Senior High 


11 


(schools) 


X 


10 


= 110 


Vocational Ed. 


5 


(schools) 


X 


3 


- 15 


Special Schools 


4 


(schools) 


X 


3 


= 12 


'arochial 












Elementary 


25 


(schools) 


X 


3 


- 75 


Private Elem. 


5 


(schools) 


X 


3 


- 15 


Special Institutes 


2 


(schools) 


X 


3 


= 6 


Private Institutes 


1 


(school ) 


X 


3 


3 


High Schools 


8 


(schools) 


X 


10 


= 80 


Private 


7 


(schools) 


X 


10 


- 70 



622 



■249 

3. Special Education personnel 500 500 

Total Participants . 1,371 
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C. Time Frame and Methods: 



4 meetings of 2 hours each 

Decentralized into 4 regions accommodating 343 participants 

per region (1,371 divided by 4) 
Each region divided into 3 units of 115 participants 

(343 divided by 3) 
Each unit to receive 4 sessions of training 
Each region to receive a total of 12 sessions 

(3 units X 4 sessions) 
Total sessions for city: 12 sessions x 4 regions = 48 

D. Estimated cost: 

Consultants @ $100 per session 

(48 X $100.00) « $4,800.00 

In-Service Training Program for Teachers 

A. Objectives: 

■ 1. To plan with local institutions of higher learning a 
program of in-service courses designed to improve the 
technical, attitudinal, and pedigogical skills of 
special ed;ucation personnel., 

2. To provide a menu of offerings to enable selection in 
accordance with individualized .needs of participants. 

3. To encourage areas, disciplines, and/or schools to'explore 
their needs and select pertinent offerings to improve 

the quality and scope of individualized services, 

B. Suggested Courses 

: 1. Mental Hygiene in the Classroom 

2. Behavior Modification arid Classroom Management 

3. Survey of Exceptional Children 

4. -Self-concept Enhancement for Black Children 

5. Diagnosis and Remediation of Learning Problems 
,6. Case Study: Methods and Procedures 

7. Case Study: Approach to Achievement Motivation arid , 
Behavior Management 

C. Participants 

500 Special Education teachers 

D; Time Frame and Method 

7 two, hour courses each semester of which three would run ^ 
double sections (see above for suggested courses). Maximum 
of 50 enrollees per course. 
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CERTIFICATION OF SPECIAL EDUCATION TEACHERS 

In June of 1971, the Board of Education approved new licenses 
for teachers of special education. Requiring much more specific 
training in the fields of exceptionality, these licenses demonstrate 
the commitment of the Board and the school system to providing the 
best possible teachers for exceptional children. 

The licenses could not be made retroactive, but special' 
education teachers already in the schools are being encouraged to 
qualify. A checklist of the new requirements for certification was 
given to each teacher. ' n . 

Copies of the licenses and the checklist follow. 
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LICENSE IV, ELEMENTARY SCHOOLS, JUNIOR HIGH SCHOOLS, 



SENIOR and VOCATIONAL HIGH SCHOOLS - 



S/vLARY CLASS 15 



Teachers of Special Education 

Class 1. Teachers of special education - kindergarten and 
grades 1-6 inclusive: 

A bachelor *s degree from an accredited college; and a sequence 
of courses in education successfully pursued as part of or in 
addition to the work for the degree and representing a definite 
program of preparation satisfactory to the Chief Examiner, for 
teaching in the area of special education in elementary schools . 

Courses must be offered in the following fields: 

* Suirvey of the education of exceptional childri^n 

* Psychology of exceptional children 

* Introduction to teaching in urban elementary education 

* Educational psychology 

* Sociology of urban youth 

* Tlie teaching of reading 

* Curriculum planning and content 

* Observation and student teaching in elementary schools 



Not less than eighteen(18) semester hours in specific area of 
specialized education , satisfactory to the Chief Examiner . These 
are areas of specialization r l^^ hard of hearing; 

deaf ; visually handicapped ; behavioral disorders including seriously 
emotionally disturbed ; physically handicapped including ■the; crippled 
and other health impaired; minimal brain dysfunction (xearning 
disabilities); and multiply-handicapped. 

One (1) year of successful teaching experience under adequate 
supervision in the elementary schools of an accredited school system 
may be off ered in lieu of the; observation and student teac^ 
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APPENDIX C (continuation) 



Teachers of special education classes - 
Junior High School: 

A bachelor *s degree from an accredited college conferred 
as the result of a four-year professional course of 
study in secondary education, satisfactory to the Chief 
Examiner. 

* Introduction to teaching in urban secondary education 

* The teaching of reading 

* Sociology of urban youth. 

Courses must be offered in the following fields: 

* Survey of the education of exceptional children 

* Educational psychology 




. * Curriculum planning and content 



* Observation and student teaching in junior high 

schools or observation and student teaching- in the 
ninth or tenth grades in the senior high schools, 
satisfactory to the Chief Examiner. 

Not less than eighteen (18) semester hours in the specific area 
of special education, satisfactory to the Chief Examiner. 

These areas of specialization are: 

* Mentally retarded ' 

* Hard of hearing 
Deaf '■■■.^ , 

* Visually handicapped 

* Behavioral disorders ^including seriously 

emotionally disturbed) 

* Physically handicapped (including the; crippled 

and other health impaired , minimal brain dysfunction 
; (learning disabilities) 

; , * Mu It Ip ly -h and i capp ed • 

\ /"r ■■• v^^ \ ::^pendixrc,' 



Class 2. 



(1) 
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One (1) year of successful teaching experience under adequate 
supervision in the secondary schools of an accredited school 
system may be offered in lieu of the observation and student 
teaching. 

- OR - 

(2) A bachelor *s degree from an accredited college; and a sequence 
of courses in education successfully pursued as a part of 
6t in addition to the work for the degree and representing 
a definite program of preparation, satisfactory to the Chief 
Examiner; for teaching in the area of special education in 
junior high schools. 

* Introduction to teaching in urban secondary education 

* The teaching of reading 

* Sociology of urban youth. 
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Courses must be offered in the following fields ; 

Survey of the education of exceptional children 

* Educational psychology 
*^Jurriculum planning and content : 

* Observation and student teaching in junior high schools 

or observation and student teaching in the ninth or 
tenth grades in the senior high schools^ satisfactory 
to the Chief Examiner. 

Not less than eighteen (18) semester hours in the specific area 
of special education, satisfactory to the Chief Examiner. 

These areas of specialization are: 

* Mentally retarded 

* Hard of hearing 

■■■^ Deaf , ' ■ - ■ , ' ■ 

* Visually handicappeij 

* Behavioral disorde 

emotionally disturbed) 

/ '^ Appendix' ■'C, 
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* Physically handicapped (including the crippled and 

other health impaired, minimal brain* dysfunction 
(learning disabilities) 

* Multiply-handicapped. 



One (1) year of successful teaching experience under adequate 
supervision in the secondary schools of an accredited school 
system may be offered in lieu of the observation and student 
teaching. 

Class 3. Teachers of special education - 

Senior axid Vocational High Schools : ■ 

A master's degree from an accredited college ; and a sequence 
of courses in education successfully pursued as part of or 
in addition ^0 the work for the degree and representing a 
definite px^ogram of preparation satisfactory to the Chief 
Examiner, fct teaching in the are^ of special education in 
the senior and vocational high schools. 



Courses must be offered in the following fields : 

* Survey of the education of exceptional children 

* Psychology of exceptional children 

* Materials and methods of teaching exceptional 

childfe^ In secondary schools 

* The teaching of reading 

* Sociology of jjrb an youth 

* Xritroduction to teaching . in urban secondary education 

Observation and student teaching in senior or 
vocational high schools. 



Not less than eighteen (18) semester hours in specific area 
of special education, . satisfactooriV to the Chief Examiner . 
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These areas of specialization are: 
^'x* Mentally retarded 

* Haird of hearing 

* Deaf ^- .^ 

V. 

* Visually handicapped 

* Behavioral disorder^v(including seriously 

emotionally disturbed^X 

* Physically handicapped (incliiding the crippled 

and other health impaired mininial brain 
dysfunction (learning disabilitiies) 

* Multiply-handicapped. 



One (1) year of successful teaching experience under adequate, 
supervision in the senior high schools or vocational high schools 
of an accredited school system may be offered in lieu of the 
observation and student teaching. 
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PUBLIC SCHOOLS OP THE DISTRICT OF COLUMBIA 

Division of Personnel Services 
. Division of ijpecial Educational Programs 
Requirements For Certification Checklist 
'Presidential Building 
iil5 - 12fch 3t., N.W. 
Washington, D,C. 2000U 

GENERAL RE(jUIREt4ENTS 

Jirth Certificate 
^Character References 
"Transcript of blaster's Degree 
jChest X ray 

jSatisfactory rating on Oral 
Examination 

A bachelor's degree from an accredited college; and a sequence of courses 
in education successfully pursued as a part of or in addition to the 
work for the degree and representing a definite program of "preparation/ 
satisfactory to the Chief Examiner, for teacliing in the area of special 
education. 

COURSE RhQUIREMENTS - • 

^Educational Psychologj^ 
"The Teaching of Reading 
"sociology of Urban Youth 
X\irriculum Planning and Content 
^Psychologj' of Exceptional Chiliren 
^Child Development or Child Psychology 
^Corrective and Remedial Techniques of Reading 
^b^irvey of the Education of Exceptional Children 
_Introduction to Teaching in Urban Elementary Education 
^Introduction to Teaching in Urban Secondaiy Education 
J)b5er¥ation and Student Teaching in Secondary tJohools 
^Observation and Student Teaching in Elementary Schools 

^>laterials and Methods of Teaching Exceptional Children in Secondary Schools 
^>laterials and Methods of Teaching Eixceptional Children in Elemehtary Schools 
^Not less than eighteen (l8) semester hours in specific areas of specialization 
•satisfactor}^ to the Chief Examner.' 
These areas of specialization are: 
■ ■ ■ . Deaf ■■■ 

Hard of Hearing 
. ' ; . M entally Retarded 

. : - - Ph^^sical Handicapped . 

^; : , • M ill tiply -Handicapped 

• _ / V isually Handicapped , 

B ehavioral Disorders/Emotionally Disturbed 
; ; ^^Mxinimar Brain iVsfunction/Learning Disabiliti 

Provided, that one (l ) year of successful teaching experience under adequate 
supervision in: the elementarj'' or junior ?iigh school^ of an accredited school 
system may be offered in lieu of the observation and student teaching. 

M. Julian West 
Assistant superintendent 
Special Education ■ 



Citizenship 

[Transcript of Bachelor ^s Degree 
Pass the Physical Examination 
Pass the Physiology and .^giene 
"Examination 




Gaorge A. Campbell 
Assistant superintendent 
Perisonnel Services 
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Monthly Report of Special Educational Services 
Delivered to Schools 



In order to monitor effectively the delivery of special 
educational services , each school will submit a monthly report 
of the geirvices received . 

The completed forms will be sent to the Bepartments of 
Research and Evaluation who will compile and analyze the data. 
They will submit this report each month to the Deputy Super- 
intendent for Educational Programs and ■Administration of School 
Units, to the operating Assistant Superintendents and to the 
Department of Special Education. 

Copies of the form follow. ■ 
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APPENDIX E 
HEALTH SERVICES 

The program for health services for students in the 
D.C* Public Schools is of particular interest to the Board of 
Education, To mitigate any circumstances in which a child^s 
ability to learn is hampered by a remediable physical 
condition, the Board is applying the sum of $200,000 to be 
administered by the School Health Services of • the Department 
of Human Resources. It is cinticipated that this service 
will be taken over by that agency in the earliest possible 
budget. 

This Appendix includes the overview of health services for 
all school children to establish the framework within which 
additional services are provided for children in special 
education. 



DEPARTMENT OF HUMAN RESOURCES OVERVIEW OF THE 
SCHOOL HEALTH PROGRAM 



PROGRAM RESPONSIBILITY 

The Schc»I Health Program In the public school fs a joint responsibility 
of the Department of Human Resources and the Board of Education. The 
Department of Human Resources has the major responsibility for providing 
health services and the Board of Education provides a healthful environ- 
ment and health education. - 



The over-all goal of the health services is to provide a program for the 
promotion of optimum health in the student in order for maximum function 
at his or her fullest potential in total life experiences ^ of which 
the learning process Is a major one.ln order to meet this goal/ the 
program intends to appraise, protect, and promote optimum physical and 
mental health of the pupi I by: 

A. Prevention/ early detection, fo flow-up, and correction of 
physical and mental health problems. 

B. Prevention Bnd early control of communicable diseases. 

C. Provision for safe and adequate emergency care of sick and/or 
i njured pupi Is. 

Identi f ication of pupi Is needing educational programs adapted 
to health needs. 

E. Developme nt of appropriate health and educational procedures to 
meet individual ized and group health needs. 

Specific objectives whereby the over-all goal i s accomp I i shed are to: 

1# Maintain a health prof i le record on all children. 

2. I nsure that al I ,chi Idren enteri ng the; school system 
have an initial examination.' 

3. Provide for referral and fol lov/-up on a I 1 detected defects. ; 

4. Provide vision scrGonlng for students in al I sel-octed grades/ 
CPreH<indergarten, ki ndergartep, f I rst, second, th i rd, fifth, 
seventh, ninth, and e I oventh grades. ) 



GOALS 
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GOALS 

5« Provide hearing screening for students In grades one, -three, 
seven, and ten. 

6* Assist In providing for emergency first aid in schools. 

7^ Provide physical examinations for athletic participation. 

POPULATION 

AM children and youth enrolled in public and parochiar schools are 
eligible for health services provided to these schools. Services 
designated for specific target groups are as follows: 

1^*. Initial health appraisals - AI I ch i Idren nev; to the schools 
pre-school, kindergarten, first, seventh, and tenth grades, 
and Special classes. 

2. Referral examinations- All Children in any grade presenting • 
a prob I em. 

3. Yearly health appraisals in special classes, such as 

a) Severely mental ly handicapped 

b) Sharpe Health School 

c) Other 

4. Screening examinations 

a) Height and weight - yeorlyt on air. 

b) Vi sion - grades: Pre-school -ki ndergarten, ki ndergartcn, 
first, second, third, fifth, seventh, ninth, and eleventh 

c) Hec^ring - -grades: first, third, seventh, and tenth. 
; d) Other - as selected, and/or indicated. 

1) Dental 

2) The testing 

3) Phonocardioscan 

4) Urinalysi.s for bacteriurla 
■ Sr^Podlatry' . ' 
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^ OVERVIEW OF THE SCHOOL HEALTH PROGRAM 

PROBLEM DEFINITION AND SCOPE , V 

There are a I arge number of pup i I s enrol ! ed In school s who have not 
received health care because of: 

1. Lack of medical personnel anc supportive services to 
provide for the detection of defects through a health 
evaluation of a medically indigent school population* 

2. Lack of fol low-up to obtain the corrections or nnodi f Ication 
of identified defects^ 

Causes related to ttie problems are as follows: 

1. Lack of health, and health re I ated services to pre-school 
chi ldren* • " . 4 

a. School is not the entry point for health care. 
Health care must be provided at the community 
level from birth. 
^ c. By the time a child enters school, health 

assessment should have been'^continual ly on- 
going v/ith any needed correction started and 
conti nued as i ndi cated by th|e condi ti on. 

2. Lack of a suf f ! cl ent capabl 1 i ty to identl fy ch i Idren wi th 
health problems and refer and fot low-up^ 

3. Lack of parental Involvement in detect! on and fo! !ow-up of 
health prob lems. 

MEDICAL AND MJRS IMG SERVICES ^ : 

The current- activities of the school hea I th program In finding and 
correcti ng health defects ere relevant to the prob lem described above. ;: 
Si nee physic! ans and nurses are eruci al to th Is aspect of the program, 
the fol low! ng comments are directed to the medical and nursing services 

ere have been changes in the program in the past year based on: 

1. A decrease in aval lable resources to provide service in schools* 

2. Attention to the needs presented and the resources for meeting 
needs In the school community. 

3. Providing for health care to designated nel ghborhoods through 
the Helghborhood Koaltjv Centers* 
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Th i s h as resu I ted 1 n sGvera ! mode I s of servi ce : / 
U- Fliys I ca I examinations in ^^+^ 

2e • Physical examrnations in the Neighborhood Heal th Centers. 

' 3* Screening of chi Idren through the Chi 1 dren Hospi tal Learning 

Research Unit v/ith the Department of Human Resources staff as ; 
a part of the team. 

The school physician is part-time In the school health program with 
fhree^iour dally sessions v/eekly/bl-^ 

Our experience with assi gnment of school physi ci ans ^-^Neighborhood 
Health Centers has resulted in these conclusions: 

1> 'The assignment of the physician in the center must prpvi de 
for f lexibi I i ty i n schedu I e so there may be assi gnment i n 
the school when indicated as wel I as 1 n the cl i ni c. This - 
■ service is predicated upon nursing foMov/--up In the school 
and includes contact with the parent. 

2. A fu 11 -tine school physici an located i n the Ne i ghborhbod 
Health Center with adequate nursing back-up In the school 
• can provide adequate and supportive heal th serylce to an 

' appropriate number of : assi gned school s. Th i s number wi ! I 
depend upon the size of the schools: and the health needs 
of the community served. Our present experience i n the 
one such assi gnment i ndicates a maximum total of 12 to 14 
assigned schools, including one junior high school , - 

• 3. Part-time school physicians in a Neighborhood Health Center 
contribute to the school iservices by providing for* routine 
exami nations and some acute care- Hov/ever, there must be ; 
nursing back-up in schools to assure follow-up on appoi nt- 
ments with parents. 

■ 4. Schools not relating to a Neighborhood Health Center or 
Clinic service should have a school physi can assignment 
for routine^appraisalsand referrals. This is done to the 

extent that staff is available. 

The school nurse is the pivotal figure in the program. There is a difference 
in the staffing patlern in ihe elementary and secondary schools. The 
secondary schools hace full-time coverage whereas the elementary school 
have a public health nurse assigned part-time as a part of her generalized 
nursing duties. Since the problems differ in the iwo age levels, nursing 
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time Is used di ffe rent ly. For examp I e, the secondary school nurse does 
^.1 j : of the hearing screen! ng and f i rst ai d, and is .in constant attendance 
in the health su ite for a I I presenting problems. 

Approximate I y tv/erity elementary school s have an add i tiona I nursi ng servic^^ 
through the ass ignment-of a para-professional, the school health aide. 
This aide is supervl^d^^ school nurse. 

These aides are ful l-time and support professional services by: 

1. Providl ng JOO/'J of the f irst aid i n the school v/here 
they are I n residence; 

2. Assi sti ng the physici an i n the physical examination 
and i n follow-up; " 

3. Doing vision screening; 

4. Assisting In other screening and . immunization programs; 

5. Keeping health records; 

.6. Counsel! ng and assi sting i n heal th educati on. 

Although the role of the doctor and nurse and the services related thereto 
are emphasized at thi s time/ there are other: health services provided by 
the Department of Human Resources that have a direct relationship to the 
total program of. health services. These, are: 

vAcci dent Prevent! on Services 
Dental Healih' ^' 

Health Education * " 
V Mental Health , . T 

Nutrition > : : 
TB Control 

VD & Communicable Disease " 

Responsi bi I ity for the envi ronment res! des v/i th school s. Assistance Is ^ 
obtained from the Department of Environmental Services and coordinated 
through the Department of Human Resources. 

^4^GNITUDE TP THE PRODLEM 

Although the' school population may show a decrease, the need: for health 
servi ces, 1 r> not decreasi ng. I i i s anticipated that as more .peop I e are 
reacfjGd v/i th heal th servi ces , 5 nc ludi ng prevention, earl 5 er detection 
and correction of defects, and more health educatioii/ there v/i I I even- ^ 
tucilly be lens need for service because of healthier population. However, 
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iilis is not imn^dVate, At present/ because of the backlog of unmet 
needs, the problem continues to be of sufficient magnitude to v/arrant 
on-going planning for care# 

CURRENTLY AOTl CI PATED PLANS FOR SCHOOL HEALTH SERVICES 

The general outl ine of services for the schcx)! year 1972-73 fol lov/s: 

U Initial Heal th Apprai sal s 

a. All Chi I dren and youth enter i ng school for the first time 
must have evidence of physi cal examination and a source 
of medical care. 

School - support i s needed to assi st i n mak i ng th i s a f i rm 
policy that can be implemented. 

b. The parent would be required to present a statement from 
the doctor on the specific form provided for this* * 

c/ ; Students enteri ng y^rth-;^ exami nati on must have 

them cornp I eted by November- 1- 

d* Students v/ho have not had a physical exami natipn by November 1 
* ," /Should be reviewed and c I £ss I fi^^^^^ personnel using 

specific gu i de I i nes .as fo! lov/s: o 

1 ) ^'Little or no risk" 

. Fol low-up v;ou Id receive; low priority but would be done. 

2) ''High risk" 

Follow-up would receive high priority- ; . . 

School Health services wi 1 I provi de' for a physical exami nation: 

. 1) V/hen parents can not possibly obtain one otherwise. 

2) Health problems of such nature that the aide or nurse 
finds it desirable to have this reviewed by the school 
physi ci an. 

■ Al I initial physical exami nati ens are. to be completed by, ^ 
December 15, 
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CURRENTLY ANTICIPATED PLANS FOR SCHOOL HEALTH SERV I CE5 ' 
2/ Referrals 

a. Al l Chi I dren and youth, in any class/ present a health 
prob lem may be referred for a*n exami nati on. This may be 
to a cl 1 ni ca I servi ce or to the school physician, depen- 
dent upon the mode Ispeci fi ed for the i ndlvi school 
and the parent's participation. 

3« Chi Idren i n Speci al Education * 

a. The school placement service of the School Health Division (DHR) 
reviews and evaluates all referrals for placement dependent 

, upon a medical problem, 

b . : On-goi ng assessment wi I I be provided for pupi I s in individual - 

schools through a doctor-nurse team, 

4. Screeni nq Programs 

a. Vision screeni ng v/i I I conti.nue i n K, 1,2,3,5,7,9, 1 1 grades 
and aii nev/ to the school system. The addition of volunteer 
Red Cross aides in thO; program i sprobab le. .■ 

b. Hearing screening at 1st and 3rd grades is done with referrals 
accepted. Additional service IS needed for pre-schoo L and 
kindergarten, (additional technicians are needed , for screeni ng 
and f o I Iov/-up ) 

c. Other screeni ng wi I I be dependent upon needs and resources, and 
wouldiinclude height and weight. 

In order to fu lly implement the program as out I ined above, the additional 
staff needed is: ■ 

; 1 • 2 hear i ng technici ans to provide the screeni ng and fol lov/-up. 



2.= Emp loyment of f u I I -ti me schoo I hea I th ai des* Day to day 
: accountab i Li ty to the pri ncipal and technical supervision 
by the school riursov provides these advantages: 

a. The expense for the paraprofessional is less and • 

she frees- professional time for professional duties, ; 

; b, : A health person Is in residence to do first aid. ■. 
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c. Clerical and c I i ni cal duti es are covered/ as rel ated 
' +o the health program. _ 

d. . Vi si on screen i ng can be done by the aide and can assi st 

In hearing screening, also. 

e. Referral and follow-up i s done and the aide can provide 
a 11 ai son between school , health service, and the home. 

Approximate Cost of Additional Staff: 

2 Hearing Technicians, GS-5 © $7,319 ' $ 14,638 
.80 Health School Aides, GS-3 © $5,524 , 442.000 

Approximate Total $ 456,638 



COMfvlUNITY PARTICIPATION 

The school health services with its charge of responsibi I ity for the 
pub I ic and paroch i al school sshou Id rel ate to a I I community health 
services for additional support. Other agencies and services can act 
in conjunction with the Department of Human Resources I n the health 
care of: school enrol lees. Th i s i s current ly be ing done in Ch i Idren' s 
and George, Wash i ngtonHospi tal s and further community part ici pat ion 
v/i I I be exp lored. V/e antic i pate that th i s wi I I I ead to a mu i ti p I i ci ty 
of - programs.: However, v/i th adherence to the responsive basic: over-al I 
object! ves and pol Icy, together withp I anned, documented program review 
by the school health services, problems can be ^Tesolved. Hence, al l 
health programs must be coord i nated wi th i n the Commun > ty: Heal th Services 
Administration in the Department of Humf?n Resources, together with 
approve! by the Board of Education before submission for Institution 
with! n the school . 



[• Blanche Bourne, M.D. 

Consu I tant, School Health Program 

7/20/72 
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PLANNING FCiR HEALTH SERVICES IN 
SPECIAL EDUCATION 



Conferences have been held with the Chief of School 
Health :Services and various repr^ 

Department. Certain services wi l l be provi d^^ i neated, 

I n add i t ion new hea I th pbs i t i ons are budgeted by Spec i a I 
Education. F isca! respons J bi i ity for these positions should 
be taken over by DHR Department of Pub l ie Hea I th i n I 973- 1 974 . 
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SCHOOL HEALTH SERVICES FOR CHILDREN IN SPECIAL EDUCATION 



Certain procedures and policies in school health s^^^^^^^^^ for 
Chi Idren in classes for the severe! ymenta 11 y retarded have been in 
effect since September, 1967. Beginning with the school year 
1972-1973, these wi l l be extended to apply to a I I ch i Idren in 
special education. 

General procedures in a summary of medical information. 

A. On entrance to a class for chi Idren in Special Education a summary 
of the medical information wi I I be a part of the cumulative record 
- and made available, with the cumulative record/ to the school 
physician and school nurse. 

I . The cumulative record wi I I be avai lable to the health 
team at all times when it Is necessary for them to have information 
contained therein. 

. B. I f the ch i I d Is new to the schoo \ and ■ is be i ng cons i dered--— — --^"^^^^^ 
for-placement, the medical information wi I I be requested ^by the Office ' 
of Special Education as a procedure in the placement process . 

\C. . Al I med ica I i nf ormation obta i ned pr ior to p I acement by the 
Crf ice of Spec ia I Educat ion wi I I be forwarded by that of f Ice to the 
school where the child is enrolled. 

: : D. ^ If the chi Id is not new to the school and no m6<J ica I infor- 
mation is avai lab le from Special Education and none is f.n the 
cumulative health record, the school physician and nurse wi I i obtain 
parental consent to request information from the chi Id's physic 
P*^ 9' A form for; securing the consent for release of information 
is avai lable, 

11. Heal th appra isa I 

: J^^^ physician has: a def inite role in the health 

services to these ch i I dren. The school physician will evaluate 
the pupil yearly and upon referral as indications arise. 
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I. AM children new to the school are to have a physical 



u .?: '°" ' ^ ^''■'■a ' ned from the parent about the 

health status Of . the Child at the begi^ 

:a yearly 'Report°Forl!-""^ 

■ / - "'^'^ yearly 

evaluation and fol low-up of the chlid 's health by their source of 

the h^alS'^of^helr'^K'?^ 

Tnenealthot their child during the school year. 

to obtain a source of medical care for yearly- fol low-up 
III. Hearing 

^ B. In addition, puretone hearing screening shall be done annua I I 
!nd?caSl' ' cases Xn 

iV. Vision 

A Visual screening be done by the nurse or health aid 

on the same schedule as in regular classes. Instructions and 
assistance will be given by the conservation of vis ilHpecL , i^ 

refef^ed'^+rL^J^"'^ obtained, the child i. to be 

exa^^n^Jion. ^ professional .ye 

C. Failures are referred by the procedure used in ail classes. 
V, Dental 

• A. The need for increased dental services for these children 
.s recognized. The screening program in thesc?^ Is !nc I uSel- 
children in special education classes. mc.uaes 
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p.. ?• ^^'^ '•'"i+ed dental care is available through the Dental 

, : : C. Program and the Dental CI inic Wi I I 

work to develop additional services with treatment resources. 

■:VI. Health Education 

:: ; A. ;^Health education should be stressed on a level that wi I I be 

.information that she can understand in relation to menstruation 
education ^^'^"^ important as an on-going subject in special* 

• ..^! ^"^^'•="'""1 does provide for health education. The staff 

at^the Mental Retardation Clinic can serve as a resource for infor- 
mation and materials for continued education in health for .these 

VM.: The role of the school physirT^ 

A. The school physician must become involved as a resource for 
^eeds^anH^^' "^^^^ generally have multiple problems and 

of fnadequaS;. ' '° '"^"^ '''''''' and, feelings 

-B. The school physician will expand his role as examiner 
consultant and co-nmun i cater with other health agencies to make 
meaningful appraisals and recommendations for the child in special 
eciucQT I on « i 

C. The responsibil ities at the t ime of hea I th appra isa I s : 

I. Reports of the fol lowing wi I I be obtained by the school 
•nurse or. health aid for review: • a ^^y xne scnooi 

a. Summary of medical history 

b. Last physical examination 

c. Last hearing and vision test 

d. General appraisal of home and parent-child 
relationship 

e. - Any other information pertinent to the health 

evaluation 
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u 1^.. ^' physician is responsible for reviewing the 

.health record and doing health appraisals yearly and as the need 
.arises.-. ,\ ^ y ■ ■ "^^u^ , 

■ The cioctor ass ists the nurse i n d iscussing and inter- ' 

■P'"f"^'"? +he health problems of ^^t^^^ 
schedules conferences as needs arise. 

4. When physician contact is necessary with parents to 
consul t on needs and prob I ems; th is wi 1 1 be done w ith the nurses ' 
knowledge. 

. ■ ; 5. The physician wi 1 1 provide a supportive or direct role 
in consultation with other health care facilities concerning the 

pup I I . ; . : ^ . 

records on the school health record pertinent data 

VIII. The r ole of the school public health nursR 
to, the. total ;;c^ 

; :9t severe restr ict ions in: avsi lab le nursihg staff is time ■ 
much of th is^w 

-Assists jnxase-finding. 

• V v' 3' ■ Ob"f^ains and summar izes current medical and developmental 
information about the Chi I d:^ information about the fami ly' 

.STtuafion-.- .'■f^'.v 

■ . ' [ . V^- .Shares inf ormation with team members and part ici nates 
in joint planning. . 

4. Assists the family to follow through with recommendations 

TOP- CQPG « 

5. Assists the teachers, as requested, with health education 
materials, information and the like. 

^ B. The nurse's role in the individual evaluation of each child 
in special education classes at the beginning of the school year: 
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■ I. Obtains current information about the following: 
a* medical status 

b. home situation incI uding parent-ch i Id re lation- 
ship and abi lity of f ami ly to follow through with recommendations. 

2. Assists in screening for vision. * 

3, Shares information with and obtains information from the 
health team and school personnel. 

4i Records pertinent information on the health record and 
nursing record. 

C. The nursing or health aid responsibi I itjes at the time of 
health appraisal include: 

/I. Schedules chiid arid parent to be seen by the school 
physician. 

2. Shares information with the doctor, teacher, and others 
involved in relation to: 

a. Summary of medical history 

b. Last physicaT examination 

" c. Screening results of vision, hearing and dental 

. 'Survey.' . ■ 

d. Appraisal of the home situation 

3. Confers with the parent in conjunction with physician to: 

a. : Assist parents' with recommendations for referral 
when indicated on follow-up appointments, medication or other treat- 
■ment. ' ■ ■ . ■ ■ : ■ ■ ' . .'■ 

b. Provide support and ass i stance to'thef ami ly in the 
care of the child as indicated. 

; ^ ; ^4. CompI le all pertinent information and record in summary 
as indicated on the school health record and nursing record. 

D. ; in assisting parents with the 

fol low-up, of recommendations, it is her responsibi l ity to cal T on other 
team: members to review; the situ^ new course of action 

to assist the parents* . - 
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In addition to the School Health Services now available 
for chi I dren in Spec i a I Education the fol lowing posit ions are 
requested to extend services in 1 972-1 973: 

I . One (I ) Coordinator of medic J I faci I ities and activi- 
ties in Special Eciucat ion. 

GS~I4 (Ifelf-time)-Medicar^^C^ salary 
$10,980 (1/2 of $21,960) mid-scale. The responsibi I ities of 
th is consu ltant ■ w i I I be to coord i nate and :imp I ement an effective 
medical program in the Special Education Schools and the Special 
Education Classes in the regular Schools. The responsibi lities 
wil I entai I per iodic visits to all Schools involved in Special 
Education and the conducting of teamconferences relating to 
existing problems of chi I dren in Special Education. 

1 1 . Nine (9) paraprofessional health ajdes for Special 
Education Schools. 

GS-4 (Full time) starting salary $6,544,00; median 

$7416.00. 

(Career, mob i I ity must be poss i b I e commensurate with 
qua lificat ions and excel lent performance of duties and 
respons ibi I ities. ) 

A. The health aides wi I I be assigned to schools 
according to special education needs. 

B. The school aide ass igned to a Schoo I w.i I I work 
under the techn ica 1 supervis ion of the Pub I ic Hea I th Nurse and 
the day to day administrative supervision of the' principal of 
the school . The Pr incipal and the District Supervisor shou Id 
be in agreement with the assignment of responsibi lities to 
school aides and should v/ork c lose I y itogether to avoid^mis- 
understand ings that could lead to unnecessary problems. 

: I .Areas of Responsibi I ities assigned to the School 
Health Aides 

; The aide assists, members of the School and Health team 
to perform certain tasks, essential to the School Health Program. 
These are activities related to: 

a. Emergency care for illness and injuries 

b. Screening programs scheduledfor Special Education : 
chi I dren 
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c. Assisting nurse or physician v/itK h 
• d. Recording certain; information on the pupl I 's med ica I 

record^and otherjr-hea I th records 
6« Ass istlngvwith-fol low-up p 

f . Improv i ng commun icat ion between the hea 1 th team 
and sch(X)\ s-tati ' : 

g. Improving communication with children and their 
\ :famil:ies": 

Days of; the week: Monday - Friday ■ 
; Hours: 8.|5 a.n,, _ 

I'l- 9"^ ^^^^'"'"9 and Visi^^^ (fu|, ^j^^j 

Starting salary/ $7,319 -median salary $8,295 

A, The Hearing and Vision Technician wi I | be resppns ibie 
for hearing and vision screening and fol low-up on all 
children in Special Education. 

g enera I Admi ri istrat ion 

, .The recruitment and salaries of the Professional 

?^ k'°k'"1^^ the ten (10) paraprof ess iona I aides ' 

should be. hand led through contractura I arrangements with 
. the Department of Human Resources. Precedence for this 
: : action has been set with the ten (10) current health aides 
; paid for by Title I, ^^^^^^^^^ ; • . 

Ass ignment : 

A breakdown of the enrol Iment figures for I97|-I972 
.would serve to ful ly justify these aides. Assignments 
: should not be made on those figures, however, since Special 
-Education classes and services are being reorganized, and 
many more schools will be involved. A poss i b I e division 
might be. four (4) aides to Spec ia I Education school , and 
.: five (5) to divide the special education population in 
: • regular schools . The effort wi:l I be toward as complete 
coverage as possible. ; . ^ 

Orientation : : 

.m the implementation and effective participation of 
: ;. :a Special Education, a. 'two hour morning 

arranged..,very early in the school 
. . . year.^to incl ude, the involved principals, counselors and 
■teachers. The objective of this orientation program is to 
estabi i5^n understanding and cooperative efforts in the 
.;: ..improved school health team approach in Special Education ^ ■ 
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There wi I I be on-going conferences during the school 
year among principals, counselors, nurses, phys ic ians and 
paraprof ess iona I ajdes concerning progress and existing 
prob lenris of ch i I dren in Special Education, 
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